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P R E F A C E

Leadership is one of the hottest topics of conversation across the various disciplines and 

fields. The demand for well-trained educational leaders is greater than ever, and yet the 

challenges are just as great. The public expects more from schools than ever before, includ-

ing greater accountability; improved performance on standardized tests; guarantees of school 

safety; more input from parents; better school–community relations; and an acceptance and 

appreciation of diversity, with equal opportunities for all students. Concurrently, many politi-

cal, educational, and religious leaders are looking for answers to education’s challenges by pur-

suing alternative routes to excellence—privatization, homeschooling, vouchers, charter schools, 

and various other efforts at reform. 

School leaders are expected to make evidence-informed decisions, provide the instructional 

leadership for teachers, and create a collaborative school environment where teachers take part 

in school decisions. Morris and Brooks-Young (n.d.)1 note that in order to be effective leaders 

for the twenty-first century, administrators must ensure that instructional needs, the exper-

tise of teachers, and the ultimate needs of students are considered. These twenty-first century 

administrators should be the facilitators of a dialogue that asks:

• What outcomes do we want to accomplish in the classroom?

•  What available tools and resources can and will support teachers in helping their students 

meet these outcomes?

•  What preparation do we need to ensure teachers and students appropriately utilize tools 

and resources?

•  How will we measure the effectiveness of these tools to gauge how well they support and 

improve teaching and learning?

While the challenges are countless, so are the rewards. The challenges are great for both the 

profession and for leadership preparation program faculty who are training individuals to fill 

the positions. For some years, administrator preparation programs have often been criticized 

as being too theoretical and insufficiently grounded in reality, and in-service programs have 

frequently been criticized for the reverse. What is needed is professional training that helps 

educational leaders form a vision of what can be, knowledge of what is known and being dis-

covered, and practical understanding of how to apply the knowledge and carry out the vision 

in a time of extraordinary change. 

This edition continues to spotlight the case studies, in-basket exercises, and simulations in 

Part II addressing the many forms of leadership (e.g., principal, teacher, collaborative) and 

how such leadership may be exercised. Since the school represents a microcosm of society, it 

should play an active role in trying to resolve or ameliorate its problems. Although the educa-

tional system has found it impossible to remain detached from the major controversies of the 

day, administrators and teachers have often been reluctant to assume leadership in seeking 

answers to societal problems. Our approach is intended to prepare students for the kinds of  

1 Morris, D., and Brooks-Young, S. (n.d.), Becoming a 21st Century Administrator. Creative Educator Accessed online 

http://creativeeducator.tech4learning.com/v08/articles/Becoming_a_21st_Century_Administrator
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situations and problems they will encounter in administrative positions. This approach, there-

fore, incorporates key professional standards and competencies (such as the development of 

skills in communication, group leadership, conflict management, and the like) with action-

based research methods and theoretical undergirding to assist in decision-making.

 This tenth edition continues to reflect our own desire to be inclusive of all voices that are 

speaking, researching, and practicing in the educational leadership arena. In revising the book, 

we have taken into account the multiplicity of changes occurring in society in general and in 

education in particular. We have not made changes simply for the sake of change, and we want 

to assure instructors who have used previous editions that the strengths of these earlier editions 

have been retained. This edition does feature the new Professional Standards for Educational 

Leaders (PSEL), as well as updated background readings and web explorations.

The text is primarily focused toward school leaders, but it has global application with its 

principles for those who may be in areas such as higher education administration, military 

educational training programs, agency management, and government services administration.

We sincerely hope that this new edition will prove to be a light and guide for those who are 

seeking administrative/leadership positions as well as those who need a refresher every now 

and then.
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I N T R O D U C T I O N

Standards and accountability affect all areas of education as well as for life outside of the disci-

pline. The field of educational administration and leadership is no exception to this rule. This 

new 10th edition contains the 2015 Professional Standards for Educational Leaders (PSEL). 

These new standards replaced the former Interstate School Leaders Licensure Consortium 

(ISLLC) Standards. The National Policy Board for Educational Administration (NPBEA) 

notes that these new standards are “student-centric, outlining foundational principles of leader-

ship to guide the practice of educational leaders so they can move the needle on student learn-

ing and achieve more equitable outcomes. They’re designed to ensure that educational leaders 

are ready to meet effectively the challenges and opportunities of the job today and in the future 

as education, schools and society continue to transform” (NPBEA, 2015, p. 1). Each chapter 

in Part I has corresponding PSEL standards on which the instructors and students should 

focus during reading and discussion. In addition, case studies and simulations in Part II of the 

text are also aligned with standards for application during analysis, discussion, and role-play.
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P R O F E S S I O N A L  

S T A N D A R D S  F O R 

 E D U C A T I O N A L  

L E A D E R S  ( 2 0 1 5 ) 

( F O R M A L L Y  K N O W N  
A S  I S L L C  S T A N D A R D S )

Standard 1: Mission, Vision, and Core Values
 Effective educational leaders develop, advocate, and enact a 

shared mission, vision, and core values of high-quality education 

and academic success and well-being of each student.

Effective leaders: A.  Develop an educational mission for the school to promote 

the academic success and well-being of each student.

 B.  In collaboration with members of the school and the com-

munity and using relevant data, develop and promote a vision 

for the school on the successful learning and development of 

each child and on instructional and organizational practices 

that promote such success.

 C.  Articulate, advocate, and cultivate core values that define the 

school’s culture and stress the imperative of child-centered 

education; high expectations and student support; equity, 

inclusiveness, and social justice; openness, caring, and trust; 

and continuous improvement.

 D.  Strategically develop, implement, and evaluate actions to 

achieve the vision for the school.

 E.  Review the school’s mission and vision and adjust them to 

changing expectations and opportunities for the school and 

the changing needs and situations of students.

 F.  Develop shared understanding of and commitment to mission, 

vision, and core values within the school and the community.

 G.  Model and pursue the school’s mission, vision, and core val-

ues in all aspects of leadership.

Standard 2:  Ethics and Professional Norms
 Effective educational leaders act ethically and according to pro-

fessional norms to promote each student’s academic success and 

well-being.

Effective leaders: A.  Act ethically and professionally in personal conduct, rela-

tionships with others, decision making, stewardship of the 

school’s resources, and all aspects of school leadership.
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 B.  Act according to and promote the professional norms of 

integrity, fairness, transparency, trust, collaboration, persever-

ance, learning, and continuous improvement.

 C.  Place children at the center of education and accept responsi-

bility for each student’s academic success and well-being.

 D.  Safeguard and promote the values of democracy, individual 

freedom and responsibility, equity, social justice, community, 

and diversity.

 E.  Lead with interpersonal and communication skill, social-

emotional insight, and understanding of all students’ and staff 

members’ backgrounds and cultures.

 F.  Provide moral direction for the school and promote ethical 

and professional behavior among faculty and staff.

Standard 3:   Equity and Cultural Responsiveness
 Effective educational leaders strive for equity of educational 

opportunity and culturally responsive practices to promote each 

student’s academic success and well-being.

Effective leaders: A.  Ensure that each student is treated fairly, respectfully, 

and with an understanding of each student’s culture and 

context.

 B.  Recognize, respect, and employ each student’s strengths, 

diversity, and culture as assets for teaching and learning.

 C.  Ensure that each student has equitable access to effective 

teachers, learning opportunities, academic and social sup-

port, and other resources necessary for success.

 D.  Develop student policies and address student misconduct in 

a positive, fair, and unbiased manner.

 G.  Confront and alter institutional biases of student marginaliza-

tion, deficit-based schooling, and low expectations associated 

with race, class, culture and language, gender and sexual ori-

entation, and disability or special status.

 H.  Promote the preparation of students to live productively in 

and contribute to the diverse cultural contexts of a global 

society

 I.  Act with cultural competence and responsiveness in their 

interactions, decision making, and practice.

 J.  Address matters of equity and cultural responsiveness in all 

aspects of leadership.

Standard 4:  Curriculum, Instruction, and Assessment
 Effective educational leaders develop and support intellectu-

ally rigorous and coherent systems of curriculum, instruction, 

and assessment to promote each student’s academic success and 

well-being.


