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WPA Outcomes Statement for

First-Year Composition

Processes

By the end of first-year composition, students should

Develop a writing project through multiple
drafts

Develop flexible strategies for reading, drafting,
reviewing, collaborating, revising, rewriting,
rereading, and editing

Use composing processes and tools as a means
to discover and reconsider ideas

Experience the collaborative and social aspects
of writing processes

Learn to give and act on productive feedback
to works in progress

Adapt composing processes for a variety of
technologies and modalities

Reflect on the development of composing
practices and how those practices influence
their work

Where Writing Today addresses
these outcomes

PART 1 Getting Started shows how to use your
analysis of the rhetorical situation and an understanding
of genre to guide you through the writing process, while
reading critically and reflecting on your writing.

PART 2 Using Genres to Express Ideas is
structured so that each chapter mirrors the writing
process, beginning with an overview of the genre and
moving through the writing process, from invention to
organizing and drafting, choosing the appropriate style
and design, and strategically revising.

PART 3 Developing a Writing Process provides
an abundance of traditional and technology-enhanced
strategies to choose from as you work through the stages
of the writing process, from inventing ideas, to drafting
and revising, to reflecting on your work.

PART 4 Strategies for Shaping Ideas explains
how to work collaboratively with your peers and give
them helpful feedback on their work.

PART 6 Getting Your Ideas Out There
helps you use electronic and other media to make your
writing accessible to the readers you want to reach.

Every chapter addresses opportunities and strategies
for communicating with a variety of media and genres.

Knowledge of Conventions

By the end of first-year composition, students should

Develop knowledge of linguistic structures,
including grammar, punctuation, and spelling,
through practice in composing and revising
Understand why genre conventions for structure,
paragraphing, tone, and mechanics vary

Gain experience negotiating variations in genre
conventions

Learn common formats and/or design features
for different kinds of texts

Explore the concepts of intellectual property
(such as fair use and copyright) that motivate
documentation conventions

Practice applying citation conventions systemati-
cally in their own work

PART 1 Getting Started gives you a practical
and theoretical grounding in the conventions and
audience expectations of various genres.

PART 2 Using Genres to Express Ideas helps
you master the conventions for ten common genres and
a variety of related genres and microgenres.

PART 3 Developing a Writing Process

offers both time-tested and innovative strategies for
inventing, drafting, designing, and revising your work
to meet the needs of your audience.

PART 4 Strategies for Shaping Ideas helps

you write effective introductions and conclusions and
develop meaningful paragraphs that use rhetorical strate-
gies appropriate to the genre.

PART 5 Doing Research offers visual tutorials
explaining how to responsibly and accurately incorporate
and cite sources.

PART 7 Anthology of Readings provides 26
readings that invite you to examine how writers
negotiate the conventions of ten major genres.

PART 8 Handbook serves as your accessible guide
to grammar, punctuation, and other linguistic features of
standard American English.



Writing
Today

Fourth Edition

Richard Johnson-Sheehan

Purdue University

Charles Paine
University of New Mexico

@ Pearson 330 Hudson Street, NY NY 10013



Director of English: Karon Bowers

Executive Producer and Publisher: Aron Keesbury
Development Editor: Anne Ehrenworth
Marketing Manager: Nicholas Bolt

Program Manager: Rachel Harbour

Project Manager: Kathy Smith, Cenveo Publishing Services
Cover Designer: Pentagram

Cover Illustration: Christopher DeLorenzo
Manufacturing Buyer: Roy L. Pickering, Jr.
Printer/Binder: LSC Communications, Inc.

Cover Printer: Phoenix Color/Hagerstown

Acknowledgments of third-party content appear on pages 685-690, which constitute an extension of this
copyright page.

PEARSON, ALWAYS LEARNING, and Revel are exclusive trademarks owned by Pearson Education, Inc.,
or its affiliates in the United States and/or other countries.

Unless otherwise indicated herein, any third-party trademarks that may appear in this work are the
property of their respective owners and any references to third-party trademarks, logos, or other trade
dress are for demonstrative or descriptive purposes only. Such references are not intended to imply any
sponsorship, endorsement, authorization, or promotion of Pearson’s products by the owners of such
marks, or any relationship between the owner and Pearson Education, Inc., or its affiliates, authors,
licensees, or distributors.

Cataloging-in-Publication Data is on file at the Library of Congress.

Copyright © 2019, 2016, 2013 by Pearson Education, Inc. All Rights Reserved. Printed in the United States
of America. This publication is protected by copyright, and permission should be obtained from the
publisher prior to any prohibited reproduction, storage in a retrieval system, or transmission in any form
or by any means, electronic, mechanical, photocopying, recording, or otherwise. For information regarding
permissions, request forms and the appropriate contacts within the Pearson Education Global Rights &
Permissions Department, please visit www.pearsoned.com/permissions/.

Rental Edition ISBN 10: 0-13-475973-7

Rental Edition ISBN 13: 978-0-13-475973-9

A la Carte ISBN 10: 0-13-477077-3
117 A la Carte ISBN 13: 978-0-13-477077-2

Access Code Card ISBN 10: 0-13-480804-5

Access Code Card ISBN 13: 978-0-13-480804-8

Instructor’s Review Copy ISBN 10: 0-13-477663-1
P e arson www.pearsonhighered.com Instructor’s Review Copy ISBN 13: 978-0-13-477663-7


http://www.pearsoned.com/permissions/
http://www.pearsonhighered.com

Contents

Preface
About the Authors

Part 1
Getting Started

1 Writing and Genres

What Are Genres?
Using Genres to Write Successfully
Genres in Movies
Writing with Genres
Genres and the Writing Process
Using a Writing Process
Using Genre as a Guiding Concept
Transfer: Using Genres in College and
in Your Career
Quick Start Guide
Activities for Genres
Talk About This e Try This Out ® Write This

2 Topic, Angle, Purpose

Topic: What Am I Writing About?
Angle: What Is New About the Topic?

What Has Changed That Makes This Topic
Interesting Right Now?

What Unique Experiences, Expertise,
or Knowledge Do I Have About This
Topic?

Purpose: What Do I Want to Accomplish?
Are You Informing or Persuading?

Thesis Statement (Main Claim)

Choosing the Appropriate Genre

Quick Start Guide

Activities for Topic, Angle, Purpose
Talk About This e Try This Out e Write This

Xiv
XX

N Ul R W NN R,

[e)}

10
11

12

12
13
14
14
16
17
17

3 Readers, Contexts, and
Rhetorical Situations

Profiling Readers

A Brief Reader Profile

An Extended Reader Profile

Using a Reader Analysis Worksheet
Analyzing the Context

Place

Medium

Social and Political Influences
Discourse Communities and the
Rhetorical Situation
Quick Start Guide
Activities for Readers, Contexts,
and Rhetorical Situations

Talk About This e Try This Out e Write This

4 Reading Critically, Thinking
Analytically

Looking Through and Looking At a Text
Looking Through a Text
Looking At a Text

Reading Critically: Seven Strategies
Strategy 1: Preview the Text

Strategy 2: Play the Believing
and Doubting Game

Strategy 3: Annotate the Text
Strategy 4: Analyze the Proofs in the Text
Strategy 5: Contextualize the Text

Strategy 6: Analyze Your Own
Assumptions and Beliefs

Strategy 7: Respond to the Text
Using Critical Reading to Strengthen
Your Writing

Responding to a Text: Evaluating What
Others Have Written

19

20
20
21
22
23
23
24
25

25
27

27

30

31
31
31
31
32

33
34
35
36

36
36

37

37



iv Contents

Responding with a Text’s Positions, Terms,
and Ideas: Using What Others Have Written

Quick Start Guide
Activities for Reading Critically, Thinking
Analytically

Talk About This ® Try This Out ® Write This

5 Reflecting Critically,
Starting Your Portfolio

Using Critical Reflection to Strengthen
Your Writing

Identify Your Strengths

Strengthen Your Versatility

Become More Independent
Reflecting Critically: Three Strategies

Strategy 1: Look Backward to
Your Prior Experiences

Strategy 2: Look Inward at the
Choices You Made

Strategy 3: Look Forward to the Future
Writing Your Critical Reflection

Introduction: Start the Story

The Body: Evaluate and Resolve the Conflict

Conclusion: Reveal What You Learned
Using a Portfolio for Reflection

Step 1: Collect Your Work into an Archive

Step 2: Select the Best Artifacts for
Your Portfolio

Step 3: Reflect on Your Work

Step 4: Present Your Materials

Creating an E-Portfolio
Creating a Starter Résumé
Quick Start Guide

Activities for Reflecting Critically,
Starting Your Portfolio
Talk About This e Try This Out ® Write This

Part 2

Using Genres to Express Ideas

6 Memoirs

At-A-Glance: Memoirs

One Student’s Work: Nathan Peterman,
“I Haven’t Been Back Since”

38
40

40

43

44
44
45
45
46

46

47
49
49
50
50
50
52
52

54
54
54
56
56
58

59

61
62

63

Inventing Your Memoir’s Content
Inquiring: Finding an Interesting Topic
Inquiring: Finding Out What You
Already Know
Researching: Finding Out What
Others Know

Organizing and Drafting Your Memoir
Setting the Scene in Rich Detail
Main Point or Thesis
Describing the Complication
Evaluating and Resolving the Complication
Concluding with a Point—an
Implied Thesis

Choosing an Appropriate Style
Evoking an Appropriate Tone or Voice
Using Dialogue

Designing Your Memoir

Microgenre: The Literacy Narrative
Frederick Douglass, From Narrative of the Life of
Frederick Douglass

Quick Start Guide

Readings
Eliza Kennedy, “When an Open Relationship
Comes with a Price”

Thaddeus Gunn, “Slapstick”
Activities for Memoirs

Talk About This e Try This Out e Explore
This e Write This

7 Profiles

At-A-Glance: Profiles

One Student’s Work: Ebony James, “Neil
deGrasse Tyson: Sexy Astrophysicist and Defender
of Science”
Inventing Your Profile’s Content
Inquiring: Finding Out What
You Already Know
Researching: Finding Out What
Others Know
Organizing and Drafting Your Profile
The Introduction
The Body
The Conclusion

Choosing an Appropriate Style

65
65

65

66
66
67
67
67
67

67
68
68
68
70
70

71
72
72

72
76
77

80
81

82
82

83

84
84
85
85
86
86



Designing Your Profile 86
Microgenre: The Portrait 87
Hannah Giorgis, “Beyoncé Brought the
Feminine Divine to the Grammys” 88
Quick Start Guide 89
Readings 89
Andrew Anthony, “Ellen DeGeneres: Darling of
Both Middle America and the Coasts” 89

Sharon S. Smith, PhD, Mary Ellen O’Toole,
PhD, and Robert D. Hare, PhD, “The Predator:
When the Stalker Is a Psychopath” 92

Activities for Profiles 97
Talk About This e Try This Out e Explore
This e Write This

8 Reviews 99

At-A-Glance: Reviews 100

One Student’s Work: Talia Raoufpur, “Despite
Questionable Quality, Fifty Shades Resonates

with Audiences” 101
Inventing Your Review’s Content 102
Inquiring: Discovering Common
Expectations 102
Researching: Gathering Background
Information 102
Researching: Go Experience It 104
Organizing and Drafting Your Review 104
The Introduction 104
Description or Summary of the Subject 105
Discussion of Strengths and Shortcomings 105
Conclusion 106
Choosing an Appropriate Style 106
Use Plenty of Detail 107
Set the Appropriate Tone 107
Change the Pace 107
Designing Your Review 107
Microgenre: The Rave/The Slam 108
Linda Holmes, “La La Land Review” 109
Quick Start Guide 110
Readings 110
Wesley Lovell, “Fantastic Beasts and
Where to Find Them” 11

Brian Reinhart, “Shake Shack Makes a
Good Burger—and a Good Metaphor
for Dallas Dining” 113

Contents Vv

Activities for Reviews

Talk About This e Try This Out ® Explore
This e Write This

9 Literary Analyses

At-A-Glance: Literary Analyses
One Student’s Work: Jeremy Foote, “Speed
That Kills: The Role of Technology in Kate
Chopin’s “The Story of an Hour"”
Inventing Your Literary Analysis’s Content
Read, Reread, Explore
Inquiring: What’s Interesting Here?

Researching: What Background
Do You Need?

Organizing and Drafting Your
Literary Analysis

The Introduction: Establish Your Interpretive

Question

The Body: Summarize, Interpret, Support

The Conclusion: Restate Your Thesis
Choosing an Appropriate Style

Use the “Literary Present” Tense

Integrate Quoted Text

Move Beyond Personal Response
Designing Your Literary Analysis
Microgenre: The Reading Response

Mateo Hernandez, A Student’s Reading
Response to Paul Laurence Dunbar’s
“We Wear the Mask”

Quick Start Guide
Readings
Kate Chopin, “The Story of an Hour”

S. Selina Jamal, “Emotion in “The
Story of an Hour””

Activities for Literary Analyses
Talk About This e Try This Out e Explore
This ® Write This

10 Rhetorical Analyses

At-A-Glance: Rhetorical Analyses

One Student’s Work: Sara Kelley, “The
Rhetoric of Lincoln’s ‘Gettysburg Address™

Inventing Your Rhetorical Analysis’s Content
Inquiring: Highlight Uses of Proofs

115

118
119

120
122
123
123

124

125

125
125
126
126
126
127
127
128
128

130
130
131
131

134
138

141
142
143

145
146



Vi Contents

Researching: Finding Background
Information

Organizing and Drafting Your
Rhetorical Analysis
The Introduction
Explanation of Rhetorical Concepts
Provide Historical Context and Summary
Analysis of the Text
The Conclusion
Choosing an Appropriate Style
Designing Your Rhetorical Analysis
Microgenre: The Ad Critique
Sam Parker, “Why I Love H&M's Latest Ad”
Quick Start Guide
Readings

Julie Sedivy, “Donald Trump Talks Like
a Woman”

Keith Amaral, “An Analysis of Jim
Valvano’s ‘93 ESPY Awards Speech”

Activities for Rhetorical Analyses
Talk About This e Try This Out e Explore
This e Write This

11 Commentaries (Argument)

At-A-Glance: Commentaries
One Student’s Work: Rachel Loos, “Recognizing
Diversity in Mental Illness” (Argument)
Inventing Your Commentary’s Content
Inquiring: Finding Out What You
Already Know

Researching: Finding Out What
Others Know

Organizing and Drafting Your Commentary
The Introduction
Explain the Current Event or Issue
Support Your Position (Argument)
Clarify Your Position (Argument)
The Conclusion

Choosing an Appropriate Style
Get into Character
Imitate a Well-Known Writer

Match Your Tone to Your Readers’
Expectations

Use Analogies, Similes, and Metaphors

147

148
148
149
150
151
152
152
153
153
154
155
155

155

158
162

164

165

166
167

168

168
169
169
170
170
170
171
171
171
172

172
172

Designing Your Commentary
Microgenre: Letter to the Editor/Online
Comment (Argument)

Kayla Behnke, “As Gun Violence Escalates,
the Need for Campus Carry Grows”

Quick Start Guide
Readings

Greg Hampikian, “When May I Shoot
a Student?” (Argument)

Edwin Lyngar, “We’re All ShamWow
Schemers Now” (Argument)
Activities for Commentaries

Talk About This e Try This Out ® Explore
This e Write This

12 Arguments (Argument)

At-A-Glance: Arguments

One Student’s Work: Bryee Wilson,

“Millenials Must Become More Politically

Active” (Argument)

Inventing Your Argument’s Content
Inquiring: Identifying Your Topic
Inquiring: Identifying Points of Contention
(Argument)

Researching: Finding Out What Others
Believe and Why

Organizing and Drafting Your Argument
The Introduction

Summary and Limitations of Opposing
Positions (Argument)

Your Understanding of the Issue
Reasons Your Understanding Is Stronger
Conclusion

Choosing an Appropriate Style

Use Plain Style to Describe the Opposing
Positions

Use Similes, Metaphors, and Analogies
When Describing Your Position

Use Top-Down Paragraphs
Define Unfamiliar Terms
Designing Your Argument
Microgenre: The Rebuttal (Argument)

Michele Waslin, “Robots, Not Immigrants,
Are Replacing U.S. Manufacturing Workers”

172

174

174
175
176

176

178
181

184
185

186
186
187

187

187
189
190

191
191
191
191
191

192

192
193
193
193
195

196



Quick Start Guide
Readings
Ryan Anderson, “The Social Costs of

Abandoning the Meaning of Marriage”
(Argument)

Sean McElwee, “The Case for Censoring
Hate Speech” (Argument)

Activities for Arguments
Talk About This e Try This Out e Explore
This ® Write This

13 Proposals (Argument)

At-A-Glance: Proposals

One Student Group’s Work: Kerry Douglass,

“Campus Illumination: An Implementation

Strategy for Sustainable Exterior

Lighting”

Inventing Your Proposal’s Content
Inquiring: Defining the Problem
Inquiring: Analyzing the Problem
Researching: Gathering Information
and Sources

Inquiring: Planning to Solve the Problem
Organizing and Drafting Your Proposal
The Introduction

Description of the Problem, Its
Causes, and Its Effects

Description of Your Plan

Discussing the Costs and Benefits
of Your Plan

The Conclusion
Choosing an Appropriate Style
Designing Your Proposal
Microgenre: The Pitch
Hans Fex, “Mini Museum”
Quick Start Guide
Readings
Haje Jan Kemps, “Solving Twitter’s
Abuse Problem” (Argument)
Alissa Walker, “Ban Cars’” (Argument)
Activities for Proposals

Talk About This e Try This Out ¢ Explore
This e Write This

197
197

198

202
205

208
209

210
214
214
215

215
216
218
218

218
220

220
221
222
222
224
224
226
226

226
231
234

Contents  Vii

14 Formal Reports

At-A-Glance: Formal Reports

One Student Group’s Work: Kaisa Lee and
Jamie Koss, “College Students” Attitudes
on the Causes of Infidelity”

Inventing Your Report’s Content

Inquiring: Finding Out What You
Already Know
Researching: Creating a Research Plan

Researching: Gathering Sources
and Revisiting Your Hypothesis

Organizing and Drafting Your Report

Executive Summary or Abstract
Introduction

Methods Section

Findings or Results Section
Discussion Section
Conclusion/Recommendations
References or Works Cited
Appendices

Choosing an Appropriate Style
Designing Your Report
Microgenre: The Explainer

Mark Fahey, “The Herd Outsider’s
Guide to the Brony Phenomenon”

Quick Start Guide
Readings

Andrew Gelman and George A. Romero,

“How Many Zombies Do You Know? Using

Indirect Survey Methods to Measure Alien

236
237

238
246

247
248

249
251
251
251
251
252
252
252
252
252
253
255
256

257
258
259

Attacks and Outbreaks of the Undead” (APA) 259

Nicholas Freudenberg et al., “Food Insecurity

at CUNY: Results from a Survey of CUNY
Undergraduate Students” (APA)

Activities for Formal Reports

Talk About This e Try This Out ® Explore
This e Write This

15 Research Papers

At-A-Glance: Research Papers

One Student’s Work: Katelyn Turnbow,
“Lives Not Worth the Money?” (MLA)

262
268

270
27

272



viii Contents

Inventing Your Research Paper’s Content
Inquiring: Defining Your Topic, Angle,

Purpose

Researching: Finding Out What
Others Know

Organizing and Drafting Your Research Paper

The Introduction

The Body

The Conclusion

Works Cited or References
Choosing an Appropriate Style
Designing Your Research Paper

Microgenre: The Annotated Bibliography
Sara Rodriguez, “Annotated Bibliography:

The Fog of Revolution” (MLA)
Quick Start Guide
Readings
Teodora Stoica, “How Video Games
Unwittingly Train the Brain to Justify
Killing” (APA)
Sophie Gullett, “Popular Psychology

and the Public Image: How Freud Still
Manages to Give Us a Bad Name 100 Years

Later” (APA)

Activities for Research Papers
Talk About This e Try This Out e Explore
This e Write This

Part 3

Developing a Writing Process

16 nventing Ideas and
Prewriting

Prewriting
Concept Mapping
Freewriting
Brainstorming or Listing
Storyboarding

Using Heuristics
Asking the Journalist’s Questions
Using the Five Senses

Investigating Logos, Ethos, Pathos (Argument)

Cubing
Exploratory Writing

Journaling, Blogging, or Microblogging

276

276

277
278
278
279
281
281
281
282
284

284
285
286

286

290
294

297

298
298
299
300
300
301
301
301
302
304
304
304

Writing an Exploratory Draft

Exploring with Presentation Software
Taking Time to Invent and Prewrite
Quick Start Guide

Activities for Inventing Ideas and Prewriting

Talk About This e Try This Out ® Write This

17 Organizing and Drafting

Sketching Out Your Paper’s Organization
Using the Genre to Create a Basic Outline

Filling Out Your Outline

Drafting Your Introduction: Tell Them What

You're Going to Tell Them
Five Introductory Moves

Using a Grabber to Start Your Introduction

Using a Lead to Draw in the Readers

When Should You Draft Your Introduction?
Drafting the Body of Your Paper: Tell Them

Overcoming Writer’s Block
Drafting Your Conclusion: Tell Them
What You Told Them
Quick Start Guide
Activities for Organizing and Drafting
Talk About This ® Try This Out ® Write This

18 Choosing a Style

Writing in Plain Style
Guideline 1: Clarify Who or What the
Sentence Is About
Guideline 2: Make the “Doer” the
Subject of the Sentence
Guideline 3: Put the Subject Early in
the Sentence

Guideline 4: State the Action in the Verb
Guideline 5: Eliminate Nominalizations

Guideline 6: Boil Down the
Prepositional Phrases

Guideline 7: Eliminate Redundancies
Guideline 8: Use Sentences That
Are Breathing Length
Establishing Your Voice
Set a Specific Tone
Get into Character
Imitate Other Writers

305
306
307
307
308

310

311
311
312

313
313
314
315
316
316
317

318
320
320

322
323

323
323

324
324
324

325
325

326
326
327
328
328



Writing Descriptively with Figures and Tropes
Use Similes and Analogies
Use Metaphors
Use Personification
Use Onomatopoeia
Use Alliteration and Assonance
Improving Your Writing Style
Quick Start Guide
Activities for Choosing a Style
Talk About This e Try This Out e Write This

19 Designing

Design Principle 1: Balance
Balancing a Page
Design Principle 2: Alignment
Design Principle 3: Grouping
Design Principle 4: Consistency
Choosing Typefaces
Using Headings Consistently
Design Principle 5: Contrast
Using Photography and Images
Using Graphs and Charts
Creating a Graph or Chart
Choosing the Appropriate Graph or Chart
Quick Start Guide

Activities for Designing
Talk About This e Try This Out e Write This

20 Revising and Editing

Level 1: Global Revision

Challenge Your Draft’s Topic, Angle,
and Purpose

Think About Your Readers (Again) and the
Context

Level 2: Substantive Editing

Determine Whether You Have Enough
Information (or Too Much)

Reorganize Your Work to Better
Use the Genre

Look for Ways to Improve the Design

Ask Someone Else to Read Your Work
Level 3: Copyediting

Review Your Title and Headings

328
328
329
330
330
330
331
331
332

333

334
334
335
336
337
337
338
338
339
340
340
341
344
344

346
347

351

351
352

352

352
353
353
353
356

Contents  ix

Edit Paragraphs to Make Them
Concise and Consistent

Revise Sentences to Make Them Clearer
Revise Sentences to Make Them
More Descriptive
Level 4: Proofreading
Read Your Writing Out Loud
Read Your Draft Backwards
Read a Printed Copy of Your Work
Know Your Grammatical Weaknesses

Use Your Spellchecker and Grammar
Checker

Peer Review: Asking for Advice
Quick Start Guide

Activities for Revising and Editing
Talk About This e Try This Out e Write This

Part 4
Strategies for Shaping Ideas

21 Developing Paragraphs and
Sections

Creating a Basic Paragraph
Transition or Transitional Sentence
(Optional)

Topic Sentence (Needed)
Support Sentences (Needed)
Point Sentence (Optional)

Getting Paragraphs to Flow (Cohesion)
Subject Alignment in Paragraphs
Given-New in Paragraphs

Organizing a Section
Opening, Body, Closing
Organizational Patterns for Sections
Using Headings in Sections

Quick Start Guide

Activities for Developing Paragraphs

and Sections
Talk About This e Try This Out e Write This

356
356

357
357
357
357
357
357

357
358
358
359

361
362

363
363
364
364
364
365
365
366
366
366
366
368

368

22 Using Basic Rhetorical Patterns 370

Narrative

371



X Contents

Description
Describing with the Senses

Describing with Similes, Metaphors,
and Onomatopoeia

Definition
Classification

Step 1: List Everything That Fits into
the Whole Class

Step 2: Decide on a Principle of
Classification

Step 3: Sort into Major and
Minor Groups
Cause and Effect
Comparison and Contrast
Combining Rhetorical Patterns
Quick Start Guide
Activities for Using Basic Rhetorical
Patterns
Talk About This e Try This Out ® Write This

23 Using Argumentative
Strategies (Argument)

What Is Arguable?
Arguable Claims
Four Sources of Arguable Claims
Using Reason, Authority, and Emotion
Reason (Logos)
Authority (Ethos)
Emotion (Pathos)
Avoiding Logical Fallacies
Rebuttals and Refutations
Summarize Your Opponents” Position
Objectively
Recognize When the Opposing Position
May Be Valid
Concede Some of the
Opposing Points
Refute or Absorb Your Opponents’
Major Points
Qualify Your Claims
Quick Start Guide
Activities for Using Argumentative
Strategies
Talk About This ® Try This Out ® Write This

371
371

372
373
375

375
375

375
376
378
379
380

380

382

383
383
384
386
386
387
388
389
391

391
391
392

393
393
394

395

24 Collaborating and Peer
Response

Working Successfully in Groups

Working Successfully in Teams
Planning the Project
Forming: Setting Goals, Getting Organized
Storming: Managing Conflict
Norming: Getting Down to Work
Performing: Working as a Team

Using Peer Response to Improve Your Writing

Types of Peer Response and
Document Cycling

Using Digital Tools for Peer Review
Responding Helpfully During
Peer Response
Quick Start Guide
Activities for Collaborating and
Peer Response
Talk About This ® Try This Out ® Write This

Part 5

Doing Research

25 Starting Your Research

Starting Your Research Process
Step 1: Define Your Research Question
Step 2: Develop a Working Thesis
Step 3: Devise a Research Plan

Doing Start-Up Research

Assessing a Source’s Reliability
Is the Source Credible?
Is the Source Up to Date?

How Biased Are the Author and
the Publisher?

Can You Verify the Evidence
in the Source?

How Biased Are You?
Managing Your Research Process
Finalizing a Research Schedule
Starting Your Bibliography File
Following and Modifying Your Research Plan
When Things Don’t Go as Expected

397

398
399
400
400
401
402
403
403

403
405

405
406

407

409

410
410
411
411
412
413
413
413

413

413
414
414
414
414
415
415



Quick Start Guide

Activities for Starting Your Research
Talk About This e Try This Out e Write This

26 Finding Sources and
Collecting Evidence

Using Primary and Secondary Sources

Evaluating Sources with Triangulation

Finding Electronic and Online Sources
Using Internet Search Engines
Using the Internet Cautiously

Using Documentaries and Television/Radio
Broadcasts

Using Wikis, Blogs, and Podcasts
Finding Print Sources

Locating Books at Your Library

Finding Articles at Your Library
Using Empirical Sources

Interviewing People

Using an Informal Survey

Doing Field Observations
Quick Start Guide
Activities for Finding Sources and
Collecting Evidence

Talk About This e Try This Out ® Write This

27 Citing, Quoting, Paraphrasing,

and Summarizing Sources
Citing
Quoting
Brief Quotations
Long Quotations
Paraphrasing and Summarizing
Paraphrasing
Summarizing
Framing Quotes, Paraphrases,
and Summaries
Avoiding Plagiarism
Academic Dishonesty
Patchwriting
Ideas and Words Taken without Attribution
The Real Problem with Plagiarism

415
416

418

418
420
421
421
422

423
423
424
424
425
426
426
427
429
429

430

432

433
434
435
435
436
436
438

439
442
442
442
443
443

Contents  Xi

Quick Start Guide

Activities for Citing, Quoting, Paraphrasing,
and Summarizing Sources
Talk About This e Try This Out e Write This

28 Using MLA Style

Parenthetical Citations

When the Author’s Name Appears in
the Sentence

Citing More Than One Source in the Same
Sentence

Citing a Source Multiple Times

Citing a Source with No Page Numbers

Other Parenthetical References
Preparing the List of Works Cited

Including More Than One Source from
an Author

444

444

446
447

447

448
448
449
449
450

451

Citing a Source that Appears in Another Source

(Containers)
Formatting a List of Works Cited
Citing Sources in the List of Works Cited

Citing Books and Other Nonperiodical
Publications

Citing Journals, Magazines, and
Other Periodicals

Citing Web Publications

Citing Other Kinds of Sources
A Student’s MLA-Style Research Paper: Brian
Naidus, “A Whole New World: A Background
on the Life of the Freshwater Shark”

29 Using APA Style

Parenthetical Citations

When the Author’s Name Appears in
the Sentence

Citing More Than One Source in the Same
Sentence

Citing a Source Multiple Times

Other Parenthetical References
Preparing the List of References

Formatting a List of References in APA Style
Citing Sources in the List of References

Citing Books and Other Nonperiodical
Publications

451
452
452

453

455
456
459

460

468
468

469

469
470
470
472
472
472

474



Xii Contents

Citing Journals, Magazines, and
Other Periodicals

Citing Web Publications

Citing Other Kinds of Sources
A Student’s APA-Style Research Paper: Austin
Duus, “Assortive Mating and Income
Inequality”

Part 6
Getting Your Ideas Out There

30 Writing with Social
Networking

Is This Writing?
Creating a Social Networking Site
Choose the Best Site for You
Be Selective About Your “Friends”
Update Your Profile Regularly
Starting Your Own Blog
Choose a Host Site for Your Blog
Writing and Updating Your Blog
Writing Articles for Wikis
Write the Article
Add Your Article to the Wiki
Putting Videos and Podcasts on the Internet
Write the Script
Edit Your Work
Upload Your Video or Podcast
Quick Start Guide
Activities for Writing with Social
Networking
Talk About This e Try This Out ® Write This

31 Succeeding on Written
Exams and Assessments

Step 1: Prepare for the Exam
Meet with Study Groups
Ask Your Professor About the Exam
Pay Attention to Themes and Key Concepts
For Standardized Assessments, Study the
Rubrics or Scoring Guidelines
Create Your Own Questions and Rehearse
Possible Answers

475
476
479

480

490

491
491
491
492
492
492
493
493
494
494
494
495
495
496
496
497

497

499

500
500
500
501

501

501

Step 2: Start Your Written Exam

Review the Exam Quickly to Gain an
Overall Picture

Budget Your Time
Step 3: Answer the Questions
Organize Your Answer
Step 4: Complete the Written Exam
One Student’s Written Exam
Quick Start Guide
Activities for Succeeding on Written
Exams and Assessments
Talk About This e Try This Out ® Write This

32 Presenting Your Work

Step 1: Plan Your Presentation
Ask a Few Key Questions to Get Started

Choose the Appropriate Presentation
Technology

Allot Your Time
Step 2: Organize Your Ideas

Introduction: Tell Them What You're
Going to Tell Them

The Body of Your Talk: Tell Them
Conclusion: Tell Them What You Told Them
Question and Answer

Step 3: Design Your Visual Aids
Format Your Slides

Step 4: Prepare Your Delivery
Body Language
Voice and Tone

Step 5: Practice and Rehearse
Practice, Practice, Practice
Rehearse, Rehearse, Rehearse

Quick Start Guide

Activities for Presenting Your Work
Talk About This ® Try This Out ® Write This

Part 7
Thematic Anthology of Readings

33 College and a New Life

Heirloom
Victoria Chiu

502

502
502
503
503
504
504
505

506

507

508
508

508
508
510

510
511
511
512
513
513
514
514
515
515
515
516
516
517

518

519



The College Hazing That Changed My Life 522
Thomas Rogers
Is College Worth It? 525
Jake Garner
How to Fix Grade Inflation at Harvard 528
Samuel Goldman
Freshman Fifteen: Fact or Fiction? 531
Jennifer A. Carithers-Thomas, Shelley H.
Bradford, Christopher M. Keshock, Steven F. Pugh
34 Identity and Human Nature 536
The End of Identity Politics 537
Victoria Davis Hanson
Moonlight Chronicles Discovering One’s Sexual
Identity in the Worst of Circumstances 540
Nsenga K. Burton, PhD
A Modest Proposal 542
Jonathan Swift
The NSDUH Report: Major Depressive Episode
Among Full-Time College Students and Other
Young Adults, Aged 18 to 22 548
35 Culture and Entertainment 555
Why We Crave Horror Movies 556
Stephen King
Resident Evil 7: It’s a Screaming Good Time 558
Daniel Howley
Ethical Chic: How Women Can Change the
Fashion Industry 560
Elizabeth Schaeffer Brown
Finding the Glass Slipper: A Feminist
Analysis of the Disney Princess Films 562
Kathryn Buckingham
Neil Patrick Harris’s Series of Fortunate Events 573
Kevin Fallon
36 Place and Environment 577
Hot for Creature 578
Eric Willis
The Courage of Turtles 585

Edward Hoagland

Contents  Xiii

Nature Writing in America: Criticism

through Imagery 590
Adam Regn Arvidson
Forget Shorter Showers 593
Derrick Jensen

37 Health and Safety 596
The Serial Rapist Is Not Who You Think 597
Tim Madigan
Do Cell Phones Cause Cancer? 600
Reynard Loki
After Own Victory, Counselor Helps
Others Beat Heroin 604
Kelly Glista
Women’s Rights Are Human Rights 608
Hillary Rodham Clinton

38 Science and Technology 613
Taking on Creationism: Which Arguments and
Evidence Counter Pseudoscience? 614
Mark Greener
Darwin’s Paradigm Shift 619
Tim Berra, PhD
We've Been Waiting for Hidden Figures: The
Importance of Representation in Media 628
Austin S. Harris
Drones in U.S. Airspace: Principles
for Governance 631

Paul Rosenzweig, Steven P. Bucci, PhD,
Charles D. Stimson, and James Jay Carafano, PhD

Part 8

Handbook 639
1. Sentences 639
2. Verbs 652
3. Pronouns 656
4. Style 660
5. Punctuation, Mechanics, and Spelling 663
Appendix: Readings Arranged by Genre 679
Credits 685
Index 691



Preface

is new edition of Writing Today marks an
I important turning point in this highly success-
ful series, and it’s a turn we are very excited
about. Writing Today has long been a leader in teach-
ing students the genres and rhetorical strategies that
will help them succeed in their advanced college
courses, their careers, and their civic lives. Since the
first edition, this book has featured practical writing
skills that are founded on solid theoretical, historical,
and empirical principles of rhetoric. With each new
edition, we have also kept pace with the evolving
cultural and technological trends that affect all of our
lives. At our core, we still firmly believe the follow-
ing three principles that we used in writing the first
edition:

1. Students want to master writing skills that
will help them be successful in college, their
careers, and their civic lives.

2. Students want to learn from a guide that
presents information clearly, simply, visually,
and in a way that is easy to access.

3. Writing instructors prefer teaching tools that
are practical, flexible, and theoretically sound,
allowing them to adapt these tools” content to
their own teaching practices and style.

So, what’s the big turning point? In this fourth
edition, we have elevated reflection as a pillar of the
writing experience. Reflection has always been a
feature of Writing Today, but we have now made it
one of the central concepts of the book. This change
is most evident in a new Chapter 5, “Reflecting Crit-
ically, Starting Your Portfolio,” which helps students
step back from the writing process and reflect criti-
cally on their own work. As we write in Chapter 5,

Reflecting on your writing will help you become a
stronger and more versatile person, not just a better
writer. Reflection helps you to step back and take

a breath, allowing you recognize what you already
do well and figure out what you can do better. It
allows you adapt your writing skills to both the

Xiv

everyday and unpredictable situations that you will
encounter in college and your career. Being reflec-
tive helps you to see the big picture, sort it all out,
and get to the bottom of things.

In other words, reflection isn’t simply about
helping students write better. It helps them figure
out why they made specific rhetorical decisions.
Reflection is a process that helps a writer become a
better person—intellectually stronger, more aware,
more versatile, and more resilient. Reflection helps
students transition beyond the concrete patterns
they may have learned in high school, allowing
them to transfer their existing rhetorical abilities
into more advanced “real-world” practices and
situations.

In nearly every chapter, Writing Today, 4e, incor-
porates reflection as a central component of gener-
ating ideas, organizing them into familiar patterns,
expressing those ideas clearly and persuasively,
and using design to make documents accessible
and attractive. We have centralized reflection as a
component of the writing process from prewriting
a rough draft to proofreading the final version. We
want students to learn how to write well but also
to gain a deep understanding of their motives, their
values, and why they and others express them-
selves in specific ways. Critical reflection helps
them understand their strengths as writers, so they
can become more versatile and independent.

That said, the core concepts of Writing Today
are still all here. Writing Today teaches genres of
writing (memoirs, analyses, reports, proposals, etc.)
and strategies for writing (narration, comparison,
argumentation, etc.) as well as processes for writing
(planning, drafting, revising, etc.). This approach
helps students understand that genres are not rigid
templates but are rather a set of versatile tools that
guide every aspect of the writing process. Writing
Today helps students to develop genre awareness and
genre know-how so they can get things done with
words and images.



By design, Writing Today is an easy-to-use book
that fits the way today’s students read and learn.
Students respond best to an interactive writing
style, so our instruction is brief and to the point. Key
terms are immediately defined and reinforced. Sec-
tions and paragraphs are kept short to make them
accessible. Important points are clearly labeled and
supported by helpful visuals. We emphasize prac-
tical application and keep the academic explana-
tions to a minimum, even though Writing Today is
thoroughly grounded in contemporary theories of
rhetoric and writing.

We also maximize flexibility for instructors.
Our own experiences as writing teachers and writ-
ing program administrators tell us that instructors
can be successful in a variety of different ways.
The best books on college writing provide multiple
pathways that work for a diverse group of instruc-
tors, allowing them to be creative and innovative.
With Writing Today, instructors can choose the order
in which they teach the chapters and combine them
into units that fit their course designs.

Our approach is informed by our own class-
room experience and by much of the research done
in the field of writing studies over the last twenty
years. The approach is also supported by findings
emerging from our research with the Consortium
for the Study of Writing in College (a collaboration
between the National Survey of Student Engage-
ment and the Council of Writing Program Adminis-
trators). Surveys conducted since 2008 by the CSWC
of hundreds of thousands of students at over 200
different schools found that when faculty assigned
challenging and diverse writing assignments, stu-
dents reported deeper learning, increased practical
competence, and greater personal and social gains.

What’s New in the Fourth
Edition

Critical Reflection as a Pillar of Writing. Almost
all chapters in the book introduce reflection as an
important component of the writing process. Stu-
dents are encouraged to step back and look at their
work critically, while reflecting on how their writ-
ing embodies their own motives, values, and cul-
tures.
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New Chapter on Critical Reflection. A new
Chapter 5, “Reflecting Critically, Starting Your Port-
folio” offers strategies that will help students “look
backward” to prior experiences, “look inward” at
their choices, and “look forward” to how they will
reach future goals.

New Engaging Design. Instructors who have
used Writing Today before will immediately notice
the new design, which is more open, brighter, color-
ful, and accessible. The new design works well with
both the print and online versions of Writing Today,
and students will appreciate a design that “pops.”

Enhanced Coverage of Citing Sources. In Chap-
ter 27 and elsewhere, we pay even more attention
to properly citing sources and avoiding plagiarism.
The Internet, as we all know, is creating new chal-
lenges with the citation of sources. We are always
looking for ways to incorporate new methods and
new technologies to help students manage and cite
their sources properly while avoiding plagiarism.

Additional Focus on Assessment. The importance
of assessment at the university level continues to grow
as stakeholders ask universities to prove that they are
“adding value.” The terminology of assessment is
built into the fabric of Writing Today in a seamless way,
so instructors and students can respond successfully
to assessment rubrics and evaluation tools.

New Microgenres. Instructors have been send-
ing us ideas for new microgenres to add to Writing
Today. (We cannot include them all, but keep send-
ing them.) Here are some new microgenres in this
edition: The “portrait” in Chapter 7, the “slam” in
Chapter 8, and the “online comment” in Chapter 11.

New Microgenre Examples. We have replaced
just about all the microgenre examples with new
examples that students will enjoy reading, discuss-
ing, and modeling.

New Engaging, Effective Readings. Over 25 new
readings cover topics such as racial equality, video
games, the Second Amendment, fast food, depres-
sion, and more to keep class discussion lively and
suggest a range of topics students might consider
for their own writing.
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Features of This Book

Interactive Writing Style. Instruction is brief and
to the point. Key concepts are immediately defined
and reinforced. Paragraphs are short and intro-
duced by heads that preview content. This interac-
tive style helps students skim, ask questions, and
access information when they are ready for it—
putting them in control of their learning.

At-A-Glance. Each chapter in Part 2 opens with a
diagram that shows one or two common ways to
organize a genre’s key elements, giving an imme-
diate and visual orientation to the genre. Students
learn to adapt this organization to suit their rhetori-
cal situation as they read the chapter.

End-of-Chapter Activities. Exercises conclude
every chapter in the book to help students under-
stand and practice concepts and strategies.

e Talk About This questions prompt classroom
discussion.

¢ Try This Out exercises suggest informal writing
activities students can complete in class or as
homework.

e Explore This lets students find their own micro-
genres and explore how they are used in public
spaces.

* Write This prompts facilitate longer, formal
writing assignments.

One Student’s Work. A student-written example in
each chapter in Part 2 shows the kinds of issues stu-
dents might explore in a specific genre of writing as
well as the angles they might take. Annotations high-
light the writer’s key rhetorical decisions so the read-
ing can be used either for discussion or as a model.

Quick Start Guide. This practical review includes
action steps and appears in each chapter to get
students writing quickly. Students spend less time
reading about writing and more time working
on their own compositions. They can also use the
Quick Start Guide as a preview to gain familiarity
with a genre before reading the chapter.

Microgenre. A microgenre applies features of
major genres to narrow rhetorical situations. For

example, in Chapter 13, students apply features of
a proposal to a pitch; in Chapter 6, those of a mem-
oir to a literacy narrative. Each Microgenre in Part 2
includes a description, an example, and a writing
activity, encouraging students to experiment and
play by stretching genre conventions.

Readings and Prompts. Six readings—two in
each project chapter and four in each anthology
chapter—offer models of each genre. Question sets
after each reading encourage critical engagement.

* A Closer Look questions facilitate analytical
reading.

¢ Ideas for Writing questions prompt responses,
analyses, and different genres of writing.

¢ A Multimodal Approach. Today’s writers com-
pose electronic texts, work with visual and audio
tools, insert graphics, and collaborate with others
online. Each chapter includes strategies for work-
ing in a multimodal environment. Multimodal
assignments appear in “Write This” activities.
Chapters in Part 6 offer guidance on creating and
posting compositions in online environments.

How This Book Is Organized

Writing Today features brief chapters and plainly
labeled sections, creating obvious access points that
help students find what they need when they need it.

PART 1
Getting Started

Purposefully brief, the first four chapters are designed
to get students up and running right away. They intro-
duce the five elements of rhetorical situations (topic,
angle, purpose, readers, and context) and explain
why and how using genres will help students to write
successfully. The fourth chapter teaches strategies for
reading critically and thinking analytically. The new
Chapter 5 on reflection gives instructors the ability
to introduce reflection as part of the writing process
early in the course and help students set up their writ-
ing portfolios.

PART 2
Using Genres to Express Ideas

These chapters help students master ten commonly
assigned kinds of writing that form the foundation



of an adaptable portfolio of skills. Students explore
expressive, informative, analytical, persuasive,
and argumentative genres that help them respond
effectively to a majority of academic and workplace
writing situations.

PART 3
Developing a Writing Process

Stand-alone chapters on planning, organization, style,
design, and revision offer strategies students can
apply to any writing situation. Instructors can assign
them alongside the genre chapters.

PART 4
Strategies for Shaping Ideas

Straightforward chapters on drafting introductions
and conclusions, developing paragraphs and sec-
tions, and incorporating rhetorical strategies (such
as narration, classification, and comparison and
contrast) provide resources for writing those sec-
tions of papers where students often find them-
selves stuck. A chapter on argument explores
appeals and fallacies, and a chapter on collabora-
tion helps students work effectively in groups.

PART 5
Doing Research

The ability to research effectively is critical to students’
success in college and in their careers. Students learn
to engage in inquiry-driven research, evaluate sources,
and work with sources by paraphrasing, quoting, and
synthesizing. Up-to-date coverage of MLA and APA
styles includes citation examples and model papers.

PART 6
Getting Your Ideas Out There

Today’s students have more opportunities to present
their work publicly than ever before. Students learn
how to use social networking and other Web appli-
cations for rhetorical purposes. Students learn best
practices for creating a professional portfolio of their
work. Basics such as succeeding on essay exams and
giving presentations are covered in depth as well.

PART 7
Anthology of Readings

The anthology showcases the ten genres of writ-
ing explored in Part 2, organized into six themes:
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college and a new life; identity and human nature;
culture and entertainment; place and environment;
health and safety; and science and technology.
These additional readings serve as models, suggest
situations in which specific genres are particularly
effective, offer material for response, and help stu-
dents discover their own research topics.

PART 8
Handbook

Designed to be as accessible and usable as possible,
the handbook gives students a quick resource for
issues of grammar, usage, and punctuation.

Ways to Fit This Book to Your
Teaching Approach

Flexibility is a chief strength of Writing Today. The
first five chapters form a foundation, but remain-
ing chapters can be taught in any order or combi-
nation to suit individual teaching approaches and
objectives.

A Process Approach. Students want to learn a
writing process that suits their own working hab-
its and writing styles. The chapters in Part 2 tailor
the writing process with strategies specific to differ-
ent genres. Part 3, “Developing a Writing Process,”
provides additional chapters on prewriting, draft-
ing, designing, revising, and editing that can be
assigned with any project.

A Genre-Based Approach. Genres are tools writ-
ers can use to help them invent ideas and plan,
research and draft, design and edit. Writing Today
covers real-world writing—such as analyses,
reviews, reports, and proposals—that help students
solve real problems and achieve specific goals.

A Transfer and Reflection Approach. The skills
and knowledge students learn from Writing Today
will “transfer” to their advanced courses and their
careers. Students will also learn how to “reflect”
on the rhetorical choices they make. Chapter 5,
“Reflecting Critically, Starting Your Portfolio”
offers a foundation for transfer and reflection. Then,
throughout Writing Today, students are encouraged
to consider the numerous, usually unconscious,
choices they make as they write.
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A Purposes or Aims-Based Approach. Instruc-
tors who teach an aims approach to writing encour-
age students to be aware of their audience and
purpose as they write to express, inform, analyze,
or persuade. This approach works hand-in-hand
with a genre-based approach.

A Strategies or Patterns-Based Approach. Instruc-
tors who teach rhetorical patterns (narrative,
description, comparison and contrast, cause and
effect, etc.), will find them embedded in this book.
Part 4, “Strategies for Shaping Ideas,” shows how
strategies work with and within genres to help stu-
dents organize and shape their ideas.

An Academic Approach. Students learn the kinds
of writing common in the general education curric-
ulum, such as narratives, rhetorical analyses, liter-
ary analyses, reviews, and argument essays. They
also learn the foundations of the kinds of writing
common in advanced academic classes, such as
profiles, commentaries, reports, and proposals.

An Argument-Based Approach. Writing Today
presents a rhetorical approach to writing. Several
genres in Part 2, such as rhetorical analyses, com-
mentaries, arguments, and proposals, are purpose-
fully designed to be argument-based; this content
is labeled with ARGUMENT in the table of contents.
Chapter 23 helps students determine what is argu-
able and anticipate opposing points of view.

An Integrated, Multimodal Approach. Instruc-
tors teaching multimodal composition courses know
there are few writing guides that teach critical twenty-
first-century composing skills and even fewer that
offer multimodal assignments. Writing Today offers
strategies for writers to plan and collaborate online,
include visuals in print texts, create visual texts, cre-
ate media projects, and post compositions to the Web.

Distance Learning and Online Teaching. Writing
Today was designed to be easily adaptable to online
and hybrid learning environments. The book’s
comprehensiveness and flexibility provide strong
scaffolding on which distance learning, online, and
hybrid courses can be developed. Its highly acces-
sible design allows students to quickly find the

information they need while learning on their own
and composing at their computers.

Correlation to the Revised (2014)
WPA Outcomes Statement

Writing Today helps teachers and students address
learning outcomes for first-year composition courses
identified by the Council of Writing Program Admin-
istrators: rhetorical knowledge; critical thinking,
reading, and writing; processes; knowledge of con-
ventions; and composing in electronic environments.
Both of us have been leaders in this organization, and
we believe strongly that these outcomes reflect the
kinds of abilities that students should master in these
courses. Specific connections between chapters and
the WPA Outcomes appear in the Instructor’s Manual.

REVEL

Revel is an interactive learning environment that
deeply engages students and prepares them for
class. Media and assessment integrated directly
within the authors’” narrative lets students read,
explore interactive content, and practice in one
continuous learning path. Thanks to the dynamic
reading experience in Revel, students come to class
prepared to discuss, apply, and learn from instruc-
tors and from each other.

Learn more about Revel
www.pearson.com/revel

Supplements

Make more time for your students with instructor
resources that offer effective learning assessments and
classroom engagement. Pearson’s partnership with
educators does not end with the delivery of course
materials; Pearson is there with you on the first day of
class and beyond. A dedicated team of local Pearson
representatives will work with you to not only choose
course materials but also to integrate them into your
class and assess their effectiveness. Our goal is your
goal—to improve instruction with each semester.
Pearson is pleased to offer the following
resources to qualified adopters of Writing Today.
These supplements are available to instantly


http://www.pearson.com/revel

download from Revel or on the Instructor Resource
Center (IRC); please visit the IRC at www.pearson-
highered.com/irc to register for access.

e INSTRUCTOR’S RESOURCE MANUAL Cre-
ate a comprehensive roadmap for teaching class-
room, online, or hybrid courses. Designed for
new and experienced instructors, the Instructor’s
Resource Manual includes learning objectives,
lecture and discussion suggestions, activities for
in or out of class, research activities, participation
activities, and suggested readings, series, and
films as well as a Revel features section. Available
within Revel and on the IRC.

e POWERPOINT PRESENTATION Make lec-
tures more enriching for students. The Power-
Point Presentation includes a full lecture outline
and photos and figures from the textbook and
Revel edition. Available on the IRC.
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Chapter 1
Writing and Genres

AV In this chapter, you will learn how to—

1.1 describe what genres are and how they help writers and readers
communicate.

1.2 use genres to communicate with readers.

1.3 develop a writing process that will help you write efficiently and
effectively.

1.4 use “genre know-how” to become a versatile writer in college and in the
workplace.

Writing gives you the power to get things done with words and images. It allows you
to respond successfully to the people and events around you, whether you are trying
to strengthen your community, pitch a new idea at work, or just text with your friends.

The emergence of new writing situations—new places for writing, new readers,
and new media—means writing today involves more than just getting words and
images onto a page or screen. Writers need to handle a wide variety of situations with
diverse groups of people and rapidly changing technologies. Learning to navigate
among these complex situations is the real challenge of writing in today’s world.

Writing gives you the power to think critically, express your ideas clearly, and per-
suade others. Today, being able to communicate effectively is vital to your success in
college and in your career. In this book, you will learn to use powerful communication
tools that will be key to your success.

What Are Genres?

1.1 Describe what genres are and how they help writers and readers
communicate.

Writing Today uses a genre-based approach to writing that is easy to learn and incredibly
powerful. Defining the word genre is difficult. Sometimes, genres are defined by their
structure alone (e.g., “A report has five parts: introduction, methods, results, discus-
sion, and conclusion”). But this understanding of genre is too simplistic. Genres are
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not fixed or rigid patterns to be followed mechanically. They are not templates into
which we insert sentences and paragraphs.

Genres are ways of writing and speaking that help people interact, communicate, and
work together. In other words, genres reflect the things people do, and they are always
evolving because human activities change over time to suit new social situations and
fresh challenges. Genres do offer stable but flexible patterns for responding to typical
situations. More importantly, though, they reflect how people act, react, and interact
in these situations. Genres are meeting places—and meaning places. They are places
where writers and readers make meaning together.

Using Genres to Write Successfully

1.2 Use genres to communicate with readers.

For writers, genres offer flexible patterns that reflect how people interact with each
other. Genres provide strategies for analyzing and interpreting what is happening
around you. Once you understand your current situation, you can then use genres to

focus your creativity, generate new ideas, and present your ideas to others.
Readers use genres, too. For readers, genres are guideposts for orienting them-
selves to a text. Genres help readers anticipate what they are likely to find in a docu-
ment and how they can use the information in it. When

you understand what your readers expect, you can make

Figure 1.1 College Writing Requires strategic choices about what information you will

Genre Know-How

include and how you will present it (Figure 1.1).

Writing matters because it is one way people get
things done. College writing will teach you “genre . .
know-how,” the ability to size up writing situations GenreS in Movies

and respond to them appropriately.

4!

How do genres work? To answer this question, let’s talk
about how genres work in movies (Figure 1.2). Movie
genres include romantic comedies, action flicks, docu-
mentaries, murder mysteries, musicals, science fiction
and fantasy, horror, thrillers, and others. These genres
aren’t formulas that the writers and directors must fol-
low. Instead, they are familiar patterns that audiences
will recognize and understand.

Once audience members recognize the genre of a
movie, they form specific expectations about what kinds
of things they will—and will not—experience. For
example, a romantic comedy usually explores the amus-
ing awkwardness and pratfalls of a new relationship.
Two people meet and feel an attraction to each other. But
then, events beyond their control keep them apart and
cause humorous misunderstandings. Eventually, the
two star-crossed lovers realize they truly do love each
other and find a way at the end of the movie to be
together.
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Figure 1.2 Movie Genres

Usually, moviegoers recognize the genre of a movie even before they step into the theater. Movie studios use posters and
previews to help audiences know what to expect and how to interpret the movie.
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Directors of successful romantic comedies use the boundaries and conventions of
this genre to help them work creatively and produce a film that is familiar but also
fresh. Genres aid the director’s creativity by providing guidelines about how the movie
should be structured, scripted, visually designed, musically scored, and even edited.

The genre of a movie helps the director figure out its content, organization, style,
and design. Likewise, knowing the movie’s genre helps the audience figure out what
the movie is about and its basic story. Movies that flop often fail to follow a recogniz-
able genre. If the movie doesn’t follow a genre, the audience may not “get it.” Even
worse, movies flop when they merely follow a genre in a predictable or formulaic
way. Unoriginal movies are painfully predictable and shallow.

Successful directors, like successful writers, first need to understand the genres
they are using. Genres help them figure out where to start and how to proceed. They
allow both directors and writers to create something fresh and new, while also helping
them to organize and control their message in a way that others will recognize and
comprehend. Good writers (like good movie directors) are always balancing the famil-
iar and stable with the unique and dynamic.

Writing with Genres

Here are the most important things to remember about genres:

GENRES ARE FLEXIBLE. Genres are as flexible and changeable as the human activi-
ties they represent. They aren’t formulas to be followed mechanically. Instead, a genre
can be bent or stretched to fit your specific topic, purpose, and readers.

GENRES ARE ADAPTABLE TO VARIOUS SITUATIONS. When the readers or con-
text changes, a genre needs to be adjusted to suit the new situation. An argument that
worked previously with some readers or in a particular context might not work with
different readers or in another context.



4 Chapter 1

GENRES EVOLVE TO SUIT VARIOUS FIELDS. Each discipline and discourse com-
munity adapts common genres to its own needs and purposes. A report written by a
biologist, for example, will share many characteristics with a report written by a man-
ager at a corporation, but there will also be notable differences in the content, organiza-
tion, style, and design of the text.

GENRES SHAPE SITUATIONS AND READERS. When you choose a particular genre,
you are deciding what kinds of issues will be highlighted and what role your readers
will play. For instance, readers know that when they encounter a memoir (a literary
genre), they should read thoroughly and follow the story line. Quite differently, when
readers encounter a business proposal (a workplace genre), they assume that they can
“raid” the text for the specific information they need—that is, they can skip and skim.

GENRES CAN BE PLAYED WITH. You can be creative and play with the conven-
tions of genres. You can combine, blend, or even “mash up” genres into new ones.
Genres are stretchy. But if you are going to go against your readers’ expectations of the
genre, you need to do so consciously and with a specific purpose in mind.

Genres and the Writing Process

1.3 Develop a writing process that will help you write efficiently and effectively.

So how can genres help you write better? Think of something you already do well. To
do something well, you first needed to learn the process for doing it. Someone else—
perhaps a teacher, coach, parent, or friend—showed you the process and helped you get
better at it (Figure 1.3).

Writing is similar to the other activities you enjoy. To write well, you first need to
learn a reliable writing process with help from your professors. Strong writers aren’t
born with a special gift, and they aren’t necessarily smarter than anyone else. Strong
writers have simply mastered a reliable writing process that allows them to generate
new ideas and shape those ideas into something readers will find interesting and useful.

Figure 1.3 Learning to Do Something Involves Learning a Process

In order to do something you enjoy, you first had to learn a step-by-step process for doing it. Once you
mastered the process and it became second nature, you could make it yours by refining and adapting it.
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Using a Writing Process

Over time, you will develop your own unique writing process, but the following six
steps work well as a starting place:

ANALYZE THE RHETORICAL SITUATION. Define your topic, state your purpose,
and analyze your readers and the contexts in which your text will be read or used.

INVENT YOUR IDEAS. Use inquiry and research to generate your own ideas and
discover what others already know about your topic.

ORGANIZE AND DRAFT YOUR PAPER. Use your understanding of the genre
you're working with to arrange and compose your ideas into familiar patterns that
your readers will recognize and find useful.

CHOOSE AN APPROPRIATE STYLE. Use techniques of plain and persuasive style
to clarify your writing and make it more compelling.

DESIGN YOUR DOCUMENT. Develop an appropriate page layout and use visual or
audio features to make your ideas more accessible and attractive to readers.

REVISE AND EDIT YOUR WORK. Improve your writing by rewriting, reorganizing,
editing, and proofreading your work.

Experienced writers tend to handle each of these steps separately, but a writing pro-
cess shouldn’t be followed mechanically from one step to the next. Instead, experi-
enced writers tend to move around among these steps as needed (Figure 1.4).

Why bother with a writing process at all? A reliable writing process helps you do
things one step at a time. In the long run, following a writing process will save you
time and will help you to write with more confidence and creativity.

Figure 1.4 A Writing Process

Good writers tend to go through steps as they develop their work. They move among these steps in
ways that fit their own work habits and personalities.
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Using Genre as a Guiding Concept

The genre you are using will influence each stage of your writing process, as shown in
Figure 1.4. For example, if you are writing a movie review, the “review genre”
(discussed in Chapter 8, “Reviews”) will help you make decisions about what kinds of
information your readers will expect. Should you tell them the plot of the movie?
Should you describe the characters? Should you give away the ending? The genre will
provide you with a model organization, so you can arrange your ideas in a pattern
that your readers will expect. The genre will also help you to make informed decisions
about what kinds of style and document design would work for your review.

The purpose of a genre is to help you figure out how people tend to act, react, and
interact in the situation in which you are writing. So if you tell your readers you are
giving them a “movie review,” they will have some predictable expectations about the
content, organization, style, and design of your text. Your job, as a writer, is to meet
your readers halfway. You want to meet their expectations as much as possible, while
also presenting your argument in a way that will help you achieve your own purpose.

Transfer: Using Genres in College and in
Your Career

1.4 Use “genre know-how” to become a versatile writer in college and in the
workplace.

The genre-based approach to writing might be new to you, but it’s really just the next
step toward preparing you to succeed in college and in your career. By learning how to
use the genres in this book, you will develop genre know-how, the practical knowledge
and skill to write effectively for a variety of purposes and situations. You will learn
how to recognize and adapt genres for your own needs, and you will learn how to use
this genre know-how to adjust your writing for unique situations and specific readers.

In other words, the communication skills you learn in this book will “transfer” to
your advanced classes and to your career. Now is a good time to begin mastering the
genres you will need to be a successful and versatile writer.

Quick Start Guide

At the end of each chapter in this book, you will find something called the “Quick Start Guide.” The purpose
of the Quick Start Guides is to help you get up and running as soon as possible. You can use these guides for
review or to preview the essential information in the chapter. Here is the essential information in this chapter.

Know what a genre is. Genres are ways of writing and speaking that help people communicate and
work together in specific situations. Genres offer relatively stable patterns for writing, but more importantly,
they reflect how humans act, react, and interact in everyday situations. Genres are meeting places—and
meaning places.
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Learn “genre know-how.” Genre know-how is the ability to use genres to analyze and interpret what is
happening around you. With this how-to knowledge, you will be able to adapt your writing to new situations
and to focus your creativity, generate new ideas, and present those ideas to others.

Keep in mind that genres are flexible. Genres are as flexible and changeable as the human activities
they represent. They need to be adjusted to suit evolving situations. They can be stretched, blended, and
messed around with to fit unique situations.

Develop your writing process. A writing process leads you from your basic idea to a finished document,
from inventing ideas to final editing. Developing and refining your writing process will save you time and
effort in the long run.

Use genres in college and in your career. A genre-based approach to writing helps you master a “genre
set” that will transfer to your advanced college courses and to the workplace. The genre set taught in this
book will cover most of the texts you will write in college and in your career.

7

Activities for Genres
Talk About This

1. With a group of people in your class, have each person talk briefly about his or
her favorite movie genre; then, as a group, choose one of those genres to discuss.
Describe the genre and its common features.

2. In your group, brainstorm and list all the television shows you can think of. Then
divide these shows into genres. What characteristics did you use to sort these
shows into categories? How do the producers of these shows follow and bend
the genres to come up with something new?

3. With your group, brainstorm a list of all the restaurant genres you can think
of. Then choose one restaurant genre to explore further. How does the genre of
the restaurant encourage specific kinds of behavior from its employees and its
customers?

Try This Out

1. On the Internet, find a Web page or Web site that conforms to a familiar Web-site
genre. For your professor (who may not know about this genre), write a one-page
document that describes the Web site and explains the genre and how it works.

2. When a movie uses the well-known features of a genre to make fun of that genre,
it’s called a parody. Write a one-page description of a movie that parodies a
particular genre, the genre it makes fun of, and the features of the genre that are
specifically targeted by the parody.

3. For five minutes, freewrite about your favorite movie or television show.
Freewriting means just putting your pen on the paper (or your fingers on the
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keyboard) and writing anything that comes to mind. Then, in your group, dis-
cuss what you wrote in your freewrite.

. Consider a kind of writing activity that you are good at (e.g., texting, e-mail,

essays, short stories). What kind of content is typical; how is that content orga-
nized; what kind of language is used? In what ways does the genre determine
who can and cannot participate?

. Imagine that you have been asked to direct a movie that crosses two very differ-

ent genres. For example, you might be asked to tell a horror story as a romantic
comedy, or you might be asked to convert a historical documentary into an action
flick. In a one-page paper written for your professor, explain how this merging of
genres might offer some creative opportunities.

Write This

1. Analyze a genre. Find a longer nonfiction document that seems to be using a

specific genre. Write a two-page analysis in which you describe the document’s
content, organization, style, and design.

. Review a movie for a Web site or blog. Write a three-page review of a movie

that you could post on a blog or movie review Web site. In your review, identify
the genre of the movie and the common characteristics of that genre. Then show
your readers how the movie exhibits those characteristics. Toward the end of
your review, tell your readers whether you think the movie is good by discussing
how well it works within its genre.



Chapter 2

Topic, Angle, Purpose

AV In this chapter, you will learn how to—

2.1 develop and narrow your topic to respond to any writing situation.

2.2 develop your angle, the unique perspective you'll bring to the topic.

2.3 identify your purpose, or what you want to accomplish.

2.4 use your identified purpose to develop a thesis sentence (or main point).

2.5 choose the appropriate genre for your purpose.

One of your professors just handed you a new writing assignment. What should you
do first? Take a deep breath. Then, read the assignment closely and ask yourself a few
specific questions about what you need to do:

What am I being asked to write about? (Topic)

What is new or has changed recently about this topic? (Angle)

What exactly is the assignment asking me to do or accomplish? (Purpose)
Who will read this document, and what do they expect? (Readers)

Where and when will they be reading this document? (Context)

Whether you are writing for your class or for the workplace, you can use these key
questions to help you identify the basic elements of your document’s “rhetorical situ-
ation” (Figure 2.1).

The rhetorical situation has five elements: topic, angle, purpose, readers, and con-
text. In this chapter, we will discuss the first three elements. Gaining a clear under-
standing of your topic, angle, and purpose will help you figure out what you are
writing about and what you want to prove. It will also help you decide which genre is
most appropriate for your writing project.



10 Chapter 2

Figure 2.1 Five Elements of the Rhetorical m
Situation Topic

Before you start writing, consider these five elements

that make up your unique rhetorical situation. This will Your Your
help you get started on your work. Purpose Angle
@
Your The
Readers Context

Topic: What Am I Writing About?

2.1 Develop and narrow your topic to respond to any writing situation.

In college, your professors will either provide the topics for your papers or ask you to
come up with your own. When your professor supplies the topic, he or she will usu-
ally define the topic broadly, saying something like this:

For this paper, | want you to write about the Civil Rights movement in the 1960s.

Our next project will research “dating and mating in college,” and we will be using our own
campus for field research.

If your professor does not supply a topic, you should pick a topic that intrigues you
and one about which you have something interesting to say. If you have no idea what you
want to write about, make a list of ten topics that you like to read or talk about. In that list
you should be able find something you would enjoy spending some time writing about.

In your career, you will write about topics that are different than the ones you
wrote about in college. Nevertheless, you should still begin by clearly identifying your
topic. For instance, your supervisor or a client may request a document from you in
the following way:

Our organization is interested in receiving a proposal that shows how we can lower our
energy costs with wind and solar power.

We want you to explore and report on the causes behind the sudden rise in violence in the
Franklin South neighborhood.

Once you have clearly identified your topic, you should explore its boundaries or
scope, trying to figure out what is “inside” and what is “outside” the topic. A good
way to determine the boundaries of your topic is to create a concept map like the one
shown in Figure 2.2.

To make a concept map, start out by writing your topic in the middle of a sheet of
paper or your computer screen. Circle it, and then write down everything connected
with it that comes to mind. Mapping on paper works well, but if you prefer mapping
on screen you can use free or low-cost apps like Coggle, XMind, Freemind, or Inspiration.



Topic, Angle, Purpose

11

Figure 2.2 Creating a Concept Map About Your Topic

A concept map is a helpful way to get your ideas onto the screen or a piece of paper.
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While mapping, write down all the things you already know about your topic.

Then, as you begin to run out of ideas, go online and enter some of the words from
your map into a search engine like Google, Yahoo!, or Bing. The search engine will bring
up links to numerous other sources of information about your topic. Read through
these sources and add more ideas to your concept map.

As your map fills out, you might ask yourself whether the topic is too large for the
amount of time you have available. If so, pick the most interesting ideas from your
map and create a second concept map around them alone. This second map should
help you narrow your topic to something you can handle.

Angle: What Is New About the Topic?

2.2 Develop your angle, the unique perspective you'll bring to the topic.

You don’t need to discover a new topic for your writing assignment. Instead, you need
to come up with a new angle on an existing topic. Your angle is your unique perspec-
tive or view on the issue. A good way to identify a new angle is to ask yourself, “What
has changed about this topic that makes it interesting right now?” Another question
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you can ask is, “What unique experiences, expertise, or knowledge do I have about
this topic?”
Let’s consider these two questions separately.

What Has Changed That Makes This Topic Interesting
Right Now?

Imagine you are searching for information about college dating trends. At your library,
you find a 2011 book by Laura Sessions Stepp titled Unhooked: How Young Women Pur-
sue Sex, Delay Love, and Lose at Both (Figure 2.3). The book seems a little out of date, but
you mostly agree with the author’s main points, especially her arguments about
women avoiding long-term relationships while in college so they can focus on their
studies and careers. However, you also believe social networking like Twitter, Pinterest,
Instagram, and Tumblr have somewhat cooled off the hooking up culture that once
existed. Now, college students can use social networking to get that feeling of inti-
macy with others rather than seeking intimacy by pairing
off for the night. That could be your angle on this topic.

Figure 2.3 A Book on Your Topic

This book, published in 2011, looks like a great What Unique Experjences, Expertise,
source for information on your topic, but dating .
has changed since 2011. Your own experiences as or KnOWInge DO I Have AbOut ThlS
a college student today may give you some new Toplc'?

ways to see the topic.

Your experiences as a college student give you some

LAURA SESSIONS STEPP additional insights or “angles” into the real college dat-
author of OUR LAST BEST SHOT

ing scene. For example, perhaps your own experiences
tell you that the hooking-up culture has been replaced by
a culture of “serial monogamy” in which college stu-
dents now go through a series of short-term emotional
and physical relationships while they are in college.

How Young Women These so-called monogamous relationships may last a

p S Delav L few months or perhaps a year, but most people don't

ursue oex, velay Love expect them to lead to marriage. That’s another possible
and Lose at Both angle on this topic.

To see if one of these angles works, do some freewrit-
ing to get your ideas on the screen. Freewriting involves
opening a new page in your word processor and writing

anything that comes to mind. Freewrite for about five
“ minutes, and don't stop to correct or revise. If you run out
of material, type and finish the phrases, “What I really

mean to say is . ..” or “I remember . ..” These kinds of
prompts will help you get rolling again.

Dating and mating in college is a very large topic—
too large for a five- to ten-page paper. But if you explore a
specific angle (e.g., the shift from a hooking-up culture to
a culture of serial monogamous relationships), you can
say something new and interesting about how people
date and mate in college.




Topic, Angle, Purpose 13

Purpose: What Do I Want to Accomplish?

2.3 Identify your purpose, or what you want to accomplish.

Your purpose is what you want to accomplish. Everything you write has a purpose,
even informal kinds of writing like texting. Whenever you speak or write, you are try-
ing to inform, ask a question, flirt, persuade, impress, or just have fun. When writing
for college or for the workplace, figure out what you want to achieve (your purpose)
before you get too far into the writing process.

Your professor may have already identified a purpose for your paper in the
assignment, so check there first. Assignments based on the topics given on page 10
might look like this:

Your objective in this paper is to show how Martin Luther King, Jr.’s use of nonviolent
tactics changed the dynamics of racial conflict in the 1960s, undermining the presumption
of white dominance among blacks and whites.

Use close observation of students on our campus to support or debunk some of the
common assumptions about dating and mating in college.

If you need to come up with your own purpose for the paper, ask yourself what
you believe and what you would like to prove about your topic. For example, at the
end of the freewrite in Figure 2.4, a purpose statement is starting to form:

®o0o . DatingTrends.docx = . "
i — —— Figure 2.4 Freewriting to

Normal qCambria (Bo...' =112 |» Flnd YOUr Angle

I Document Elements Quick Tables Charts SmartArt Graphics WordArt m .
F o SR Freewriting about your topic helps

e . = 5 > z - 5 : 3 . you test your new angle. Just

? write freely for five to ten minutes
b I'm interested in studying mating and dating in college, because [ have seen so many without making revisions or
i of my friends getting into some really strange relationships. Certainly, everyone corrections

seems to be looking for that “love of their life,” but they also don't want to get tied
down into a relationship too quickly. Nothing is sadder than that freshman who

5 finds someone a couple weeks into their first semester and then dates that person
for their whole time at college—wondering if there was anyone else but stuck ina
long-term relationship. Let's be honest, the first semester of college is kind of scary
and you're always looking for some kind of stability. So, the first person whg comes
3 along might look like a good boyfriend or girlfriend. But, that person might not be
right for you. In fact, he or she may be taking advantage of your fears or your
anxieties about being a new student.

edle,

22|

Anyway, people on this campus seem to be getting into a series of monogamous
relationships. They last a month to a semester. Maybe a year, But, both people in the
relationship probably don't expect them to go very far—at least not marriage. These
relationships still aren’t ideal. At least that's what my parents, my minister, and the
coach who did the segment on sex gd in high school would say. After all, these
relationships probably won't lead to marriage, and they usually lead to some sexual
activity. It's less risky than hooking up, which I believe was much more common 10
years ago than it is now. But, it's still risky. Pregnancy is still a possibility, and the
lack of commitment can still give partners the idea that sleeping around is all right.
This can lead to lly tr. itted di However, it seems less risky than
going to parties and going home with the most attractive person you find there.

In my paper, I would like to argue that the hooking-up culture that existed ajwhile
ago has changed into a culture of serial monogamy. It's still not ideal. My goal is not
to defend or condemn what is going on. [ simply want to explain a trend that I see
here on campus and what I'm hearing about from my friends at other campuses.
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In my paper, | would like to argue that the hooking-up culture that existed a decade ago

has evolved into a culture of serial monogamy. It’s still not ideal. My goal is not to defend
or condemn what is going on. | simply want to explain a trend that | see here on campus
and what I’'m hearing about from my friends at other campuses.

This statement is still a bit rough and it lacks a clear focus, but the purpose of the
project is starting to take shape.

Are You Informing or Persuading?

At this point, your purpose statement can help you figure out two important
things about your paper. First, it will help you determine whether you are trying
to inform your readers about something or whether you are trying to persuade
them. Second, your purpose statement will help you come up with your paper’s
working thesis.

You might find it helpful to remember that in almost everything you write in col-
lege and in the workplace, your primary purpose involves informing or persuading.
So your purpose statement will usually be built around these kinds of verbs:

Informative Papers: inform, describe, define, review, notify, advise, explain,
demonstrate

Persuasive Papers: persuade, convince, argue, recommend, advocate, urge,
defend, justify, support

Once you determine whether you are informing or persuading your readers, you
will find it much easier to come up with a thesis statement that will focus your paper.

Thesis Statement (Main Claim)

2.4 Use your identified purpose to develop a thesis sentence (or main point).

Your paper’s thesis statement (also known as your “main point” or “main claim”)
should be similar to your purpose statement. A purpose statement guides you, as the
writer, by helping you develop your ideas and draft your paper. Your thesis statement
guides your readers by announcing the main point or claim of the paper.

The thesis statement in your paper will usually first appear in your introduction
(Figure 2.5). Then it reappears, typically with more emphasis, in the conclusion.

In special cases, you may choose to use a “question thesis” or “implied thesis” in
which a question or open-ended comment in the introduction sets up a thesis state-
ment that appears only in the conclusion of the document.

There are four major types of thesis statements:

INFORMATIVE THESIS. As its name implies, an informative thesis is appropriate
when your purpose is to inform readers, not to persuade them:

Natural threats to Florida’s cities include hurricanes, floods, and even tsunamis.
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Figure 2.5 A Prominent Thesis Statement Orients Readers

Your thesis statement should help readers understand your main point or claim quickly and clearly.

Turnbow 1

Katelyn Turnbow
Professor Thompson
English 102

15 October 2014

Lives Not Worth the Money?
The outbreak and spread of Ebola has brought new attention to equally
lethal diseases that are often forgotten. The idea of a forgotten disease is almost
absurd, a disease for which a cure is available but not given, effective, but never given
a chance to work. We are often of the belief that human life is invaluable. In reality,
however, the cures that do not make money for the manufacturer are simply not made at
all. One need only look at African Sleeping Sickness (WHO). There is a cure, but the

victims who would benefit from the drug are poor and considered “unprofitable” by the

pharmaceutical industry. It remains, however, a drug company’s ethical responsibility to Your thesis sen-
tence will usually
care for the people that its drugs can save, even when helping others is not profitable. appear at the end

of the introduction.
West African Sleeping Sickness, also known as African Trypanosomiasis or

HAT, was discovered in 1902 and it kills over 50,000 people a year. These victims,

.

Irish and Chinese immigrants were the bulk of the labor force that built the First
Transcontinental Railroad.

Both of these thesis statements are informative because they aren’t asking readers
to agree or disagree with them. Instead, the writers are trying to inform readers about
the topic in a neutral way.

ARGUMENTATIVE THESIS. An argumentative thesis states a claim that your read-
ers can choose to agree or disagree with. This kind of thesis usually has two features—
an assertion and backing:
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Assertion

Backing

The Federal Communications Commission (FCC) should re-exert its authority over
violence on television, because American children who watch violent shows are becoming
desensitized to the consequences of cruel behavior.

QUESTION OR OPEN-ENDED THESIS. Occasionally you may want to hold off on
stating your main point, saving it for the end of the paper. In these situations, a ques-
tion or open-ended thesis may be your best choice, especially if you are arguing about
something controversial or making a controversial point:

What is the best way to ensure that guns are not used to commit crimes while also
protecting the constitutional rights of gun owners?

The question explored in this research paper is whether drones can be safely used to
deliver pizzas and other food products on the Penn State campus.

When you use a question or open-ended thesis in your paper’s introduction, the con-
clusion of your paper needs to clearly express your thesis statement. That way, the
question or open-ended sentence you posed in your introduction is answered at the
end of your paper.

IMPLIED THESIS. In some situations, you might choose not to state your thesis
explicitly. Genres that use the narrative pattern, such as memoirs, some profiles, and
narrative argument papers, sometimes don’t need an explicit thesis statement. In
these situations, the author’s purpose is to move readers toward thoughtful reflection
rather than to inform or persuade them about a single specific point. Other times, the
author might feel the overall message will be more powerful if readers figure out the
main point for themselves. If you choose not to include a thesis statement, you need
to make sure the main point of your text comes through clearly for your readers, even
though you aren’t stating it explicitly.

Choosing the Appropriate Genre

2.5 Choose the appropriate genre for your purpose.

Besides helping you come up with your thesis statement, your purpose statement will
also help you figure out which genre is appropriate for your paper. In some cases,
your professor has already identified the genre by asking you to write a “review,” a
“literary analysis,” a “proposal,” or a “research paper.” If so, you can turn to that
chapter in this book to learn about the expectations for that genre (Chapters 6-15).

If your professor doesn’t specify a genre, the best way to figure out which one
would work best is to look closely at your purpose statement. Your thesis sentence
will signal which genre would be best for your paper. Look for verbs like “argue,”
“propose,” “analyze,” “explain,” or “research.” These verbs will often tip you off to
the genre you need (argument paper, proposal, analytical report, explainer, or
research paper).

The genre that fits your purpose statement will help you make strategic decisions
about how you are going to invent the content of your paper, organize it, develop an
appropriate style, and design it for your readers.

7o
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Quick Start Guide

Ready to start right now? Here are some techniques and strategies for identifying your topic, angle, and purpose.

Identify your topic. Your professor may assign a topic or may ask you to come up with one yourself. Either way,
figure out what interests you about the topic. Then use a concept map to determine issues related to your topic.

Narrow your topic. Ask yourself whether the topic is appropriate for the amount of time you have avail-
able. If it seems too large, pick the most interesting ideas from your concept map and create a second map
around them. This second map should help you narrow your topic to something you can handle.

Develop your angle. Your angle is your unique perspective on the topic. A good way to develop an angle
is to ask yourself, “What has changed recently about this topic that makes it especially interesting right
now?” You might also ask what unique perspective you could offer on this issue.

Write down your purpose. Your purpose is what you want to accomplish—that is, what you want to
explain or prove to your readers. Decide whether you are informing or persuading your readers, or doing
something else. Then write a thesis statement that tells exactly what you are going to do. Keep in mind that
your thesis will probably change as you develop your drafts.

Choose the appropriate genre. The best way to figure out which genre would work best for your project is
to look closely at your purpose statement and thesis statement. The verb that identifies your purpose or thesis
will often signal which genre you should use. In some cases, your professor will tell you which genre to use.

Activities for Topic, Angle, Purpose
Talk About This

1. With a small group in class, list some topics that people often discuss and argue
about. For example, what do people talk about on news Web sites or sports
radio? What do they argue about at local gathering places like cafés, restaurants,
or bars? What are some things people discuss with their friends or families?
Together, come up with ten things people in your group have discussed or
argued about over the last few days.

2. Take alook at today’s news on Web sites like CNN.com, FoxNews.com, Vox.com, or
MSNBC.com. What are some of the topics in the news today? You will notice that new
topics aren't all that common. However, reporters are always developing new angles
on topics that lead to new and interesting insights. With your group, discuss the new
angles you notice on these topics. What has changed recently that helped these report-
ers find new angles on existing topics?

3. Find an opinion piece in your local or campus newspaper or on the Internet.
Examine the thesis. Does the author accurately and clearly announce the main
point in a thesis statement? If the thesis is not stated, is it clear to you what point
the author wanted to make? What kind of thesis is used—informational, argumen-
tative, question, or implied? Do you think the author chose the best kind of thesis
for this piece, or would a different kind of thesis statement have worked better?
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Try This Out

. List five topics that you might be interested in writing about this semester. They
can include anything that captures your imagination. Then, for each of these top-
ics, ask yourself, “What is new or has changed recently about this topic?” Using
your answers to this question, write down two possible angles for each topic.

. Think of a topic that catches your interest. For five minutes, create a concept map

that includes everything you can think of about this topic. Now, look at your
concept map and find a part of this topic that you would like to explore further.
Next, freewrite on that part for five more minutes and see what kinds of ideas
begin to emerge. In what ways would this “narrower” topic be easier to write
about than the topic you started with?

. Pick a topic that interests you and develop a purpose statement for a paper about

that topic. Your purpose statement doesn’t need to be perfect right now, but try
to describe what you want to achieve in your paper. Do you want to inform your
readers about your topic or do you want to persuade them? Now, build your
purpose statement around one of the words shown in the list on page 14.

. Using the topic and purpose statement from the exercise above, identify which genre

would be most appropriate for writing about this topic. Now, flip to that chapter in
Part 2, “Using Genres to Express Ideas,” to see what that genre usually involves.

. Using the topic and purpose statement from Exercise 3, first decide what kind of

thesis statement you think would work best (informative, argumentative, ques-
tion, or implied). Now, write down your thesis statement. Try to come up with a
thesis statement that captures your paper’s main point clearly and completely.

Write This

1. Identify the topic, angle, and purpose of an assignment. Choose a writing

assignment from one of your professors. Using the steps and concepts discussed
in this chapter, determine the topic you are being asked to write about and come
up with a unique angle on it. Then draft a purpose statement for your assign-
ment. Write an e-mail to your professor in which you identify the topic, angle,
and purpose of the paper you will be writing. Then discuss which genre would
be most appropriate for this assignment and why.

. E-mail your professor about a new angle on a topic. Pick any topic that interests

you and find a new angle on that topic. Use concept mapping to explore and nar-
row your topic. Then write a rough purpose statement that shows what you want
to achieve in your paper.

Choose a genre that would help you to say something meaningful and inter-
esting about this issue. Turn to the chapter in Part 2 that discusses the genre you
chose. Using the At-A-Glance diagram that appears early in the chapter, sketch a
brief outline on this topic.

Finally, write an e-mail to your professor in which you explain how you
would go about writing an argument on this topic. Explain your topic, angle, and
purpose, as well as the genre you would use. Tell your professor why you think
your approach to the topic would be effective for your readers.
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Readers, Contexts,
and Rhetorical
Situations

A4 In this chapter, you will learn—

3.1 how to profile your readers to understand their needs, values, and
attitudes.

3.2 how to figure out how context—where readers read and the mediums
they use—shapes your readers” experience.

3.3 how to recognize the importance of discourse communities in college and
in the workplace.

Writing and reading happen in social and rhetorical contexts. In college and in your
career, you will need to write to real people who are reading your work at specific
times and in specific places. Your writing needs to inform them, persuade them, and
achieve your purpose. Your writing must speak to their specific needs, values, and
attitudes.

In the previous chapter, you learned how to identify your topic, angle, and
purpose. In this chapter, you will learn how to achieve your purpose by developing
reader profiles and sizing up the contexts in which people will read your work. Together,
this information makes up the rhetorical situation—that is, the topic, angle, purpose,
readers, and context.

Each rhetorical situation is unique, because every new situation puts into play a
writer with a purpose, writing for specific readers who are encountering the work at
a unique time and place. When you have sized up the rhetorical situation, you can
figure out what genre will best help you accomplish what you want to achieve. Under-
standing your readers and the contexts in which they will experience your work will
help you adjust the genre to fit both your goals and your readers’ expectations.

19
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Profiling Readers

3.1 Profile your readers to understand their needs, values, and attitudes.

Before you start writing, develop a reader profile that helps you adapt your ideas to
your readers’ needs and the situations in which they will use your document.

A profile is an overview of your readers’ traits and characteristics. At a minimum,
you should develop a brief reader profile that gives you a working understanding of the
people who will be reading your text. If time allows, create an extended reader profile
that will give you a more in-depth view of their needs, values, and attitudes.

A Brief Reader Profile

To create a brief reader profile, you can use the Five-W and How questions to describe
the kinds of people who will be reading your text (Figure 3.1).

WHO ARE MY READERS? What are their personal characteristics? How young or
old are they? What cultures do they come from? Are they familiar with your topic
already or are they completely new to it?

WHAT ARE THEIR EXPECTATIONS? What information do they need from you to
make a decision? What ideas excite them, and what bores them? What information do
they need to accomplish their personal and professional goals?

WHERE WILL THEY BE READING? Will your readers be sitting at their desks, in
a meeting, or on an airplane? Will they be reading from a printed page, a computer
screen, a tablet computer, or a small-screen device like a smartphone?

WHEN WILL THEY BE READING? Will they be reading when the issue is hot and
under discussion? Does the time of day affect how they will read your document?

WHY WILL THEY BE READING? Why will they pick up your document? Do they
want to be informed, or do they need to be persuaded?

HOW WILL THEY BE READING? Will they read slowly and carefully? Will they skip
and skim? Will they read some parts carefully and other parts quickly or not at all?

Figure 3.1 Elements of a Brief Reader Who are my readers?
Profile
You can quickly profile your readers by simply What do they need and want?

answering the Five-W and How questions.

Where will they read this?
Y Brief Reader
When will they read this? Profile
Why are they reading it?

How will they read it?
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Your answers to the Five-W and How questions will give you a brief reader pro-
file to help you start writing.

An Extended Reader Profile

When you are writing complex or high-stakes documents, like proposals or formal
reports, you should create an extended reader profile that goes beyond answering the
Who, What, Where, When, Why, and How questions. An extended reader profile will
help you to better anticipate your readers’ needs, values, and attitudes toward you
and your topic.

WHAT ARE THEIR NEEDS? Your readers probably picked up your document
because they need something. Do they need specific information about your topic?
What do they need in order to do something or achieve a goal? What are their life
goals, and what do they need to achieve them? Make a list of the two to five needs that
your readers expect you to fulfill in your document for it to be useful to them.

It helps to think broadly about what people in general need and why. American
psychologist Abraham Maslow developed a helpful tool for identifying people’s
needs. He suggested that human needs could be organized into five levels that move
from lower-level physiological needs (food, air, sleep) to higher-level self-actualization
needs (creativity, spontaneity, morality). Maslow’s Hierarchy of Needs, as it is called, is
often illustrated as a pyramid like the one in Figure 3.2.

Figure 3.2 Maslow’s
Hierarchy of Needs

This pyramid is helpful in figuring out

how people rank what they need.

Usually the needs at lower levels morality
(physiological, safety) need to be creativity
satisfied before people are concerned spontanelty
about the needs at the higher levels problem-solving

lack of prejudice

(self-actualization) on the pyramid. acceptance of facts Self-actualization

Source: Based on Maslow, Abraham.
(1943). “A Theory of Human Motivation.”

In Psychological Review, 50(4), 430-437. self-esteem, confidence,
achievement, respect of others Self-esteem
friendship, family, sexual intimacy Love and Belonging

health, security of body, security of
employment, security of family, security of property Safety

food, breathing, water, sleep, sex, homeostasis, excretion Physiological
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One thing to keep in mind is that Maslow’s ranking of needs is culturally
dependent, so people from different cultures may value some needs more than others.

WHAT ARE THEIR VALUES? Values involve personal beliefs, social conventions,
and cultural expectations. Your readers’ values have been formed through their per-
sonal experiences, family or religious upbringing, and social/cultural influences.

Personal values. Like you, your readers have beliefs, principles, and standards
of behavior that are important to them. Think about your readers’ upbringings and
experiences. What are their core beliefs? What makes your readers and their values
unique or different?

Customs of their society. Think about how your readers behave with others in their
own social circles. What expectations do their friends and family place on them? What
traditions or codes govern their behavior?

Cultural values. Your readers’ culture may influence their behavior in ways
even they don’t fully understand. What do people in their culture value? How are
these cultural values similar to or different from your cultural values?

Mistakenly, writers sometimes assume that their readers hold the same values as
they do. Even people who seem similar to you in background and upbringing may
have very different ways of seeing the world.

WHAT IS THEIR ATTITUDE TOWARD YOU AND THE ISSUE? Your readers will
also have a particular attitude about your topic and, perhaps, about you. Will they be
excited about your topic or will they find it boring? Are they concerned, apathetic,
happy, or upset about your topic? Do you think they already accept your ideas, or are
they deeply skeptical? What are their positive or negative feelings about you and the
issue?

If your readers are positive and welcoming toward your views, you will want to
encourage their goodwill by giving them compelling reasons to agree with you. If they
are negative or resistant, you will want to use solid reasoning, sufficient examples, and
good style to counter their resistance and help them understand your point of view.

Using a Reader Analysis Worksheet

Anticipating all of your readers’ needs, values, and attitudes can be especially difficult
if you try to do it all in your head. That’s why professional writers often use a Reader
Analysis Worksheet like the one shown in Figure 3.3 to help them create an extended
profile of their readers.

Using the Reader Analysis Worksheet is easy. On the left, list the types of people
who are likely to read your document, ranking them by importance. Then, fill in what
you know about their needs, values, and attitudes. If you don’t know enough to fill a
square, just put a question mark (?) in that area. Question marks signal places where
you need to do some additional research on your readers.

An extended reader profile blends your answers to the Five-W and How ques-
tions with the information you added to the Reader Analysis Worksheet. These two
reader analysis tools should give you a strong understanding of your readers and how
they will interpret your document.
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Figure 3.3 A Reader Analysis Worksheet

A Reader Analysis Worksheet is a helpful tool for understanding your readers and making good decisions about the content,
organization, style, and design of your document.

Types of Readers Needs Values Attitudes

Most Important Readers:

Second Most Important
Readers:

Third Most Important
Readers:

Analyzing the Context

3.2 Figure out how context—where readers read and the mediums they use—
shapes your readers’ experience.

The context of your document involves the external influences that will shape how
your readers interpret and react to your writing. Keep in mind that readers react to a
text moment by moment, so the happenings around them can influence their under-
standing of your document.

Your readers will be influenced by three kinds of contexts: place, medium, and
social and political issues.

Place

Earlier, when you developed a brief profile of your readers, you answered the Where
and When questions to figure out the locations and times in which your readers would
use your document. Now go a little deeper to put yourself in your readers’ place.

What are the physical features of this place?

What is visible around the readers, and what can they hear?

What is moving or changing in this place?

Who else is in this place, and what do they want from my readers?

What is the history and culture of this place, and how does it shape how people
view things?
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Figure 3.4 The Influence of Place

The place where your readers encounter your writing will strongly
influence their interpretation of your ideas.

-

™

A place is never static. Places are always
changing. So figure out how this place is
changing and evolving in ways that influ-
ence your readers and their interpretation of
your text (Figure 3.4).

The genre of your document may help
you to imagine the places where people are
likely to read it. Memoirs, profiles, reviews,
and commentaries tend to be read in less for-
mal settings—at home, on the bus, or in a
café. Proposals and reports tend to be read in
office settings, and they are often discussed in
meetings. Once you know the genre of your
document, you can make decisions about
how it should be designed and what would
make it more readable in a specific place.

Medium

The medium is the technology that your readers will use to interact with your document.
Each medium (e.g., paper, Web site, public presentation, video, podcast) readers will shape
how has its strengths and weaknesses. Each interpret your words and react to your ideas.

PAPER DOCUMENTS. Paper documents are often read more closely than on-screen
documents. With paper, your readers may be patient with longer paragraphs and
extended reasoning. Document design, which is discussed in Chapter 19, “Designing,”
can make a paper document more attractive and help people read more efficiently. In
print documents, readers appreciate graphics and photographs that enhance and rein-
force the words on the page.

ELECTRONIC DOCUMENTS. When people read text on a screen, they usually
“raid” it, reading selectively for the information they need. They tend to be impatient
with long documents, and they generally avoid reading lengthy paragraphs. They
appreciate informative and interesting visuals like graphs, charts, and photographs
that will enhance their understanding. Chapter 30, “Writing with Social Networking,”
has more ideas about how to write for the screen.

PUBLIC PRESENTATIONS. Presentations tend to be much more visual than on-screen
and print documents. A presentation made with PowerPoint or Keynote usually boils an
original text down to bullet points that highlight major issues and important facts. Turn to
Chapter 32, “Presenting Your Work,” for more ideas about how to make great presentations.

PODCASTS OR VIDEOS. A podcast or video needs to be concise and focused. Hear-
ing or seeing a text can be very powerful in this multimedia age; however, amateur-made
podcasts and videos are easy to spot. The people listening to your podcast or watching
your video will expect a polished, tight presentation that is carefully produced. Turn to
Chapter 30 for more information about making podcasts and videos.
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Medium Figure 3.5 The Importance of
Context
/ The context—which includes place,
medium, and social and political
trends—will shape how your readers
Your Readers’ interpret your document, as well as their
Place — Interpretation reactions to it.

N

Social and Political
Trends

Social and Political Influences

Now, think about the current trends and events that will influence how your readers
interpret what you are telling them.

SOCIAL TRENDS. Pay attention to the social trends that are influencing you, your
topic, and your readers. You originally decided to write about this topic because you
believe it is important right now. What are the larger social trends that will influence
how people in the near and distant future understand this topic? What is changing
in your society that makes this issue so significant? Most importantly, how do these
trends directly or indirectly affect your readers?

ECONOMIC TRENDS. For many issues, it all comes down to money. What economic fac-
tors will influence your readers? How does their economic status shape how they will inter-
pret your arguments? What larger economic trends are influencing you and your readers?

POLITICAL TRENDS. Also, keep any political trends in mind as you analyze the
context for your document. On a micropolitical level, how will your ideas affect your
readers’ relationships with you, their families, their colleagues, or their supervisors?
On a macropolitical level, how will political trends at the local, state, federal, and
international levels shape how your readers interpret your ideas?

Naturally, readers respond to the immediate context in which they live (Figure 3.5).
If you understand how place, medium, and social and political trends influence your
readers, you can adapt your work to their specific needs, values, and attitudes.

Discourse Communities and the
Rhetorical Situation

3.3 Recognize the importance of discourse communities in college and in the
workplace.

In Writing Today, you will learn how to write for various discourse communities. A
discourse community is a group of people who share common goals, values, and



26 Chapter 3

Figure 3.6 Formal and Informal Discourse Communities

A discourse community is a group of people who share common goals, values, and customs.

customs. There are both informal discourse communities and formal discourse commu-
nities (Figure 3.6).

An example of an informal discourse community would be students at your col-
lege or university. Even though you are each unique, you and your fellow students
have similar goals, values, and habits because you are experiencing similar things in a
shared place and time. Your relationships with other students aren’t governed by
established rules or conventions, so the discourse community is informal.

Formal discourse communities are more constrained by rules and conventions.
Lawyers, engineers, scientists, medical doctors, and other professionals are discourse
communities of people who share specialized knowledge, practices, and standards. If
you want to join one of these discourse communities, you need to learn what they
know, how they do things, and what rules they follow.

Why is this important? Learning to write in college requires much more than
learning how to put together good sentences, paragraphs, and essays. Writing involves
learning how to gain entrance into the informal and formal discourse communities
you want to join.

That’s one major reason you are going to college. If you want to be a scientist,
engineer, psychologist, or musician, you need to learn the knowledge, genres, and
conventions that these formal discourse communities use and value. Even if you are
just texting with your friends or designing a poster for a party on your dorm floor,
you should be aware that these informal communities also have expectations about
your message’s content, organization, style, and design.

As you think about the rhetorical situation (topic, angle, purpose, readers, and
context), keep your own and your readers’ shared discourse community in mind. We
will come back to this concept of discourse communities throughout this book. Our
point here is that being aware of discourse communities will help you write more
clearly and persuasively.
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Quick Start Guide

Need to quickly analyze your readers and the context for your document? Here are some steps to help you
get started.

Create a brief profile of your readers. Using the Five-W and How questions, figure out who your read-
ers are, what they need, where and when they will be reading the document, why they are reading it, and
how they will be reading it. A sentence or two for each question should be enough to develop a brief profile.

Know your readers’ expectations. On a basic level, what are the two to five pieces of information your
readers expect or need you to tell them for your document to be useful?

Figure out your readers’ values. Write down your readers’ personal, social, and cultural values, and try
to anticipate how these values will shape your document.

Anticipate your readers’ attitudes about you and your topic. Try to figure out what your readers’ mind-
set will be. Will they be excited or bored, concerned or apathetic, glad or angry, optimistic or pessimistic?
Are they already convinced or deeply skeptical? Do they feel positive or negative about you and your topic?
Will they welcome your views or be hostile toward them?

Think about how place and medium affect your readers. The physical place where they are reading
may affect how closely they are reading and dictate what they need you to highlight for them. The medium of
your document (e.g., paper, screen, presentation, podcast) will also shape how people interpret your ideas.

Consider social and political trends. Identify any current trends or events that might color your read-
ers’ understanding of your writing. What social trends affect your topic? How does money influence the
situation? How does your project touch on micropolitical and macropolitical trends?

Keep your discourse community in mind. A discourse community includes people who share common
goals, values, and customs. To participate in a discourse community, you need to learn what they know,
how they do things, and what conventions they follow.

Activities for Readers, Contexts,

and Rhetorical Situations

Talk About This

1. Choose an advertisement from a magazine or a newspaper. In a group, figure

out the advertisement’s purpose, target readers, and the contexts in which it was
used. Be as specific and thorough as you can as you define the following:

e Purpose: What is the advertisement trying to do? Use key words like persuade,
inform, entertain, and others to describe its objectives.

® Readers: What are the needs, values, and attitudes of the target readers? How
does the advertisement try to use those needs, values, and attitudes to its
advantage?



28 Chapter 3

e Context: Describe the place and medium of the advertisement as well as the
social, economic, and political trends that might influence how it is interpreted.
How do these contextual factors influence how readers respond to this ad?

Finally, do you think the ad is effective in persuading or influencing its intended
readers? For which readers would it be most effective, and for which ones would
it be least effective?

Think of a time when you did not communicate effectively. With your group, dis-
cuss why the communication failed. What happened? Describe how you misread
the situation, and why the audience or readers reacted as they did. How would
you have handled the situation better if you had known the needs, values, and
attitudes of the audience or readers? If you had better understood the social and
political issues, how might your message have been more successful?

With your group, make a list of ten things that motivate people to agree with oth-
ers or to take action. Discuss how these motives influence the ways people make
decisions in real life. What are some ways you could use these motivations in
your written work to persuade or influence people?

Try This Out

1.

Imagine that you are an advertising specialist who has been asked to develop an
ad campaign to sell “smart” eyewear like Google Glass to people over 60 years
old. Figure out these customers’ needs, values, and attitudes toward the product.
Then take notes about how place and social and political factors shape their deci-
sions about buying this kind of wearable technology. In a one-page memo to
your professor, explain how you might use this knowledge to create an advertis-
ing campaign for this new market.

You have probably seen electronic billboards that use light-emitting diodes (LEDs)
to display content. These billboards offer more flexibility than traditional
billboard media, because different advertisements can be displayed at different
times of the day.

Imagine that you are creating ads for these kinds of billboards. First, choose a
product you want to advertise. Now create two thumbnail sketches (with images
and words) for the billboard for two different contexts:

e Context A: rush hour, when drivers are stopped at traffic lights in front of the
billboard for as long as 90 seconds.

¢ Context B: normal drive time, when drivers may not stop at all, but drive by and
have as little as 2 seconds to glance at the billboard. Write a one-page memo
explaining how the two versions differ in response to the differing contexts.
Explain why each version’s design and content is right for the context.

For your next project in this class, do a brief reader analysis in which you answer
the Five-W and How questions about your readers. Then do an expanded reader
analysis in which you explore their needs, values, and attitudes. In a one-page
memo to your professor, explain the differences between your brief analysis

and the extended analysis. What does the extended analysis reveal that the brief
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analysis didn’t reveal? Would the brief analysis be enough for this project
or do you think the extended analysis would help you write a more effective
document? Why?

Write This

1. Evaluate an argument. Find an opinion article about an issue that interests
you and write a two-page review in which you discuss how well the writer has
adapted his or her article for its context. You can find a variety of opinion articles
in your local or school newspapers (in the “opinion” section) or on the Internet
(blogs, personal pages, online newspaper opinion sections and the responses to
them). Mark up the text, paying attention to how the writer addresses the follow-
ing contextual issues:

® Place: How does the place in which the article was published influence how
readers will interact with it? Where is someone likely to read this article and
how does that physical place influence how readers will interpret its message?

* Medium: How does the medium shape the way people read the text and what
they will focus on?

e Social and Political Trends: What have people been saying about the issue? If it’s
a hot topic, what makes it hot? What larger trends have motivated the writer to
present this argument?

In your evaluation, explain how the author of this opinion article adjusted his or
her argument to the context in which it appears. Discuss whether you felt the
opinion article succeeded. How might it be improved?

2. Rewrite an online text for a different reader. Find a brief document on the Inter-
net that is aimed toward a specific kind of reader. Then rewrite the document for
a completely different type of reader. For example, if it was originally aimed at a
young reader, rewrite it for an older reader.

To complete this assignment, you will need to do a brief and extended reader
analysis of your new readers.

When you are finished rewriting the document, write a brief reflective e-mail
to your professor in which you describe how the change in readers altered your
choices about the content, organization, style, and design of your rewrite. Attach
your new version of the text to your e-mail.
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Chapter 4
Reading Critically,
Thinking Analytically

AV In this chapter, you will learn how to—

4.1 “look through” and “look at” texts.

4.2 use seven strategies for analyzing and responding to texts at a deeper
level.

4.3 use critical reading to strengthen your writing.

Critical reading means analyzing a text closely through cultural, ethical, and politi-
cal perspectives. Reading this way means adopting an inquiring and even skeptical
stance toward the text, allowing you to explore insights that go beyond its apparent
meaning.

When you read critically you aren’t discovering the so-called “hidden” or “real”
meaning of a text. In reality, a text’s meaning is rarely hidden, but it’s also not always
obvious. As a critical reader, your job is to read texts closely and think about them ana-
lytically so you can better understand their cultural, ethical, and political significance.
When reading a text critically, you are going deeper, doing things like:

¢ asking insightful and challenging questions

¢ figuring out why people believe some things and are skeptical of others

¢ evaluating the reasoning, authority, and emotion in the text

¢ contextualizing the text culturally, ethically, and politically

¢ analyzing the text based on your own values and beliefs
Critical reading is also a key component of good writing (Figure 4.1). In college courses
and in your career, you will be working with new and unfamiliar kinds of texts while
interpreting images, films, and experiences. In this chapter, you will learn a variety of
critical reading strategies that will help you better understand words and images at a
deeper level. You will learn strategies for analytical thinking, helping you look beyond

the surface meaning of texts to gain a critical understanding of what their authors are
saying and how they are trying to influence their readers.
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LOOklng Through and Figure 4.1 Combining Critical Reading

with Writing

LOOking At a TeXt As you improve your critical reading skills, you will

also improve your ability to write effectively.

4.1 “Look through” and “look at” texts.

When reading critically, you should think of yourself as
interpreting the text in two different ways: looking through
and looking at.!

Looking Through a Text

Most of the time, you are looking through a text, reading
the words and viewing the images to figure out what the
author is saying. You are primarily paying attention to
what it says, not how it says it—to the content of each
text, not its organization, style, or medium. Your goal is
to understand the text’s main points while gathering the
information it provides.

Looking At a Text

Other times, you are looking at a text, exploring why the
author or authors made particular choices:

* Genre: choice of genre, including decisions about
content, organization, style, design, and medium.

o Persuasion strategies: uses of reasoning, appeals to authority, and appeals to

emotion.

e Style and diction: uses of specific words and phrasing, including metaphors, irony,
specialized terms, sayings, profanity, or slang.

Reading critically is a process of toggling back and forth between “looking
through” and “looking at” to understand both what a text says and why it says it that
way (Figure 4.2). This back-and-forth process will help you analyze the author’s
underlying motives and values. You can then better understand the cultural, ethical,
and political influences that shaped the writing of the text.

Reading Critically: Seven Strategies

4.2 Use seven strategies for analyzing and responding to texts at a deeper level.

The key to critical reading is to read actively. Imagine that you and the author are
having a conversation. You should take in what the author is saying, but you also
need to respond to the author’s ideas.

IRichard A. Lanham, Analyzing Prose, 2nd ed. (New York: Continuum, 2003), 193-213.
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Figure 4.2 Toggling Between Looking Through and Looking At a Text

Reading critically involves both looking through and looking at texts.

Looking At the Looking Through
Text the Text
How and Why What
, )
e Organization and style e |deas and
e Motives and values content
e Reasoning and evidence e Main point
® Design features e Facts
e \oice and tone e Quotations
e Cultural references e Descriptions
e Choice of medium e Definitions

While you read, be constantly aware of how you are reacting to the author’s ideas.
Do you agree with these ideas? Do you find them surprising, new, or interesting? Are
they mundane, outdated, or unrealistic? Do they make you angry, happy, skeptical, or
persuaded? Does the author offer ideas, arguments, or evidence you can use in your
own writing? What information in this text isn’t useful to you?

Strategy 1: Preview the Text

When you start reading a text, give yourself a few moments to size it up. Ask yourself
some basic questions:

WHAT ARE THE MAJOR FEATURES OF THIS TEXT? Scan and skim through the
text to gather a sense of the text’s topic and main point. Pay special attention to the
following features:

¢ Title and subtitle—make guesses about the text’s purpose and main point based
on the words in the title and subtitle.

¢ Author—look up the author or authors on the Internet to better understand their
expertise in the area as well as their values and potential biases.

¢ Chapters and headings—scan the text’s chapter titles, headings, and subheadings
to figure out its organization and major sections.

® Visuals—browse any graphs, charts, photographs, drawings, and other images to
gain an overall sense of the text’s topic.



Reading Critically, Thinking Analytically 33

WHAT IS THE PURPOSE OF THIS TEXT? Find the place where the author or authors
explain why they wrote the text. In a book, the authors will often use the preface to
explain their purpose and what motivated them to write. In texts such as articles or
reports, the authors will usually signal what they are trying to accomplish in the intro-
duction or conclusion.

WHAT IS THE GENRE OF THE TEXT? Identify the genre of the text by analyzing its
content, organization, style, and design. What do you normally expect from this genre?
Is it the appropriate genre to achieve the authors’ purpose? For this genre, what choices
about content, organization, style, design, and medium would you expect to find?

WHAT IS YOUR FIRST RESPONSE? Pay attention to your initial reactions to the
text. What seems to be grabbing your attention? What seems new and interesting?
What doesn’t seem new or interesting? Based on your first impression, do you think
you will agree or disagree with the authors? Do you think the material will be chal-
lenging or easy to understand?

Strategy 2: Play the Believing and Doubting Game

Peter Elbow, a scholar of rhetoric and writing, invented a close reading strategy called
the “Believing and Doubting Game” that will help you analyze a text from different
points of view.

The Believing Game—Imagine you are someone who believes (1) what the author says
is completely sound, interesting, and important and (2) how the author has expressed
these ideas is amazing or brilliant. You want to play the role of someone who is com-
pletely taken in by the argument in the text, whether you personally agree with it or not.

The Doubting Game—Now pretend you are a harsh critic, someone who is
deeply skeptical or even negative about the author’s main points and methods for
expressing them. Search out and highlight the argument’s factual shortcomings

and logical flaws. Look for ideas and

assumptions that a skeptical reader Figure 4.3 Playing the Believing and Doubting Game
would reject. Repeatedly ask, “So Playing the Believing and Doubting Game allows you to see a text
what?” or “Who cares?” or “Why from completely opposite perspectives. Then you can come up with a
would the author do that?” as you synthesis that combines the best aspects of each point of view.

read and re-read. BELIEVING DOUBTING

Once you have studied the text from the
perspectives of a “believer” and a
“doubter,” you can then create a synthe-

sis of both perspectives that will help 1 6 ¥
you develop your own personal .a

response to the text (Figure 4.3). More
than likely, you won't absolutely believe
or absolutely reject the author’s argu-
ment. Instead, your synthesis will be
somewhere between these two extremes.

Elbow’s term, “game,” is a good
choice for this kind of critical reading. SYNTHESIS
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