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Make language practice fun with Duolingo!

More than 150 million people have used Duolingo’s simple, game-like interface to 
help them learn a language.

¡Arriba! Seventh Edition

Now Pearson has partnered with Duolingo to bring our market-leading content to 
their award-winning, simple, and fun mobile language-learning app.

Pair Duolingo with ¡Arriba! and your students will have access to exclusive digital 
content that is aligned to the textbook and designed to help higher education 
language learners succeed in the classroom and beyond.

Key benefits

Duolingo with Pearson content helps educators and learners achieve their goals 
through a learning experience that is:

Relevant

Pearson created exclusive content for 
Duolingo to accompany our textbooks, 
so the work that students complete in 
Duolingo aligns with what they’re learning 
and practicing in the classroom. Its variety 
of activity types provide opportunities for 
effective contextualized practice.



Mobile

Duolingo lets students learn and practice on their 
mobile devices whenever they find the time and 
wherever inspiration strikes. This mobility, together 
with push notifications to remind students to practice, 
encourages consistent daily practice.

Simple

Intuitive, bite-sized lessons look and feel 
like games, to keep students engaged. 
Finely tuned algorithms evaluate learner 
responses and tailor the content through 
spaced repetition. In addition, the app 
lets instructors track student progress 
toward specific milestones.

Fun

Duolingo uses elements of gamification—point 
scoring and social competition with others—to 
keep students engaged and moving forward 
as they acquire new language skills.
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iv

CAPÍTULO LEARNING OBJECTIVES VOCABULARY

1
Hola, ¿qué tal? p. 2

1.1	 Meet and greet others
1.2	 Talk about yourself and others
1.3	 Discuss the advantages of being bilingual, 

and learn about an alternative hip-hop group 
from Puerto Rico

1.4	 Describe your classroom, and respond to 
classroom instructions

1.5	 Identify and describe people, places, and 
things, including dates

1.6	 Use visuals to aid comprehension
1.7	 Recognize the expanse of the Hispanic world
1.8	 Identify cognates to understand text
1.9	 Move from phrases to sentences

•	 Saludos y despedidas 1.1 p. 4

Letras y sonidos: Spanish  
 vowels p. 6

•	 En la clase 1.4 p. 18

•	
•	
•	

•	

•	
•	

2
¿De dónde eres? p. 38

2.1	 Describe yourself and others
2.2	 Ask and respond to questions about people, 

places, and things
2.3	 Identify how names reflect a person’s 

heritage, and learn about an alternative rock 
musician from Spain

2.4	 Discuss activities you do and like to do
2.5	 Talk about your activities and obligations
2.6	 Anticipate content
2.7	 Identify and research some important 

cultural aspects of Spain
2.8	 Identify opinions
2.9	 Plan for an interview

•	 Las descripciones y las nacionalidades  
2.1 p. 40

•	 ¿Qué haces? ¿Qué te gusta hacer?  
2.4 p. 58

   Letras y sonidos: More on vowels in  
 Spanish p. 59

•	
•	
•	

•	

•	

•	

•	

3
¿Qué estudias? p. 76

3.1	 Exchange information about classes and 
schedules

3.2	 Talk about dates, possessions, obligations, 
and physical and mental states

3.3	 Compare and contrast the UNAM with your 
school, and learn about an alternative rock 
band from Mexico

3.4	 Talk about places and give directions on  
your university campus

3.5	 Make plans to do something, and describe 
traits and states of being

3.6	 Compile information from several sources
3.7	 Identify and research some important 

cultural aspects of Mexico
3.8	 Scan text for information
3.9	 Outline your thoughts before writing

•	 Las materias académicas y la vida  
estudiantil 3.1 p. 78

•	 Los edificios de la universidad 3.4 p. 92

   Letras y sonidos: Syllabification p. 93

•	
•	
•	

•	
•	

4
¿Cómo es tu familia?  
p. 108

4.1	 Talk about family
4.2	 Express preferences and plan family activities
4.3	 Compare families, and learn about a pop 

fusion musician from Honduras
4.4	 Extend and respond to invitations
4.5	 Point out people and things, make plans,  

and discuss what and whom you know
4.6	 Watch for the main idea
4.7	 Identify and research some important cultural 

aspects of Guatemala, El Salvador, and 
Honduras

4.8	 Skim for the main idea
4.9	 Use appropriate conventions in informal writing

•	 Miembros de la familia 4.1 p. 110

•	 El ocio 4.4 p. 126

  Letras y sonidos: Word stress and written  
 accent marks in Spanish p. 128

•	

•	

•	

•	

•	

Scope and Sequence



Scope and Sequence  v

STRUCTURES CULTURE READING / WRITING

•	

•	

•	 The Spanish alphabet 1.2 p. 8
•	 The numbers 0–100 1.2 p. 10
•	 Subject pronouns and the present tense 

of ser 1.2 p. 12

•	 Days of the week; months of the year; 
seasons 1.5 p. 21

•	 Nouns and articles 1.5 p. 25
•	 Adjective forms, position, and agreement  

1.5 p. 28

Perfiles
Mi experiencia: Soy bilingüe 1.3 p. 16
Mi música: “Latinoamérica” (Calle 13, 

Puerto Rico) 1.3 p. 17

Club cultura
Explora el mundo hispano 1.6 p. 31
Panoramas
La diversidad del mundo hispano 1.7 p. 32

Páginas
Versos sencillos, “XXXIX” (José Martí, 

Cuba) 1.8 p. 34
Taller
Tu perfil 1.9 p. 36

•	

•	

•	 The present tense of estar 2.2 p. 45
•	 Telling time 2.2 p. 47
•	 Formation of yes/no questions and negation 

2.2 p. 51
•	 Interrogative words 2.2 p. 52

•	 The present tense of regular -ar verbs 2.5  
p. 62

•	 The present tense of regular -er and -ir  
verbs 2.5 p. 64

•	 The present tense of tener 2.5 p. 67

Perfiles
Mi experiencia: Nombres y apellidos  

2.3 p. 56
Mi música: “K.I.E.R.E.M.E.” (Bebe,  

España) 2.3 p. 57

Club cultura
En la Universidad Complutense 2.6 p. 69
Panoramas
Descubre España 2.7 p. 70

Páginas
La corrida de toros: ¿Cultura o tortura?  

2.8 p. 72
Taller
Una entrevista 2.9 p. 74

•	

•	

•	 The numbers 101–3.000.000 3.2 p. 81
•	 Possessive adjectives 3.2 p. 83
•	 Other expressions with tener 3.2 p. 86

•	 The present tense of ir and hacer 3.5 p. 95
•	 Summary of uses of ser and estar 3.5 p. 97

Perfiles
Mi experiencia: Mi universidad: La UNAM 

3.3 p. 90
Mi música: “Eres” (Café Tacvba, México)  

3.3 p. 91

Club cultura
Vida universitaria 3.6 p. 101
Panoramas
¡México fascinante! 3.7 p. 102

Páginas
El Museo de Antropología de México 

3.8 p. 104
Taller
Tu universidad 3.9 p. 106

•	

•	

•	 The present tense of stem-changing verbs:  
e → ie, o → ue, e → i 4.2 p. 114

•	 Direct objects, the personal a, and direct 
object pronouns 4.2 p. 119

•	 Demonstrative adjectives and pronouns 4.5  
p. 130

•	 The present tense of poner, salir, and traer  
4.5 p. 132

•	 Saber and conocer 4.5 p. 135

Perfiles
Mi experiencia: La familia hispana ¿típica? 

4.3 p. 124
Mi música: “El encarguito” (Guillermo 

Anderson, Honduras) 4.3 p. 125

Club cultura
Guatemala: Los mayas 4.6 p. 139
Panoramas
En tierras de los mayas: Guatemala, El 

Salvador, Honduras 4.7 p. 140

Páginas
Sobreviviendo Guazapa, CineNuevo  

4.8 p. 142
Taller
Una invitación 4.9 p. 144



vi  Scope and Sequence

CAPÍTULO LEARNING OBJECTIVES VOCABULARY

5
¿Cómo pasas el día?  
p. 146

5.1 Talk about personal care items and 
routines

5.2 Describe your daily routine and feelings, 
and make comparisons

5.3 Compare opinions about ecotourism, and 
learn about a ska-rock fusion band from 
Panama

5.4 Talk about the home and household 
chores

5.5 Describe superlative qualities and actions 
in progress

5.6 Ask and answer questions to clarify 
information

5.7 Identify and research some important 
cultural aspects of Costa Rica, Nicaragua, 
and Panama

5.8 Trigger background knowledge to 
understand text

5.9 Know your audience

•	 Las actividades diarias 5.1 p. 148
 

•	 Los quehaceres domésticos 5.4 p. 164

  Letras y sonidos: The consonant h and the  
 sequence ch in Spanish p. 165

•	

•	

•	
•	

6
¡Buen provecho! p. 180

6.1 Discuss foods and order meals
6.2 Convey who benefits from an action, and 

express preferences
6.3 Learn about sustainable desert agriculture 

and a popular Chilean hip-hop artist
6.4 Discuss cooking and recipes
6.5 Talk about events in the past, and how 

long ago an event happened
6.6 Watch and listen for specific information
6.7 Identify and research some important 

cultural aspects of Chile
6.8 Use genre and format to anticipate content
6.9 Add supporting details

•	 Las comidas y las bebidas 6.1 p. 182

•	 En la cocina 6.4 p. 196

  Letras y sonidos: The sequences s, z, ce,  
 ci in Spanish p. 197

•	

•	

•	

•	

7
¡A divertirnos! p. 214

7.1 Talk about your free time, and make plans 
to do something

7.2 Report past activities, indefinite things, and 
contrasting ideas

7.3 Read about Wi-Fi parks in Cuba and a 
world-famous Dominican artist

7.4 Discuss sports you watch and those in 
which you participate

7.5 Talk about other activities in the past, and 
take shortcuts in conversation

7.6 Listen and watch for purpose
7.7 Identify and research some important 

cultural aspects of Cuba, Puerto Rico, and 
the Dominican Republic

7.8 Deal with unknown words
7.9 Use transitional expressions

•	 El tiempo libre 7.1 p. 216

•	 Los deportes y las actividades deportivas  
7.4 p. 230

  Letras y sonidos: The sequences ca, co,  
 cu, que, qui, and k in Spanish p. 231

•	

•	

•	

•	
•	

8
¿En qué puedo servirle?  
p. 248

8.1 Talk about clothes and shopping at a 
department store

8.2 Describe and narrate in the past, and put 
things in order

8.3 Learn about shopping in Peru and 
traditional Andean music

8.4 Shop for personal care products and  
jewelry

8.5 Narrate in the past, and talk about what 
people say and believe

8.6 Use images to support narration
8.7 Identify and research some important 

cultural aspects of Peru and Ecuador
8.8 Step into a character
8.9 Use conventions of storytelling

•	 Las compras y la ropa 8.1 p. 250

•	 Tiendas y productos personales  
8.4 p. 262

  Letras y sonidos: The sequences j, ge,  
 gi, and x p. 263

•	

•	

•	
•	



Scope and Sequence  vii

STRUCTURES CULTURE READING / WRITING

•	

•	

•	 Reflexive constructions: Pronouns and  
verbs 5.2 p. 152

•	 Comparisons of equality and inequality  
5.2 p. 156

•	 The superlative 5.5 p. 168
•	 The present progressive 5.5 p. 170

Perfiles
Mi experiencia: Eco voluntariado en  

Costa Rica 5.3 p. 162
Mi música: “Everybody” (Los Rabanes, 

Panamá) 5.3 p. 163

Club cultura
Panamá: Los emberá 5.6 p. 173
Panoramas
Costa Rica, Nicaragua y Panamá: Destinos 

emergentes de América Central  
5.7 p. 174

Páginas
Costa Rica: Más feliz que Estados 

Unidos 5.8 p. 176
Taller
Un anuncio de venta 5.9 p. 178

•	

•	

•	 Indirect objects, indirect object pronouns, 
and the verbs decir and dar 6.2 p. 186

•	 Gustar and similar verbs 6.2 p. 190

•	 The preterit of regular verbs and hacer in  
time expressions in the past 6.5 p. 200

•	 Preterit verbs with a vowel or consonant 
change 6.5 p. 204

Perfiles
Mi experiencia: La agricultura sostenible 

en el desierto 6.3 p. 194
Mi música: “Sacar la voz” (Ana Tijoux, 

Chile) 6.3 p. 195

Club cultura
Chile: Una tierra muy fértil 6.6 p. 207
Panoramas
Chile: Un país de contrastes 6.7 p. 208

Páginas
¿Importa lo que comes? 6.8 p. 210
Taller
Una reseña 6.9 p. 212

•	

•	

•	 Irregular and strong preterit verbs  
7.2 p. 220

•	 Indefinite and negative expressions  
7.2 p. 223

•	 Pero or sino (que) 7.2 p. 226

•	 More strong preterit verbs 7.5 p. 234
•	 Double object pronouns 7.5 p. 237

Perfiles
Mi experiencia: Los parques de wifi en 

Cuba 7.3 p. 228
Mi música: “Frío, Frío” (Juan Luis Guerra,  

la República Dominicana) 7.3 p. 229

Club cultura
Cuba: La influencia africana 7.6 p. 241
Panoramas
Joyas del Caribe: Cuba, Puerto Rico y la 

República Dominicana 7.7 p. 242

Páginas
El sueño de las Grandes Ligas  

7.8 p. 244
Taller
Un anuncio publicitario 7.9 p. 246

•	

•	

•	 The imperfect of regular and irregular verbs  
8.2 p. 254

•	 Ordinal numbers 8.2 p. 258

•	 Preterit versus imperfect 8.5 p. 267
•	 Impersonal and passive se 8.5 p. 271

Perfiles
Mi experiencia: De compras en Perú  

8.3 p. 260
Mi música: “Compañera” (Yawar, Perú) 

8.3 p. 261

Club cultura
Machu Picchu, la ciudad perdida de los 

incas 8.6 p. 275
Panoramas
El imperio inca: Perú y Ecuador 8.7  

p. 276

Páginas
“Los rivales y el juez” (Ciro Alegría, 

Perú) 8.8 p. 278
Taller
Una fábula 8.9 p. 280



viii  Scope and Sequence

CAPÍTULO LEARNING OBJECTIVES VOCABULARY

9
Vamos de viaje p. 282

   9.1 Make travel arrangements
   9.2 Give reasons and purpose, and  

describe actions and conditions
   9.3 Learn about adventure travel in 

Venezuela, and hear a renowned 
Colombian musician

   9.4 Describe travel and vacation experiences
   9.5 Try to influence others, and give advice
   9.6 Summarize what you have seen
   9.7 Identify and research some important 

cultural aspects of Colombia and 
Venezuela

   9.8 Read for purpose
   9.9 Give advice

•	 En el aeropuerto 9.1 p. 284

•	 Los viajes 9.4 p. 298

  Letras y sonidos: The letter g in  
 sequences other than ge and gi  
 in Spanish p. 299

•	
•	

•	

•	

10
¡Tu salud es lo primero!  
p. 318

10.1 Discuss health-related issues
10.2 Give and follow instructions from an 

acquaintance, and express feelings 
about future situations

10.3 Learn about traditional medicine and  
an influential Bolivian pop rock band

10.4 Talk about how to stay healthy and fit
10.5 Express beliefs and doubts about  

future situations
10.6 Plan for the viewing/listening task
10.7 Identify and research some important 

cultural aspects of Bolivia and Paraguay
10.8 Identify the main characteristics in a 

story
10.9 Create an idea web

•	 Las partes del cuerpo humano  
10.1 p. 320

•	 Los alimentos 10.4 p. 332

  Letras y sonidos: The consonants r  
 and rr p. 333

•	
•	

•	

11
¿Para qué profesión te 
preparas? p. 348

11.1 Discuss professions and job 
qualifications

11.2 Give and follow instructions from a 
friend, and communicate future plans

11.3 Learn about job hunting in a hard 
economy and an award-winning 
Uruguayan musician

11.4 Discuss job hunting, and interview for a 
position

11.5 Describe people and things that do or 
do not exist

11.6 Put yourself into the scene
11.7 Identify and research some important 

cultural aspects of Argentina and 
Uruguay

11.8 Use illustrations to aid comprehension
11.9 Write an outline

•	 El mundo del trabajo 11.1 p. 350

•	 La búsqueda de empleo 11.4 p. 364

  Letras y sonidos: The consonants b  
 and v p. 365

•	
•	

•	

12
¡El futuro es tuyo!  
p. 380

12.1 Discuss technology and ways to 
communicate

12.2 Describe people and things, and  
discuss what has happened

12.3 Learn about gaming and a popular 
Mexican American pop rock artist

12.4 Discuss environmental challenges
12.5 Discuss future and contingent actions, 

and speculate on events
12.6 Gather information
12.7 Identify and research some important 

Hispanic Americans
12.8 Look for the main idea and supporting 

evidence
12.9 State the main idea and add supporting 

evidence

•	 La tecnología 12.1 p. 382

•	 El medio ambiente 12.4 p. 394

  Letras y sonidos: The consonants  
 t and d p. 395

•	
•	

•	
•	



Scope and Sequence  ix

STRUCTURES CULTURE READING / WRITING

•	

•	

•	 Por or para 9.2 p. 289
•	 Adverbs ending in -mente 9.2 p. 293

•	 Introduction to the Spanish subjunctive 
9.5 p. 302

•	 The subjunctive to express influence 
9.5 p. 306

Perfiles
Mi experiencia: Auyantepuy: Un viaje de 

aventura 9.3 p. 296
Mi música: “Juntos” (Juanes, Colombia) 

9.3 p. 297

Club cultura
El paraíso venezolano 9.6 p. 311
Panoramas
Riquezas naturales e históricas: Colombia y 

Venezuela 9.7 p. 312

Páginas
Viajes aventura, un sitio turístico  

9.8 p. 314
Taller
Conoce mi universidad 9.9 p. 316

•	

•	

•	 Formal commands 10.2 p. 324
•	 The subjunctive to express feelings and 

emotions 10.2 p. 327

•	 The subjunctive to express doubt and denial  
10.5 p. 337

Perfiles
Mi experiencia: La medicina tradicional  

en Bolivia 10.3 p. 330
Mi música: “La ciudad que habita en mí” 

(Octavia, Bolivia) 10.3 p. 331

Club cultura
La medicina tradicional y la medicina 

moderna en Bolivia 10.6 p. 341
Panoramas
Bolivia y Paraguay: Riquezas por descubrir 

10.7 p. 342

Páginas
“La azucena del bosque” (Mito guaraní) 

10.8 p. 344
Taller
Un artículo sobre la salud 10.9 p. 346

•	

•	

•	 Tú commands 11.2 p. 354
•	 The subjunctive and the indicative with 

adverbial conjunctions 11.2 p. 357

•	 The subjunctive with indefinite people and 
things 11.5 p. 368

Perfiles
Mi experiencia: Los empleos y las 

recomendaciones 11.3 p. 362
Mi música: “Todo se transforma” (Jorge 

Drexler, Uruguay) 11.3 p. 363

Club cultura
Introducción a Uruguay 11.6 p. 373
Panoramas
El virreinato del Río de la Plata:  

Argentina y Uruguay 11.7 p. 374

Páginas
¿Qué tipo de jefe tienes tú? 

11.8 p. 376
Taller
Una carta formal 11.9 p. 378

•	

•	

•	 The past participle 12.2 p. 386
•	 The present perfect indicative 12.2 p. 388

•	 The future tense 12.5 p. 398
•	 The conditional tense 12.5 p. 401

Perfiles
Mi experiencia: La tecnología y el futuro  

12.3 p. 392
Mi música: “Ese camino” (Julieta Venegas, 

México/EE. UU.) 12.3 p. 393

Club cultura
EE. UU.: Los medios de comunicación en 

español 12.6 p. 405
Panoramas
Los hispanos en Estados Unidos 

12.7 p. 406

Páginas
El cambio climático es en serio para la 

comunidad latina 12.8 p. 408
Taller
Un artículo serio 12.9 p. 410



x  Scope and Sequence

CAPÍTULO LEARNING OBJECTIVES VOCABULARY

13
¿Oíste las noticias?  
p. 412

13.1 Discuss print and electronic media
13.2 Express uncertainty in the past; 

emphasize possession and avoid 
repetition

13.3 Learn about a symbol of press  
freedom in Spain and a popular  
rumba flamenco band

13.4 Discuss popular media: television, 
movies, and other entertainment

13.5 Hypothesize about what you and 
others will or would do

13.6 First identify topics, then summarize 
main ideas

13.7 Identify and research key elements of 
Spain’s cultural heritage

13.8 Evaluate what you read
13.9 Express and support an opinion

•	 Los medios de comunicación 13.1  
p. 414

•	 El cine, el teatro y la televisión 13.4  
p. 428

  Letras y sonidos: The consonants  
 y, l, and the sequence ll p. 429

•	
•	

•	

14
¡Seamos cultos! p. 444

14.1 Discuss music and dance
14.2 Report how long something has been 

going on, and convince others to join 
you to do something

14.3 Discuss types of dance, and learn 
about an eclectic Colombian band

14.4 Talk about fashion
14.5 Talk about what had happened before 

another past action or event
14.6 Create an idea chart
14.7 Identify and research some modern  

art in the Spanish-speaking world
14.8 Draw a mental picture while you read
14.9 Use words to paint a picture

•	 La música y el baile 14.1 p. 446

•	 La moda 14.4 p. 458

  Letras y sonidos: The consonants m, n,  
 and ñ p. 459

•	
•	

•	

15
¿Te gusta la política?  
p. 472

15.1 Discuss world problems and possible 
solutions

15.2 Provide additional information about 
ideas, events, and situations

15.3 Discuss politics, and learn about a 
popular border band

15.4 Express political points of view, and 
identify types of government

15.5 Talk about unexpected events, and 
make excuses

15.6 Monitor your viewing strategies
15.7 Identify and research indigenous 

heritage in Hispano-American culture
15.8 Divide the task into chunks
15.9 Use dictionaries wisely

•	 Las crisis políticas y económicas 15.1  
p. 474

•	 Cargos políticos y tipos de gobierno  
15.4 p. 482

  Letras y sonidos: Linking and rhythm p. 483

•	

•	

Appendix 1  Estudiante B  A-1

Appendix 2  Verb Charts  A-19

Appendix 3  Spanish-English Vocabulary  A-27

Appendix 4  English-Spanish Vocabulary  A-53

Credits  C-1

Index  I-1
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STRUCTURES CULTURE READING / WRITING

•	

•	

•	 The imperfect subjunctive 13.2 p. 418
•	 Long-form possessive adjectives and 

pronouns 13.2 p. 422

•	 Si clauses 13.5 p. 432

Perfiles
Mi experiencia: El País, voz de la 

democracia 13.3 p. 426
Mi música: “Baila me” (Gipsy Kings, 

España) 13.3 p. 427

Club cultura
San Sebastián y el Festival Internacional  

del Cine 13.6 p. 437
Panoramas
La herencia cultural de España  

13.7 p. 438

Páginas
La diversidad en el cine, el teatro y 

la televisión (Erasmo Santiago del 
Toboso, España) 13.8 p. 440

Taller
Una carta al director 13.9 p. 442

•	

•	

•	 Hacer in time expressions 14.2 p. 450
•	 Nosotros commands 14.2 p. 453

•	 The pluperfect indicative 14.5 p. 462

Perfiles
Mi experiencia: ¿Baile o ballet? ¡Esa es  

la cuestión! 14.3 p. 456
Mi música: “Suin romanticón” (Monsieur 

Periné, Colombia) 14.3 p. 457

Club cultura
Arte moderno en Quito 14.6 p. 465
Panoramas
El arte moderno hispano 14.7 p. 466

Páginas
“La música” (Eduardo Galeano, 

Uruguay) 14.8 p. 468
Taller
Pintar un personaje con palabras 

14.9 p. 470

•	

•	

•	 The relative pronouns que, quien, and 
lo que 15.2 p. 477

•	 Se for unplanned occurrences 15.5  
p. 485

Perfiles
Mi experiencia: La política y los hispanos 

15.3 p. 480
Mi música: “De paisano a paisano” (Los 

Tigres del Norte, México/EE. UU.) 
15.3 p. 481

Club cultura
Civilizaciones antiguas de Bolivia 

15.6 p. 489
Panoramas
La herencia indígena 15.7 p. 490

Páginas
“En solidaridad” (fragmento) (Francisco 

Jiménez, México/EE. UU.) 
15.8 p. 492

Taller
Un recuerdo 15.9 p. 496
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Preface�
Let ¡Arriba! guide you on your journey to learning Spanish

Welcome to the adventure of learning Spanish, and to ¡Arriba!, 7th edition, 
your introduction to Spanish language and its rich and vibrant cultures. 
We offer the features that have made ¡Arriba! a top-selling introductory 

college program, while remaining faithful to our promise to make it dynamic, flexible, 
and current.

For ¡Arriba!, 7th edition, we have reenvisioned our content to perform more 
effectively in MyLab Spanish and we have partnered with Duolingo, an exciting 
language learning tool that makes language practice mobile, simple, and fun. We 
continue to offer the printed Student Edition, as well as the Annotated Instructor’s 
Edition. Our goal is to deliver a flexible and highly personalized approach that will 
meet the varied needs of instructors and students, whether instruction is face-to-face, 
hybrid, or online. Moreover, with help from a core panel of reviewers, we have made 
many important and exciting changes to the Student program. Finally, you will see 
that the list of online supplements provides a simple, straightforward teaching and 
learning experience.

Make language practice fun with Duolingo!
More than 150 million people have used Duolingo’s simple, game-like interface to 
help them learn a language.

Now Pearson has partnered with Duolingo to bring our market-leading content 
to their award-winning and fun mobile language learning app.

Pair Duolingo with ¡Arriba! and your students 
will have access to exclusive digital content that 
is aligned to the program and designed to help 
higher education language learners succeed in the 
classroom and beyond.

What’s new with MyLab Spanish?
Part of the world’s leading collection of online homework, tutorial, and assessment 
products, Pearson MyLab Languages is designed with a single purpose in mind: to 
improve the results for all higher education students, one student at a time.

Revolutionary and evolutionary.  Created by and for language instructors and 
learners, and based on years of research and data collection from over one million 
users, MyLab Spanish brings together a wide array of language-learning tools and 
resources in one convenient, easily navigable site. The ¡Arriba! MyLab Spanish 
course includes an interactive version of the student text, an online student activities 
manual, and all audio and video materials. Additional tools, including Vocabulary 
and Grammar tutorials, English Grammar Readiness checks, and practice tests 
personalize instruction to meet the unique needs of individual students. Instructors 
can use the system to create assignments, set grading parameters, review and 
create student synchronous video and asynchronous audio activities, and provide 
feedback on student work. For more information, visit us at www.pearson.com/
mylab/languages.

NEW! Updated fresh look.  The overall look and feel of MyLab Spanish 
was refreshed to give students and instructors a modern, clean, and user-friendly 
experience. No new course download is needed—simply log in and experience the 
new look and feel.
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LiveChat is the synchronous audio and video recording tool 
that provides students with the opportunity to speak with 
their classmates online in pairs or in groups.

Featuring Integrated Performance Assessments (IPAs) and Can-Do 

Statements in MyLab Spanish!
Driven by market research and with the help of experts from the field, we have 
incorporated Integrated Performance Assessments (IPAs) and NCSSFL-ACTFL 

Can-Do Statements into our program to help instructors guide and assess learner 
progress. As students progress through the course, instructors can assign IPA tasks to 
complete online every two or three chapters. The IPA tasks use authentic sources and 
focus on real-life contexts that students will find both engaging and meaningful. The 
ample activities, variety of comprehension and production strategies, and authentic text 
formats in the Student Edition direct students toward the communicative goals set out 
by the IPA tasks. To assist instructors with planning, the AIE indicates the activities in 
the Student Edition that target each of the three modes of communication: Interpretive, 
Interpersonal, and Presentational.

After each IPA task, students will complete a self-assessment based on the Can-Do 
Statements. This self-assessment is designed to help students track their own progress 
towards specific levels of proficiency. Both features will be available online in MyLab 

Spanish at specific points in the course.

NEW! Enhanced course organization and delivery of materials.  For ¡Arriba!, 

7th edition, we have thoroughly revised and organized the student component list to 
offer a more streamlined, straightforward learning experience. The supplement list 
includes:

•	 eText activities, including all audio and video content

•	 Integrated Performance Assessments and Can-Do Surveys. This brand new 
supplement appears at point of use, every two or three chapters.

•	 Student Activities with robust functionality to include audio, video, MediaShare, 
LiveChat, WeSpeke, and a variety of highly interactive activities. Using guided 
activities available in MyLab Spanish, students practice language, share cultures, 
and explore interests within WeSpeke, a social network for online practice and 
cultural exchange. Afterwards, they summarize their interactions.

•	 Flashcards and Tutorials

•	 Practice Tests

•	 Audio program

•	 Club cultura video program—both the select edited versions featured in the 
Student edition and the unabridged versions

•	 Entrevistas video program

With a fresh journalistic approach, the Club cultura video program brings 
the Spanish-speaking world to life through vibrant video episodes shot on 
location in 22 Spanish-speaking countries, including the United States.
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What’s new to the Student Program?
An exciting new design.  The newly designed ¡Arriba!, 7th edition, gives students and 
instructors a modern, clean, and user-friendly experience.

Vibrant new chapter openers.  Each chapter opens up with a fine art image and a 
Club cultura video shot on location in the region of focus. Students can explore online 
details of the art piece and reflect on how the images relate to cultural products, 
practices, and perspectives.

Logical sequence of activities.  Activities in both Vocabulario and Estructuras move 
consistently from meaningful, form-focused reception to communicative self-expression.

Simplified, easy to implement info-gap activities.  ¡Necesito información! activities 
have straightforward directions that quickly get students on task to problem-solve or 
role-play situations related to the chapter’s cultural and thematic focus.

Improved vocabulary presentations.  Based on thoughtful feedback from instructors, 
the revised Vocabulario sections purposefully integrate and highlight key vocabulary 
into the introductory contextualized dialogues. In addition, the revised Vocabulario 
lists provide a more cohesive presentation of high-frequency expressions.

Revised grammar presentations.  While keeping the same thoroughness of the previous 
edition, the streamlined and visually appealing grammar explanations in Estructuras help 
students grasp concepts more easily as they study on their own.

New self-assessment in presentations.  ¿Comprendes?, a quick self-check activity in each 
vocabulary and grammar presentation, helps students 
confirm that they are ready to move forward, or that 
they should review the presentation again. ¿Recuerdas? 
activities, placed before appropriate grammar 
presentations, help students connect previous knowledge 
to what they are about to learn.

76 setenta y seis

      Capítulo     3 

 ¿Qué estudias?   
    «La educación no es para enseñar  qué  pensar, sino  a  pensar » .   

    Learning Objectives   

      3.1    Exchange information about classes and schedules  

     3.2    Talk about dates, possessions, obligations, and physical 
and mental states  

     3.3    Compare and contrast the UNAM with your school, and learn about 
an alternative rock band from Mexico  

     3.4    Talk about places and give directions on your university campus  

     3.5    Make plans to do something, and describe traits and states of being  

     3.6    Compile information from several sources  

     3.7    Identify and research some important cultural aspects of Mexico  

     3.8    Scan text for information  

     3.9    Outline your thoughts before writing    

     Fuente: Museo Nacional de Antropología de México     Dualidad de Rufino Tamayo.  
The figures in the mural depict 
an ongoing struggle for the 
ancient Aztecs. Are they equally 
matched, or is one stronger than 
the other? Speculate what they 
represent.  

setenta y siete 77

    In this Chapter   

       3.1  Primera parte   

      Vocabulario           Las materias académicas y la vida estudiantil      
     Estructuras           The numbers 101–3.000.000    

       Possessive adjectives    
       Other expressions with tener      
     Perfiles    
      Mi experiencia           Mi universidad: La UNAM      
      Mi música           “Eres” (Café Tacvba, México)        

     3.2  Segunda parte   

      Vocabulario           Los edificios de la universidad      
     Estructuras           The present tense of  ir  and  hacer     
       Summary of uses of  ser  and  estar       
     Club cultura           Vida universitaria        

     3.3  Nuestro mundo   

      Panoramas           ¡México fascinante!      
     Páginas           El Museo de Antropología de México      
     Taller           Tu universidad           

   ENFOQUE CULTURAL: MÉXICO 
    Club cultura: Introducción a México        

 Indicate with  C (Cierto)  if Gerardo mentions this information in 
the video, or  F (Falso)  if he does not. 

1.         el nombre oficial del país y de la capital   

2.       la población   

3.       el sitio arqueológico de Tenochtitlán   

4.       el nombre del presidente   

5.       dónde ( where ) está       

V
id

e
o

•	 							time	limits	or	specific	deadlines	(	

•	 		destination	(a	place	or	a	recipient).	

•	

•	

•	

   ¿Comprendes?       Complete the sentences with  por  or  para . 

    Teníamos pasajes (1)  Nueva York. (2)  eso, caminamos (3)  la 
terminal y buscamos el mostrador de Avianca. Compramos un sándwich (4)  
comer en el avión.    

   Respuestas:       1.    para;      2.    Por;      3.    por;      4.    para    
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140 ciento cuarenta  Capítulo 4

   4.3     Nuestro mundo   
  Panoramas  
     4.7    Identify and research some important cultural aspects of 

Guatemala, El Salvador, and Honduras    

  En tierras de los mayas: Guatemala, El Salvador, 
Honduras  

 La población de Guatemala, El Salvador y Honduras es 
mayormente mestiza, una mezcla de las razas blanca e indígena, 
principalmente de origen maya. Estos países se sienten 
orgullosos ( feel proud ) de sus tradiciones indígenas que incluyen 
una cocina milenaria y expresiones de arte original. 

     La preparación de las comidas diarias reflejan el amor por 
las antiguas tradiciones. Estas mujeres preparan tortillas de 
maíz en un comal ( hotplate ) grande.   

     Estos autobuses multicolores, que antes transportaban 
( transported ) a niños a las escuelas en Estados Unidos, 
cobran una nueva vida en las calles y rutas de América 
Central. Los autobuses, o  chicken buses  (un nombre que 
les dieron ( gave ) los estadounidenses que primero los 
importaron), son un medio de transporte esencial para 
muchas familias y comunidades rurales. Cada autobús es 
personalizado por el dueño ( owner ), quien también puede 
ser el chofer. Están decorados de una manera muy original 
y usualmente llevan el nombre de un santo o de una persona 
querida por el dueño. Llevan de todo: personas, equipaje 
( luggage ), ¡y hasta animales!   

     El arte alegra la vida diaria de estas comunidades. Este 
mural está en San Juan Laguna (Guatemala), que se 
considera un auténtico museo al aire libre porque tiene más 
de 30 murales de artistas locales.   

     Los jóvenes son como en cualquier ( any ) parte del mundo. 
Tienen sus teléfonos inteligentes y acceso a Internet, y son 
activos en las redes sociales.   

     La arena ( sand ) blanca, las aguas cristalinas y la 
abundancia de vida marina atraen a miles de 
turistas a las islas a lo largo de (along) la costa 
caribeña de Honduras. Aquí en Roatán es popular 
bucear ( scuba diving ), pescar ( fishing ) y tomar el sol.   
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          4-43     Identifica.       Select the correct option based on the information in Panoramas. 

   el autobus     El Salvador     hondureño     Guatemala     los murales     tortillas   

1.     una comida típica    

2.    el tipo arte popular          

3.    el adjetivo de Honduras          

4.    un ejemplo del medio de transporte popular          

5.    el país con la menor población indígena          

6.    el país con el índice de natalidad más alto           

   4-44     Desafío.       Use the map of Guatemala, El Salvador, and Honduras to identify 
these characteristics and places. 

1.     las capitales de estos tres países        

2.    el país que tiene frontera con México          

3.    el país más grande de los tres          

4.    los países con costa en el mar Caribe      

   4-45     Investigación: La historia maya en su arte.       The 
Mayans chronicled their history and beliefs through 
painting and sculpture. Look online for photos of 
their art and write a paragraph describing some of the 
colors and themes, then present it to the class. 

    MODELO:           Esta escultura maya representa un 

murciélago ( bat ), símbolo de la muerte.     

        Busca:  pintura maya; escultura maya  

Guatemala Honduras El Salvador

Adjetivo: guatemalteco/a hondureño/a salvadoreño/a

Población: 14,5 millones 8,5 millones 6,1 millones

Índice de 
natalidad1:

3,08 (hijos/
mujer)

2,94 2

PIB2 per 
cápita:

$5.300 $4.700 $7.600

Grupos 
étnicos:

mestizos: 54%
indígenas: 40%

mestizos: 90%
indígenas: 7%

mestizos: 86%
europeos: 12%
indígenas: 1%

1Birth rate 2PIB: Producto Interno Bruto (GDP: Gross Domestic 
Product) is the market value of all final goods and services made 
within the borders of a country in a year. This figure is often 
positively correlated with standard of living.
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   Club cultura  
     7.6    Listen and watch for purpose    

  Cuba: La influencia africana  

   Estrategia para ver  

  Listen and watch for purpose.  When you watch a video, one of your first tasks is to discover 

what its purpose is: To educate about a topic? To sell something? To report a news item? To 

entertain? To persuade? What is the presenter’s tone of voice like: humorous, serious, formal, or 

informal? Recognizing the purpose of a video and the speaker’s tone will help you understand the 

message.  
  

   ANTES DE VER EL VIDEO  

    7-35     La herencia africana.       En este video vas a ver cómo la herencia africana se 
manifiesta en algunos aspectos de la cultura cubana. Haz una lista de cinco aspectos 
de la herencia y de la cultura que esperas ver. 

    MODELO:          1. la comida…       

   AL VER EL VIDEO  

    7-36     La cultura africana.       Mira el segmento sobre Cuba para ver cuáles de los 
aspectos culturales que identificaste aparecen en el video. 

        DESPUÉS DE VER EL VIDEO  

   7-37     La influencia africana en Cuba.       Indica cuáles de estos aspectos se mencionan o 
se ven en el video. ¿En cuál se ve la mayor influencia, según el video? 

1. el arte  Sí  No 

2. la música  Sí  No 

3. el baile  Sí  No 

4. el comunismo  Sí  No 

5. la comida  Sí  No 

6. los deportes  Sí  No 

   7-38     El propósito del video.       ¿Cuál es el propósito del video: educar, persuadir, 
vender algo, entretener? ¿Cómo es el tono de voz de la presentadora: alegre, serio, 
sarcástico, formal, informal? ¿Qué imágenes del video te impresionan más? ¿Por qué? 

   7-39     Un viaje a Cuba.       Imagínate que vas a hacer un viaje cultural a Cuba. ¿Cuáles 
de los aspectos del video esperas conocer? ¿Hay otros aspectos no mencionados en el 
video que también te interesan, por ejemplo, la economía, el transporte, la política, los 
deportes? ¿Por qué? 

V
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Updated cultural topics with a personal and authentic glimpse into the cultures of 

the Spanish-speaking world.  While keeping our approach of 
weaving culture throughout the chapter, we have updated the 
following features:

•	 �Perfiles: Updated Mi experiencia readings reflect current cultural 
practices in the Spanish-speaking world. Mi música artists 
represent diverse musical genres, and appeal to students’ musical 
interests with award-winning artists, such as Calle 13 (Puerto 
Rico), Ana Tijoux (Chile), and Bebe (Spain).

•	 �Cultura en vivo and Presencia hispana: These short cultural 
notes in English have been updated to present relevant 
information about related cultural topics, and Hispanics in 
the United States.

•	 �Club cultura video integrated into the Student Edition: 
Based on your feedback, we now feature select short clips 
of the engaging, journalistic-style Club cultura video series. 
They appear first in the chapter opener as a cultural advance 
organizer, and later in the new Club cultura video section. 
The carefully designed activity sequence, including listening/
viewing strategies, helps students access key points of the 
videos. These thematic videos explore contemporary cultural 
practices and aspects of daily life, such as university life at the 
UNAM, foods from Chile, and African influence in Cuban 
music.

•	 Panoramas: The cultural spread features new images, topics, and insights to both 
engage and inform students.



Revised Páginas section to develop reading skills.  The revised Páginas section 
includes several new readings, and now features a reading strategy and an activity 
sequence to put it into practice.

Revised Taller section to develop writing with confidence.  The revised Taller section 
includes several new writing tasks, and now features a writing strategy and an activity 
sequence designed to put it into practice.

What’s new to the Instructor Resources?
Annotated Instructor Edition (AIE).  Teacher annotations have been completely 
updated and continue to offer robust instructional support to instructors in a variety 
of categories, including the ACTFL standards and IPA preparation, pedagogy, culture, 
and additional activities.

The Instructor Resources (IR) provide additional teaching materials, available 
for download within MyLab Spanish and on our Instructor Resource Center (IRC). 
The materials have been revised to ensure a straightforward presentation. The site also 
includes the ¡Arriba! teaching philosophy, sample syllabi, full lesson plans, audio and 
video scripts, Testing Program, PowerPoint Presentations, and much more!

Testing Program.  The fully online ¡Arriba! Testing Program has been carefully edited 
to ensure close coordination with the main text and the Student Activities. Available 
within MyLab Spanish is a user-friendly test-generating program known as MyTest 
that allows instructors to select, arrange, and customize testing modules to meet the 
needs of their courses. Once created, tests can be printed on paper or administered 
online. The recordings in the Audio Testing Program that accompany the listening 
comprehension activities are also available within MyLab Spanish.

PowerPoint Presentations.  These visual aids have been updated to reflect changes 
to the scope and sequence. They include visual materials from the textbook, together 
with dynamic presentations on each grammar point covered in the text.

xvi  Preface
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