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P R EFACE

Leadership is one of the hottest topics of conversation across the various disciplines and
fields. The demand for well-trained educational leaders is greater than ever, and yet the
challenges are just as great. The public expects more from schools than ever before, includ-
ing greater accountability; improved performance on standardized tests; guarantees of school
safety; more input from parents; better school-community relations; and an acceptance and
appreciation of diversity, with equal opportunities for all students. Concurrently, many politi-
cal, educational, and religious leaders are looking for answers to education’s challenges by pur-
suing alternative routes to excellence—privatization, homeschooling, vouchers, charter schools,
and various other efforts at reform.

School leaders are expected to make evidence-informed decisions, provide the instructional
leadership for teachers, and create a collaborative school environment where teachers take part
in school decisions. Morris and Brooks-Young (n.d.)! note that in order to be effective leaders
for the twenty-first century, administrators must ensure that instructional needs, the exper-
tise of teachers, and the ultimate needs of students are considered. These twenty-first century
administrators should be the facilitators of a dialogue that asks:

*  What outcomes do we want to accomplish in the classroom?

*  What available tools and resources can and will support teachers in helping their students
meet these outcomes?

*  What preparation do we need to ensure teachers and students appropriately utilize tools
and resources?

» How will we measure the effectiveness of these tools to gauge how well they support and
improve teaching and learning?

While the challenges are countless, so are the rewards. The challenges are great for both the
profession and for leadership preparation program faculty who are training individuals to fill
the positions. For some years, administrator preparation programs have often been criticized
as being too theoretical and insufficiently grounded in reality, and in-service programs have
frequently been criticized for the reverse. What is needed is professional training that helps
educational leaders form a vision of what can be, knowledge of what is known and being dis-
covered, and practical understanding of how to apply the knowledge and carry out the vision
in a time of extraordinary change.

This edition continues to spotlight the case studies, in-basket exercises, and simulations in
Part II addressing the many forms of leadership (e.g., principal, teacher, collaborative) and
how such leadership may be exercised. Since the school represents a microcosm of society, it
should play an active role in trying to resolve or ameliorate its problems. Although the educa-
tional system has found it impossible to remain detached from the major controversies of the
day, administrators and teachers have often been reluctant to assume leadership in seeking
answers to societal problems. Our approach is intended to prepare students for the kinds of

"Morris, D., and Brooks-Young, S. (n.d.), Becoming a 21st Century Administrator. Creative Educator Accessed online
http://creativeeducator.tech4learning.com/v08/articles/Becoming_a_21st_Century_Administrator
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situations and problems they will encounter in administrative positions. This approach, there-
fore, incorporates key professional standards and competencies (such as the development of
skills in communication, group leadership, conflict management, and the like) with action-
based research methods and theoretical undergirding to assist in decision-making.

This tenth edition continues to reflect our own desire to be inclusive of all voices that are
speaking, researching, and practicing in the educational leadership arena. In revising the book,
we have taken into account the multiplicity of changes occurring in society in general and in
education in particular. We have not made changes simply for the sake of change, and we want
to assure instructors who have used previous editions that the strengths of these earlier editions
have been retained. This edition does feature the new Professional Standards for Educational
Leaders (PSEL), as well as updated background readings and web explorations.

The text is primarily focused toward school leaders, but it has global application with its
principles for those who may be in areas such as higher education administration, military
educational training programs, agency management, and government services administration.

We sincerely hope that this new edition will prove to be a light and guide for those who are
seeking administrative/leadership positions as well as those who need a refresher every now
and then.

ACKNOWLEDGMENTS

The authors are grateful to many people, including the scholars who stimulated our thinking,
the practitioners who facilitated the field research for Part II of the text, and the students who
pilot-tested various aspects of Part II.

Deep gratitude goes out to the many graduate students who, in their roles as teachers and
administrators, provided the necessary slice of life to make this text come alive.

We thank the following professors who provided useful reactions to previous editions of this
book as well as current revisions: Marna Beard, Robert Cheek, Joseph R. Higham, Gary Mar-
tin, Barbara Roquemore, Charles Waggoner, Ella Burton, Debra Touchton, Angela Robinson,
Rodney Davis, Amy Klinger, Diane Alexander, Bonnie Fusarelli, and Keith Gurley.

Finally, we are thankful for the support of our loved ones, without whose patience and
understanding this book would not have been possible.

RICHARD A. GORTON
JUDY A. ALSTON



. ® McGraw-Hill Connect® is a highly reliable, easy-to-use

i m‘mect homework and learning management solution that

N utilizes learning science and award-winning adaptive
tools to improve student results.

Homework and Adaptive Learning

Connect’s Impact on Retention Rates,
B Connect’s assignments help students Pass Rates, and Average Exam Scores

contextualize what they’ve learned through 100 @
application, so they can better understand the 90 @ @
material and think critically. 80 @ @
70
B Connect will create a personalized study path 6
customized to individual student needs through 50

SmartBook®. 40

B SmartBook helps students study more efficiently
by delivering an interactive reading experience

through adaptive highlighting and review. 0
Retention Rates Course Pass Rates Average Exam Scores
[ without Connect N with Connect
Over 7 billion questions have been Using Connect improves retention rates
answered, making McGraW-Hill Education by 19.8 percentage pomifs, passing rates
- . . by 12.7 percentage points, and exam
products more intelligent, reliable, and scores by 9.1 percentage points.

precise.

73% of instructors who
use Connect require it;
Quality Content and Learning Resources ' _nstructor satisfaction
increases by 28% when
Connect is required.

B Connect content is authored by the world’s best subject
matter experts, and is available to your class through a
simple and intuitive interface.

B The Connect eBook makes it easy for students to
access their reading material on smartphones
and tablets. They can study on the go and don’t
need internet access to use the eBook as a
reference, with full functionality.

B Multimedia content such as videos, simulations,
and games drive student engagement and critical
thinking skills.

©McGraw-Hill Education



Robust Analytics and Reporting
ET—

B Connect Insight® generates easy-to-read
reports on individual students, the class as
a whole, and on specific assignments.

B The Connect Insight dashboard delivers
data on performance, study behavior, and
effort. Instructors can quickly identify
students who struggle and focus on
material that the class has yet to master.

B Connect automatically grades assignments
and quizzes, providing easy-to-read reports
on individual and class performance.

Impact on Final Course Grade Distribution

without Connect with Connect

A
B As and Bs when they
T C e Comect
D

Trusted Service and Support
-

B Connect integrates with your LMS to provide single sign-on and automatic syncing
of grades. Integration with Blackboard®, D2L®, and Canvas also provides automatic
syncing of the course calendar and assignment-level linking.

B Connect offers comprehensive service, support, and training throughout every
phase of your implementation.

B If you're looking for some guidance on how to use Connect, or want to learn
tips and tricks from super users, you can find tutorials as you work. Our Digital
Faculty Consultants and Student Ambassadors offer insight into how to achieve
the results you want with Connect.

www.mheducation.com/connect




viii

M E ET T H E A UTH OR S

RICHARD A. GORTON received his doctorate from Stanford University, majoring

in school administration. His bachelor’s degree in political science and his master’s degree in
counseling and guidance were conferred by the University of Iowa. Dr. Gorton’s school expe-
rience includes teaching, counseling and guidance, and administration. He was Department
Chairperson and Professor of Administrative Leadership and Supervision at the University of
Wisconsin at Milwaukee. He is currently a consultant with Gorton Associates in San Diego,
California.

A leader in state and national administrator organizations, Dr. Gorton has collaborated on
a national study of “the effective principal.” Because of his expertise and practical experience,
he has frequently been called on as a consultant and workshop leader in the areas of teacher
and administrator evaluation, in-service education, program evaluation, instructional supervi-
sion, student disciplinary problems, school-community relations, problem solving, and con-
flict resolution.

Dr. Gorton has published two textbooks, two monographs, and over 100 articles, book
reviews, and abstracts on a variety of topics related to educational administration and supervi-
sion, as well as education in general. Dr. Gorton’s other textbook, for which he was senior
author, School-Based Leadership: Challenges and Opportunities, is used in numerous university
courses devoted to administrator preparation and by school districts for in-service educa-
tion. He has also served as senior editor for The Encyclopedia of School Administration and
Supervision.

JUDY A. ALSTON received her Ph.D. at The Pennsylvania State University, a Mas-
ter of Divinity from Methodist Theological School in Ohio, two Masters of Education from
the University of South Carolina, and her bachelor’s degree in English from Winthrop Col-
lege in Rock Hill, South Carolina. Prior to teaching in the academy, she was a high school
English teacher/teacher-leader in the public school system in South Carolina.

Currently Dr. Alston holds the position of Professor in the Department of Doctoral Stud-
ies and Advanced Programs at Ashland University.

Her research foci include gender and educational leadership with a focus on Black female
school superintendents; urban education and educational leadership highlighting admin-
istrative reform in urban schools; diversity and educational leadership exploring how the
intersections of class, race/ethnicity, gender, sexual diversity, and ability affect leaders; and
spirituality and leadership. She is the author of numerous articles and book chapters in these
areas of research, as well as the author of Multi-leadership in Urban Schools, and coauthor of
Herstories: Leading with the Lessons of the Lives of Black Women Activists.



C ONTENTS

PREFACE iv
MEET THE AUTHORS  viii

PART ONE
Major Concepts in Administration
and the Social Sciences 1

INTRODUCTION 2

PROFESSIONAL STANDARDS FOR EDUCATIONAL LEADERS (2015) (FORMALLY KNOWN
AS ISLLC STANDARDS) 3

CHAPTER 1
Leadership 10

DEFINITIONS AND NEED FOR LEADERSHIP 1
Individuals Can Lead; Groups Can Lead 11
Empowerment 12
Administrators, Managers, and Leaders 12
WINDOW ON DIVERSITY: Leadership 13
Why Leadership Has Become So Important 14
SEMINAL STUDIES IN LEADERSHIP AND TYPES OF LEADERSHIP 15
Trait Studies 15
Behavior Studies 15
SITUATIONAL LEADERSHIP AND CONTINGENCY MODELS 18
Path-Goal Theory 20
TODAY’S EFFECTIVE LEADERS 21
Transformational Leadership 22
Distributed Leadership 23
GROUP LEADERSHIP 25
The Group Dynamics Approach 25
Recognizing Possible Group Problems 25
Group Members Must Feel Valued 26
Group Members Must Share Goals 26



Contents

Group Members Must Have a Spirit of Cooperation and Teamwork 27
The Need for Mutual Trust 27
Effects of Group Size 28
Importance of Both Common and Diverse Backgrounds and Interests 28
Leadership in Group Meetings 28

A FINAL NOTE 30

NOTES 30

CHAPTER 2

Decision Making 35

THE NATURE OF DECISION MAKING 36
Rational Model 36
Shared Decision Making 37

WINDOW ON DIVERSITY: Decision Making 39
Strategic Decision Making 41
Differentiated or Situational Decision Making 42
Ethical Decision Making 43

THE PROCESS OF DECISION MAKING: IMPORTANT CONCEPTS AND STEPS 44
Site-Based Management 44
The Importance of Understanding Decision Making as a Process 45
Defining the Situation 45
Identifying the Alternatives 46
Assessing the Alternatives 47
Selecting a Desirable Alternative 49

Implementing the Decision 49

CONSTRAINTS AND VALUES 51
Situational Constraints 52
Personal Variables 53
Involving Others 54
Variables Influencing Extent of Involvement 55
Involvement Considerations 56
Involvement Prerequisites 57
Levels of Involvement 57

Types of Involvement 60



Contents

PREREQUISITES FOR SUCCESS 62

ASSESSING DECISION-MAKING EFFECTIVENESS 63
A FINAL NOTE 66

NOTES 66

CHAPTER 3

Authority, Power, and Influence 72

WHAT LEGITIMATES AUTHORITY? 73

TWO COMPETING BASES OF AUTHORITY 73

SOURCES THAT GRANT AND LIMIT AUTHORITY 74
FACTORS TO CONSIDER IN EXERCISING AUTHORITY 76

Negative Reactions 77

Responding to Negative Reactions to Authority 77

Diagnosing the Problem through Discussion 78

Examining How Authority Is Exercised 78

Dealing with Insubordination 78

Gaining Compliance from Resisters 79

Guidelines for Exercising Authority Successfully 79
ADMINISTRATIVE POWER 80

Power as Securing Compliance versus Power as Empowerment 81

Types of Power 81

Power Sharing and Teacher Empowerment 83

Power and Perception 83
RESEARCH SPOTLIGHT: Power and Influence: Does Gender Matter? 84
WINDOW ON DIVERSITY: Authority, Power, and Influence 86
POWER AND INFLUENCE 87
TYPES OF INFLUENCE 87

Referent Influence 88

Reward Influence 88

Expertise as a Basis of Influence 90

A FINAL NOTE 92
NOTES 93

xi



xii Contents

CHAPTER 4

Communication 98

COMMUNICATION: THE ADMINISTRATOR’S MULTIPLE ROLES 99
Sending, Receiving, Monitoring, and Seeking 99

THE ADMINISTRATOR AS A COMMUNICATOR 100
The Purpose of the Message 100
Intended Audience—and Why Some Messages Go Unheard 101
The Sender of the Message 103

WINDOW ON DIVERSITY: Communication 106
The Content of the Message 107
Communication Channels 108

WINDOW ON DIVERSITY: 10 Ways for New School Leaders to Use Twitter 111
Communicating with the Public 113
Public Speaking 114

THE ADMINISTRATOR AS A RECIPIENT OF COMMUNICATION 115
Examining Messages 115
Listening Effectively 116

THE ADMINISTRATOR AS A MONITOR OF COMMUNICATION 117
Setting a Positive Tone 118
Communication Networks Outside the School 118
School Secretaries as Communicators 118
Department Chairs and Unit Leaders as Communicators 119
Community Leaders as Communicators 120

THE ADMINISTRATOR AS A SEEKER OF COMMUNICATION 121
Encouraging Communication at Every Level 121

EXPANDING INFORMATION SOURCES 122

SHARING EXPERIENCES AND NETWORKING 122

NOTES 123

CHAPTER 5

Conflict Management 128

ROLE CONCEPTS 129
ROLE EXPECTATIONS OF INDIVIDUALS AND GROUPS 130



Contents

Direction 131
Clarity 131
Intensity 131
WINDOW ON DIVERSITY: Conflict Management 132
FOUR SOURCES OF SOCIAL CONFLICT IN SCHOOLS 138
CONFLICT INITIATION 138
AN APPROACH TO CONFLICT RESOLUTION 139
OTHER APPROACHES TO CONFLICT MANAGEMENT 140
Four Ways of Dealing with Conflict 141
Power Struggle Bargaining 142
Conflict Avoidance Methods 142
PROBLEM-SOLVING APPROACH 143
Early Identification 144
Diagnosis and the Importance of Trust 145
Fact-Finding 146
Developing an Integrative Solution 147
Developing a Basis for Compromise 147
The Counterproposal 148
Arbitration 149
EVALUATION OF CONFLICT MANAGEMENT EFFORTS 149
FURTHER OBSERVATIONS ON CONFLICT RESOLUTION 151
WHEN CONFLICT TURNS VIOLENT 151
Bullying 152
Zero Tolerance 153
Other Strategies for Preventing School Violence 154
Resources to Help in Violence Prevention 155

NOTES 157

CHAPTER 6

Organizational Culture 161

MAJOR ELEMENTS OF ORGANIZATIONAL CULTURE 162
Values and Ideals 162
Norms 163
Expectations 163

xiii



Xiv Contents

Sanctions 164

Communication through Symbolism 164

Symbolic Activity through Behavioral Example 165
CULTURAL ELEMENTS OF AN EFFECTIVE SCHOOL 165

A Positive Organizational Culture 165

Emphasis on Academic Effort and Achievement 166

Belief That All Students Can Achieve 166

Ongoing Faculty Development and Innovation 166

A Safe and Orderly Learning Environment 167

How an Effective School Culture Benefits Students 167
THE ADMINISTRATOR’S ROLE IN SCHOOL CULTURE 168

Enhancing School Culture 169

Subcultures and Countercultures 169

Promoting Values, Respecting Diversity 170

Challenges in Shaping School Culture 170

Keeping the School’s Mission in the Public Eye 172
WINDOW ON DIVERSITY: Organizational Culture 173

Communication: A Tool for Shaping Culture 174
SCHOOL CLIMATE 175

Measuring School Climate 175

Why Climate Is Important 178
A FINAL NOTE 178

NOTES 179

CHAPTER 7

Change 186

PREMISES GUIDING THE CHANGE RATIONALE 188
PRESSURES FOR CHANGE 188

Why Change Efforts Fail and What Can Be Done 188

Federal and State Mandates Are Not Enough 189
NEEDED LEADERSHIP FOR CHANGE 189

School Improvement Committees 189

Principals and Implementation of Innovation 190
THE PROCESS OF CHANGE 192

Initial Considerations 192



Contents

Important Reference Groups 194
Adoption of the Innovation 195
RESISTANCE TO CHANGE 197
Two Kinds of Forces: Facilitating and Restraining 197
Factors behind Resistance 198
FACILITATING THE INTRODUCTION OF CHANGE 200
Reasons for Unsuccessful Innovations 201
More Reasons for Failure in Attempts at Innovation 201
What Administrators Can Learn from Failed Attempts at Change 202
POSTIMPLEMENTATION PROBLEMS 203
Burnout 203
Negative Media Coverage 204
Funding Reduction or Loss of Other Resources 204

Coping with Problems 204

WINDOW ON DIVERSITY: Diversity in the Workplace: Benefits,
Challenges and Solutions 205

FORMATIVE AND SUMMATIVE EVALUATION 207
Formative Evaluation 207

Summative Evaluation 208
A FINAL NOTE 209
NOTES 209

PART TWO
Case Studies and Simulations 215

CHAPTER 8

Introduction to Clinical Materials and Learning Experiences 216

THE NATURE OF CASE STUDIES 216
ANTICIPATED PROBLEMS IN CASE STUDIES 217
THE NATURE OF IN-BASKET EXERCISES AND PRIORITY SETTING 220

How In-Basket Exercises Differ from Case Studies 220
Guidelines for Priority Setting 220
In-Basket Problem Solving 224

A FINAL NOTE 225

NOTES 230

XV



Xvi Contents

CHAPTER 9

Beginning Challenges 231

1 PREPARING FOR THE JOB SEARCH 232
Suggested Learning Activities 233

2 FROM TEACHER TO ADMINISTRATOR 234
Suggested Learning Activities 235

3 THE NEW PRINCIPAL (IN-BASKET ACTIVITIES) 236
Background 236
Instructions 236

4 THE NEW ASSISTANT PRINCIPAL (IN-BASKET ACTIVITIES) 242
Background 242
Instructions 242

5 RESENTMENT OVER APPOINTMENT 248
Suggested Learning Activities 249

6 DO INEED TO ACT LIKE A MAN TO BE A LEADER? 250
Suggested Learning Activities 251

7 DRAGGING AND SAGGING: IS IT FASHION, EXPRESSION, OR A VIOLATION? 253
Specific Uniform Code 254
Suggested Learning Activities 255

8 IS BEING BUSY NECESSARILY PRODUCTIVE? 256
Suggested Learning Activities 258

9 CHANGING DEMOGRAPHICS AND TEACHER ATTITUDES 259
Suggested Learning Activities 260

10 MATTER OF WHAT? 261
Suggested Learning Activities 262

CHAPTER 10
Student Problems 265

11 SCHOOL YARD DANGERS 266
Suggested Learning Activities 267

12 WHAT SHOULD BE THE ROLE OF THE STUDENT NEWSPAPER? 269
Suggested Learning Activities 270

13 A COMPLEX DISCIPLINE PROBLEM 271
Suggested Learning Activities 272



Contents

14 THE BULLYING PROBLEM (SIMULATION EXERCISE) 274
Background and Instructions 274

15 STUDENT CAN'T TAKE PRESSURE ANY LONGER 274
Suggested Learning Activities 276

16 “ZERO TOLERANCE” FOR WEAPONS IN SCHOOLS 277
Suggested Learning Activities 278

17 STUDENT DRUG PROBLEM AT WASHINGTON SCHOOL 279
Suggested Learning Activities 281

18 WHAT TO DO ABOUT THE “MORNING AFTER”? 283
Suggested Learning Activities 284

19 WORKING WITH STUDENTS WITH DISABILITIES AND IDEA 285
Suggested Learning Activities 286

20 STUDENT-FORMED GAY-STRAIGHT ALLIANCE 287
Suggested Learning Activities 289

CHAPTER 1
Administrator-Staff Relationships 293

21 TEACHER SELECTION 294
Background Information on Mr. Timm 294
Background Information on Ms. Goldstein 294
Suggested Learning Activities 295

22 PROBLEMS OF A BEGINNING TEACHER 296
Suggested Learning Activities 297

23 FACULTY TEAMWORK 298
Suggested Learning Activities 299

24 WHO NEEDS LESSON PLANS? 300
Suggested Learning Activities 301

25 TEACHER RIGHTS: PUBLIC VS. PRIVATE CITIZENSHIP 302
Suggested Learning Activities 304

26 FACULTY DISSATISFACTION AND LOW MORALE 305
Suggested Learning Activities 307

27 TEACHER FILES A GRIEVANCE 308
Suggested Learning Activities 310

28 TEACHER REACTS NEGATIVELY TO PERSONNEL EVALUATION 311
Suggested Learning Activities 313

xvii



xviii Contents

29 FACULTY SLOWDOWN 314
Suggested Learning Activities 317

30 DO WOMEN HAVE POWER? 318
Suggested Learning Activities 319

31 COLLABORATION WOES 319
Suggested Learning Activities 321

CHAPTER 12

School-Community Relations 324

32 CURRICULUM UNIT UPSETS PARENTS 325
Suggested Learning Activities 327

33 COMMUNICATION AND CONSTRUCTED REALITY 328
Suggested Learning Activities 329

34 PARENTAL APATHY 330
Suggested Learning Activities 331

35 WANTED: A PLAN FOR IMPROVING PARENTAL
AND COMMUNITY INVOLVEMENT 332

Suggested Learning Activities 333

36 THE SCHOOL-COMMUNITY WEB 334
Suggested Learning Activities 335

37 DEVELOPING STUDENT TALENT 337
Suggested Learning Activities 338

38 A NEW ROLE FOR THE PARENTS’ ORGANIZATION 339
Suggested Learning Activities 341

39 HOW MUCH SHOULD PARENTS BE TOLD? 342
Suggested Learning Activities 345

40 ADMINISTRATOR—-PRESS RELATIONS 346
Suggested Learning Activities 349

41 PUBLIC RELATIONS: WHAT’S REALLY IMPORTANT? 351
Suggested Learning Activities 353

42 CENSORSHIP OR PARENTS’ RIGHTS? 354
Suggested Learning Activities 356

43 FINANCIAL CRISIS! 358
Suggested Learning Activities 360



Contents

44 INTEGRATION: A NEW PROBLEM 361
Suggested Learning Activities 361

45 PARENTS CHALLENGE RACIAL DISPARITY 362
Suggested Learning Activities 363

CHAPTER 13

Role and Organizational Problems 366

46 PRINCIPAL'S MIDYEAR PROBLEMS AND PRIORITIES (IN-BASKET ACTIVITIES) 366
Background 366
Instructions 367

47 PRINCIPAL'S END-OF-THE-YEAR PROBLEMS AND PRIORITIES (IN-BASKET ACTIVITIES) 373
Background 373
Instructions 373

48 PRINCIPAL'S DILEMMA 379
Suggested Learning Activities 380

49 PRINCIPAL'S PERSONAL CONDUCT RESULTS IN POSSIBLE SUSPENSION 381
Suggested Learning Activities 382

50 SUPERVISOR-PRINCIPAL RELATIONSHIP 383
Suggested Learning Activities 384

51 THE SUPERINTENDENT AND THE NEW SCHOOL BOARD MEMBERS 384
Suggested Learning Activities 385

52 ADMINISTRATOR EVALUATION 386
Suggested Learning Activities 387

CHAPTER 14
Problems of Change 391

53 TEACHER TRIES TO INDIVIDUALIZE INSTRUCTION 391
Suggested Learning Activities 393

54 EFFECTIVE SCHOOLS: HOW DO WE GET THERE FROM HERE?
(A GROUP ACTIVITY) 394

Background 394

Instructions 394

Xix



Contents

55 PLANNING FOR IMPROVEMENT 395
Suggested Learning Activities 396

56 SCHOOL-BASED MANAGEMENT 397
Suggested Learning Activities 398

57 RESTRUCTURING STAFF EVALUATION AND SUPERVISION 399
Suggested Learning Activities 401

58 CHANGING THE ROLE OF THE BUILDING PRINCIPAL 402
Suggested Learning Activities 404

59 IN-SERVICE OR DISSERVICE EDUCATION? PART I 405
Suggested Learning Activities 405

60 IN-SERVICE OR DISSERVICE EDUCATION? PART Il 406
Suggested Learning Activities 410

61 SCHOOL CHOICE 411
Suggested Learning Activities 411

62 SCHOOL DISTRICT CHIPS AWAY AT STUDENT TECHNOLOGY LITERACY
PROBLEMS 412

Suggested Learning Activities 413
63 WHEN NCLB MEETS YOU AT YOUR SCHOOL DOOR 414
Suggested Learning Activities 416

64 DO EXTREME TIMES CALL FOR RADICAL ACTION?
BE THE CHANGE! (A LEADERLESS GROUP ACTIVITY) 416

Background 416
Instructions 417
65 TEACHER DIFFICULTY IN A MULTICULTURAL CLIMATE 417
Suggested Learning Activities 419
INDEX -1



P ART

|

Major Concepts in Administration
and the Social Sciences

Conceptual Tools for Effective School Leadership



I NT R ODUCTI ON

Standards and accountability affect all areas of education as well as for life outside of the disci-
pline. The field of educational administration and leadership is no exception to this rule. This
new 10th edition contains the 2015 Professional Standards for Educational Leaders (PSEL).
These new standards replaced the former Interstate School Leaders Licensure Consortium
(ISLLC) Standards. The National Policy Board for Educational Administration (NPBEA)
notes that these new standards are “student-centric, outlining foundational principles of leader-
ship to guide the practice of educational leaders so they can move the needle on student learn-
ing and achieve more equitable outcomes. They’re designed to ensure that educational leaders
are ready to meet effectively the challenges and opportunities of the job today and in the future
as education, schools and society continue to transform” (NPBEA, 2015, p. 1). Each chapter
in Part I has corresponding PSEL standards on which the instructors and students should
focus during reading and discussion. In addition, case studies and simulations in Part II of the
text are also aligned with standards for application during analysis, discussion, and role-play.



PROFESSIONAL
STANDARDS FOR

EDUCATIONAL

LEADERS (2015)

(FORMALLY KNOWN
AS

ISLLC STANDARDS)

STANDARD 1:

EFFECTIVE LEADERS:

STANDARD 2:

EFFECTIVE LEADERS:

Mission, Vision, and Core Values

Effective educational leaders develop, advocate, and enact a
shared mission, vision, and core values of high-quality education
and academic success and well-being of each student.

A.

B.

G.

Develop an educational mission for the school to promote
the academic success and well-being of each student.

In collaboration with members of the school and the com-
munity and using relevant data, develop and promote a vision
for the school on the successful learning and development of
each child and on instructional and organizational practices
that promote such success.

Articulate, advocate, and cultivate core values that define the
school’s culture and stress the imperative of child-centered
education; high expectations and student support; equity,
inclusiveness, and social justice; openness, caring, and trust;
and continuous improvement.

Strategically develop, implement, and evaluate actions to
achieve the vision for the school.

Review the school’s mission and vision and adjust them to
changing expectations and opportunities for the school and
the changing needs and situations of students.

Develop shared understanding of and commitment to mission,
vision, and core values within the school and the community.
Model and pursue the school’s mission, vision, and core val-
ues in all aspects of leadership.

Ethics and Professional Norms

Effective educational leaders act ethically and according to pro-
fessional norms to promote each student’s academic success and
well-being.

A.

Act ethically and professionally in personal conduct, rela-
tionships with others, decision making, stewardship of the
school’s resources, and all aspects of school leadership.



STANDARD 3:

EFFECTIVE LEADERS:

STANDARD 4:

Act according to and promote the professional norms of
integrity, fairness, transparency, trust, collaboration, persever-
ance, learning, and continuous improvement.

Place children at the center of education and accept responsi-
bility for each student’s academic success and well-being.
Safeguard and promote the values of democracy, individual
freedom and responsibility, equity, social justice, community,
and diversity.

Lead with interpersonal and communication skill, social-
emotional insight, and understanding of all students’ and staff
members’ backgrounds and cultures.

Provide moral direction for the school and promote ethical
and professional behavior among faculty and staff.

Equity and Cultural Responsiveness

Effective educational leaders strive for equity of educational
opportunity and culturally responsive practices to promote each
student’s academic success and well-being.

A.

Ensure that each student is treated fairly, respectfully,
and with an understanding of each student’s culture and
context.
Recognize, respect, and employ each student’s strengths,
diversity, and culture as assets for teaching and learning.
Ensure that each student has equitable access to effective
teachers, learning opportunities, academic and social sup-
port, and other resources necessary for success.
Develop student policies and address student misconduct in
a positive, fair, and unbiased manner.
Confront and alter institutional biases of student marginaliza-
tion, deficit-based schooling, and low expectations associated
with race, class, culture and language, gender and sexual ori-
entation, and disability or special status.
Promote the preparation of students to live productively in
and contribute to the diverse cultural contexts of a global
society
Act with cultural competence and responsiveness in their
interactions, decision making, and practice.
Address matters of equity and cultural responsiveness in all
aspects of leadership.

Curriculum, Instruction, and Assessment

Effective educational leaders develop and support intellectu-
ally rigorous and coherent systems of curriculum, instruction,
and assessment to promote each student’s academic success and
well-being.



