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I dedicate this book to my brothers Douglas Monroe and Jeffrey
Alan Schram.

—Pam Schram

I dedicate this book to my loving wife and best friend, Kim
Tibbetts. My true soulmate, for the last 20 years and forever.

—Steve Tibbetts

In Memoriam

After many years in academia, we are grateful for having the
colleague whom we also consider a dear friend, someone special
in our lives. Steve was one of those exceptional colleagues, a dear
friend, to me. I will miss our conversations. Those who knew
Steve appreciate that those conversations could range from how
much snow he was shoveling, to his thoughts on why SEC is so
wonderful (I’m Big 10), to his favorite episodes of Law and
Order. Steve always expressed such joy and pride when talking
about the special loves in his life—his wife, Kim; his daughter,
Rian; and his mom and dad, Jane and Steve.

Steve was one of those colleagues I could go to when I needed to
discuss a possible project, advice on how to handle a situation, or
just to “vent.” He always had a way of making things seem better.
He was known by many of us in the department to share odd or
strange crime stories. For me, he would enjoy sharing some crazy
cat news story. By the way, Steve did not really like cats, so you
can imagine the type of stories he would share.

Steve has made a significant, and lasting, impact in the field of
criminology in so many ways. But he has impacted so many
people, not just as a criminologist, but as Stephen Tibbetts. He
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was a wonderful husband, father, son, and dear friend. I will miss
him.

—Pam Schram
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Preface

If you are considering a career in any aspect of criminal justice, and you
want to know more about the motivations and socio-psychological makeup
of serious offenders, then this book is for you! Introduction to Criminology:
Why Do They Do It? applies the dominant theories in the existing
criminological literature as to why people commit crimes. In addition, we
examine many recent (as well as many hypothetical) examples of serious
crimes, and we demonstrate applications of theory as to why the offenders
did what they did. While other textbooks do a decent job in discussing the
basic theories, as well as exploring the various types of crime, our book
integrates various street crimes within each chapter and applies theories that
are appropriate in explaining such criminal activity. This is extremely
important, because most instructors never get to the latter typology chapters
in a given semester or term. So our approach is to incorporate them into the
theoretical chapters in which they apply directly to the theories presented.

Our specific examples and true stories, such as notable serial killings and
other recent crimes, in each chapter, as well as our use of established
theoretical models to explain the offenses, is another primary distinction of
this book. Obviously, this book is meant to be central to an introductory
course in criminology, but due to the emphasis on applied theoretical
explanations, it is also appropriate for higher-level undergraduate and
graduate courses in criminological theory or as a reference for anyone in the
field of criminal justice. In it, we have integrated true crimes (and some
hypothetical examples) both on a general level, such as in the Applying
Crime to Theory sections, and more specifically—in the Why Do They Do
It? sections, which often involve serial killings, mass murderers, or other
notorious examples of offenders/offending.

The subtitle of our book, “Why Do They Do It?” relates to our theme. Our
goal in writing this book was to apply established theories of crime, which
are often seen as abstract and hypothetical, to real crimes that have
occurred, as well as to hypothetical ones that are quite likely to occur. To
this end, we explore the various reasons for offending or the “why they do
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it” in various cases, from the first documented serial killers in the United
States—the Harpe Brothers in the late 18th century—to California cop-
killer/spree-killer Christopher Dorner in 2013 and John T. Earnest, who
massacred worshippers in a Poway, California, synagogue in 2019.
Importantly, throughout these discussions of actual crimes we will apply
theories. As you will see, some of the theories that applied to the earliest
crimes seem to apply to the most modern crimes as well.

Unlike other authors in this field, we chose not to include separate chapters
on violent or property crimes, because we have worked those into and
applied them to the theories explored in each chapter. We strongly believe
that by integrating discussions of such serious crimes—all of the FBI Index
offenses of murder, rape, robbery, aggravated assault, burglary, motor-
vehicle theft, larceny, and arson, as well as non-Index crimes, such as
simple assault and driving under the influence—into the theoretical chapters
provides the best exploration of why people commit such offenses. And the
flip side is good as well; by discussing offenses together with theories, we
show you how to apply theories toward explaining other instances of
criminal behavior. Again, this goes back to our theme of “why do they do
it?” It demonstrates our goal: apply the appropriate theories for the specific
crime.

Additionally, our book is different from other textbooks in that we don’t
have an overwhelming amount of sidebars and special sections that diverge
from the topic at hand. We limited the special sections to a few basic
categories, largely based on the goal of this text and mostly dedicated to
applying criminological theory to actual offenses or true cases.

We feature a separate chapter on feminist criminology. Given that over half
of Americans are female, and there has been a recent increase in certain
crimes (e.g., simple assault) by women, this is an important addition to the
study of crime. Furthermore, while men are still responsible for the vast
majority of violent acts—murder, robbery, aggravated assault—in all
societies, the pursuit of understanding why women commit so much less
violence may have significant implications for reducing violence by men.

Another distinctive aspect of this book is that we devoted separate chapters
to the developmental/life-course perspective, as well as modern biosocial
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approaches regarding propensities to commit crime. These two
frameworks/perspectives have become some of the most accepted and valid
frameworks for explaining criminal behavior. A recent survey of key
criminologists in the field showed that the developmental/life-course
perspective ranked as the second most accepted perspective in explaining
chronic offending (and the biosocial perspective ranked number 6, out of
dozens of theories), yet most other textbooks do not cover this perspective
as widely or in depth as we do. The developmental/life-course perspective,
as well as the biosocial perspective, is “cutting edge” right now, and so we
highlight the importance of these theoretical models, as well as the recent
empirical studies in those areas.

Our text does follow a somewhat traditional format in that it presents
theories chronologically from the Classical School to the Positive School of
criminology, discussing all the established theories in the areas of social
structure, social process, and conflict theories as they became popular over
time. However, we look deeply into why certain theories became popular at
certain times, which is often due more to politics and societal trends than
the empirical validity of a given theory. Students of criminology should
understand how historical crime and theories about crime were products of
certain periods and certain ways of thinking.

Finally, our special typology chapters, the last three chapters of the book,
are dedicated to contemporary topics—such as cybercrime, hate crimes,
terrorism, white-collar/corporate crimes, and drug-related offenses—as well
as several others that do not fit into the FBI Index crimes. We have done our
best to provide the most current research on these topics. Gaining insight
into these modern forms of offending is vital if you wish to understand the
current state of crime in our society.

Our book also provides an ancillary package, with numerous resources to
support instructors and students.

Digital Resources
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Instructor Resource Site:
edge.sagepub.com/schram3e
SAGE coursepacks for instructors makes it easy to import our quality
content into your school’s learning management system (LMS).* Intuitive
and simple to use, it allows you to

Say NO to . . .

Required access codes
Learning a new system

Say YES to . . .

Using only the content you want and need
High-quality assessment and multimedia exercises

*For use in: Blackboard, Canvas, Brightspace by Desire2Learn (D2L), and
Moodle

Don’t use an LMS platform? No problem, you can still access many of
the online resources for your text via SAGE edge.

With SAGE coursepacks, you get

Quality textbook content delivered directly into your LMS
An intuitive, simple format that makes it easy to integrate the
material into your course with minimal effort
Assessment tools that foster review, practice, and critical thinking,
including

Diagnostic chapter coursepack chapter quizzes that identify
opportunities for improvement, track student progress, and ensure
mastery of key learning objectives
Test banks built on Bloom’s Taxonomy that provide a diverse
range of test items with ExamView test generation
Activity and quiz options that allow you to choose only the
assignments and tests you want
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Instructions on how to use and integrate the comprehensive
assessments and resources provided

Assignable SAGE Premium Video (available via the interactive
eBook version, linked through SAGE coursepacks) that is tied to
learning objectives and curated and produced exclusively for this text
to bring concepts to life, featuring

Corresponding multimedia assessment options that
automatically feed to your gradebook
Comprehensive, downloadable, easy-to-use Media Guide in the
Coursepack for every video resource, listing the chapter to
which the video content is tied, matching learning objective(s), a
helpful description of the video content, and assessment questions
Author Video: In these videos, Stephen G. Tibbetts introduces
and summarizes key concepts in the chapter.
Student on the Street Video: These videos feature interviews
with students, illustrating common misconceptions of criminal
justice.
Theory in Action Video: These clips include candid interviews
with former offenders and cement theoretical concepts for the
students.
What Were They Thinking? Videos: In these videos, author
Steven G. Tibbetts provides an example of a bizarre crime and
links it back to theoretical concepts discussed in the chapter.

Editable, chapter-specific PowerPoint® slides that offer flexibility
when creating multimedia lectures, so that you don’t have to start from
scratch
Lecture notes that summarize key concepts on a chapter-by-chapter
basis to help you with preparation for lectures and class discussions
Integrated links to the interactive eBook that make it easy for
students to maximize their study time with this “anywhere, anytime”
mobile-friendly version of the text. It also offers access to more digital
tools and resources, including SAGE Premium Video.
All tables and figures from the textbook

Student Study Site: edge.sagepub.com/schram3e
SAGE edge for students enhances learning, it’s easy to use, and it offers

34



An open-access site that makes it easy for students to maximize their
study time, anywhere, anytime
Video and multimedia resources that bring concepts to life, are tied
to learning objectives, and are curated exclusively for this text,
featuring
eFlashcards that strengthen understanding of key terms and concepts
eQuizzes that allow students to practice and assess how much they’ve
learned and where they need to focus their attention
Learning Check answers that provide students with the correct
answers to questions in the textbook

New to This Edition
As we mentioned previously, a constant theme of this book is “why do they
do it?” We explore different reasons by presenting various cases, both
hypothetical and actual, both current and historical. For this edition, we
have updated some of these materials, including recent crime data as well as
more current news stories. Other significant changes in this edition include
the following:

Chapter 1 features a more extensive discussion on victimization,
focusing on victims of crime and key concepts in victimology.
An entire chapter (Chapter 2) is dedicated to measuring crime. This
provides a strong, and essential, foundation to understanding and
appreciating how crime data enhance our understanding of criminal
activity, with updated statistics from national databases.
Most chapters have new case studies, which are introduced at the
beginning of the chapter and often revisited at the end in order to
explain the offenses and apply the theories discussed in the chapter.
A new section on multicide examines the motivations behind mass
murders, including school shootings, as well as issues of race and
religious ideology linked to these types of crimes.
Coverage of contemporary issues—such as gun control, mental health,
disparity in the criminal justice system, cybercrime and internet fraud,
hate crimes, and terrorism—has been updated.
Critical-thinking questions and other textual features help readers
make connections between the real-world examples and theory.
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The revised learning objectives follow Bloom’s taxonomy and provide
a clearer pedagogical framework.

Pamela J. Schram, PhD

California State University, San Bernardino

Stephen G. Tibbetts, PhD

Radford University
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Chapter 1 Introduction to Criminology

Often, crimes such as the mass shooting in Las Vegas, Nevada,
in 2017, lead people to ask, “Why do they do it?”

© iStockphoto.com/Gain Sapienza

Learning Objectives
After reading this chapter, you will be able to:

1.1 Identify key concepts in understanding criminology.
1.2 Summarize the general structure and organization of the criminal justice system.
1.3 Identify and characterize a good theory.
1.4 Identify key concepts and issues associated with victimology.
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Case Study

The “Confidence Man”
On July 8, 1849, The New York Herald, in its “Police Intelligence” section, reported the arrest
of William Thompson. The Herald wrote that Thompson had been scamming men he met on
the streets of New York City. He had a “genteel appearance” and was very personable. After a
brief conversation with the target of his scam (i.e., the “mark”), Thompson would ask, “Have
you confidence in me to trust me with your watch until tomorrow?” The target, possibly
thinking that Thompson was a forgotten acquaintance, would give him his watch.1

The Herald thus disdainfully labeled Thompson a “confidence man,” and the term soon became
part of the American vernacular. It is unclear as to why the “Confidence Man” article drew so
much attention. However, it gave birth to varying phrases such as “confidence game” and “con
man.”2

In November 2018, it was reported that numerous grandparents in Kentucky were victims of
what Kentucky’s attorney general, Andy Beshear, called the “grandparent scam.”3 Essentially,
the victims reported that they had received a call from someone claiming to be their grandchild.
The “grandchild” had said that he or she was in jail in another state following his or her arrest
for driving under the influence and causing an automobile accident. Then, a second person had
gotten in on the conversation, claiming to be an attorney or a law enforcement officer. This
person had confirmed the scammer’s story. Afterward, the grandparent had been asked to wire
money or send cash to pay for the “grandchild’s” bail. The scammer also had asked the
grandparent not to tell anyone of this situation, including his or her parents.

Generally, the “grandparent scam” follows this type of pattern:

A grandparent gets a call from someone posing as his or her grandchild.
The caller explains that he or she is in trouble, with a story such as “There’s been an
accident and I’m _____ (in jail, in the hospital, stuck in a foreign country). I need your
help.”
The caller provides just enough detail to make the story seem believable.
Next, the caller informs the grandparent that a third person, such as a lawyer, doctor, or
police officer, will explain all of this if the grandparent will call that person.
The caller asks the grandparent to send or wire money but “Don’t tell Mom and Dad.”4

According to the Federal Trade Commission, in 2018 one in four people 70 years or older sent
money to an imposter whom they believed to be a family member or friend. The median
individual loss for these victims of fraud was $9,000.5

The “Confidence Man” and the “grandparent scam” are separated by more than 170 years; the
technological expertise needed to carry out these crimes significantly changed during this time.
However, what links these two cases is motive—monetary gain. This is one of the most
fascinating questions in the study of crime—although technology has changed how certain
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crimes are committed (e.g., internet fraud), have the explanations (i.e., “why they do it”)
changed?

Introduction
When introducing students to criminology, it is essential to stress how
various concepts and principles of theoretical development are woven into
our understanding of, as well as our policy on, crime. This chapter begins
with a brief discussion of such concepts as crime, criminal, deviant,
criminology, criminal justice, and consensus and conflict perspectives of
crime. The following section presents a general summary of the different
stages of the adult criminal justice system, as well as the juvenile justice
system. Next, this chapter illustrates how criminology informs policies and
programs. Unfortunately, there are instances when policies are not founded
on criminological theory and rigorous research but are more of a “knee-
jerk” reaction to perceived problems. The concluding section provides an
overview of victimology and various issues related to victims of crime.

What Is a Crime?
There are various definitions of crime. Many scholars have disagreed as to
what should be considered a crime. For instance, if one takes a legalistic
approach, then crime is that which violates the law. But should one consider,
also, whether certain actions cause serious harm? If governments violate the
basic human rights of their citizens, for example, are they engaging in
criminal behavior?6

crime: there are various definitions of crime. From a legalistic approach, crime is that
which violates the law.

As illustrated by these questions, the issue with defining crime from a
legalistic approach is that one jurisdiction may designate an action as a
crime while another does not. Some acts, such as murder, are against the law
in most countries as well as in all jurisdictions of the United States. These
are referred to as acts of mala in se (Latin, “evil in itself”), meaning the act
is “inherently and essentially evil, that is immoral in its nature and injurious
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in its consequence, without any regard to the fact of its being noticed or
punished by the law of the state.”7

mala in se: acts that are considered inherently evil.

Other crimes are known as acts of mala prohibita, which means “a wrong
prohibited; an act which is not inherently immoral, but becomes so because
its commission is expressly forbidden by positive law.”8 For instance, in the
last few years there has been considerable decriminalization of marijuana.
Some states have legalized medical marijuana, while others have legalized
both recreational and medical marijuana.

mala prohibita: acts that are considered crimes primarily because they have been
outlawed by the legal codes in that jurisdiction.

This text focuses on both mala in se and mala prohibita offenses, as well as
other acts of deviance. Deviant acts are not necessarily against the law but
are considered atypical and may be deemed immoral. For example, in
Nevada in the 1990s, a young man watched his friend (who was later
criminally prosecuted) kill a young girl in a casino bathroom. He never told
anyone of the murder. While most people would consider this highly
immoral, at that time, Nevada state law did not require people who
witnessed a killing to report it to authorities. This act was deviant, because
most would consider it immoral; yet it was not criminal, because it was not
against the laws of that jurisdiction. It is essential to note that as a result of
this event, Nevada changed its laws to make withholding such information a
criminal act.

deviance: behaviors that are not normal; includes many illegal acts, as well as activities
that are not necessarily criminal but are unusual and often violate social norms.

Other acts of deviance are not necessarily seen as immoral but are
considered strange and violate social norms. One example of such acts is
purposely belching at a formal dinner. These types of deviant acts are
relevant even if not considered criminal under the legal definition, because
individuals engaging in these types of activities reveal a disposition toward
antisocial behavior often linked to criminal behavior. Further, acts that are
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frowned upon by most people (e.g., using a cell phone while driving or
smoking cigarettes in public) are subject to being declared illegal. Many
jurisdictions are attempting to have these behaviors made illegal and have
been quite successful, especially in New York and California.

While most mala in se activities are also considered highly deviant, this is
not necessarily the case for mala prohibita acts. For instance, speeding on a
highway (a mala prohibita act)—although it is illegal—is not technically
deviant, because many people do it.

This book presents theories for all these types of activities, even those that
do not violate the law.9

What Are Criminology and Criminal Justice?
The term criminology was coined by Italian law professor Raffaele
Garofalo in 1885 (in Italian, criminologia). In 1887, anthropologist Paul
Topinard invented its French cognate (criminologie).10 In 1934, American
criminologist Edwin Sutherland defined criminology as

the body of knowledge regarding crime as a social phenomenon.
It includes within its scope the process of making laws, of
breaking laws, and of reacting toward the breaking of laws. . . .
The objective of criminology is the development of a body of
general and verified principles and of other types of knowledge
regarding this process of law, crime, and treatment or
prevention.11

criminology: the scientific study of crime and the reasons why people engage (or don’t
engage) in criminal behavior.

Criminology is the scientific study of crime, especially the reasons for
engaging in criminal behavior. While other textbooks may provide a more
complex definition of crime, the word “scientific” distinguishes our
definition from other perspectives and examinations of crime.12
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Philosophical and legal examinations of crime are based on logic and
deductive reasoning—for example, by developing what makes logical sense.
Journalists play a key role in examining crime by exploring what is
happening in criminal justice and revealing injustices as well as new forms
of crime. However, the philosophical, legal, and journalistic perspectives of
crime are not scientific, because they do not involve the use of the scientific
method.

Criminal justice often refers to the various criminal justice agencies and
institutions (e.g., police, courts, and corrections) that are interrelated and
work together toward common goals. Interestingly, many scholars who have
referred to criminal justice as a “system” have done so only as a way to
collectively refer to those agencies and organizations, rather than to imply
that they are interrelated.13 Some individuals argue that criminal justice
system is an oxymoron. For instance, Joanne Belknap noted that she
preferred to use the terms crime processing, criminal processing, and
criminal legal system, given that “the processing of victims and offenders
[is] anything but ‘just.’”14

criminal justice: often refers to the various criminal justice agencies and institutions (e.g.,
police, courts, and corrections) that are interrelated.

The Consensus and Conflict Perspectives of Crime
A consensus perspective of crime views the formal system of laws, as well
as the enforcement of those laws, as incorporating societal norms for which
there is a broad normative consensus.15 The consensus perspective
developed from the writings of late-19th- and early-20th-century
sociologists such as Durkheim, Weber, Ross, and Sumner.16 This
perspective assumes that individuals, for the most part, agree on what is
right and wrong, as well as on how those norms have been implemented in
laws and the ways in which those laws are enforced. Thus, people obey laws
not for fear of punishment but rather because they have internalized societal
norms and values and perceive these laws as appropriate.17 The consensus
perspective was dominant during the early part of the 20th century. Since
the 1950s, however, no major theorist has considered this to be the best
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perspective of law. Further, “to the extent that assumptions or hypotheses
about consensus theory are still given credence in current theories of law,
they are most apt to be found in ‘mutualist’ models.”18

consensus perspective: theories that assume that virtually everyone is in agreement on the
laws and therefore assume no conflict in attitudes regarding the laws and rules of society.

Around the 1950s, the conflict perspective began challenging the
consensus approach.19 The conflict perspective maintains that there is
conflict between various societal groups with different interests. This
conflict is often resolved when the group in power achieves control.

conflict perspective: theories of criminal behavior that assume that most people disagree
on what the law should be and that law is a means by which those in power maintain their
advantage.

Several criminologists, such as Richard Quinney, William Chambliss, and
Austin Turk, maintained that criminological theory has placed too much
emphasis on explaining criminal behavior, and it needs to shift its focus
toward explaining criminal law. That is, the emphasis should not be on
understanding the causes of criminal behavior; rather, it should be on
understanding the process by which certain behaviors and individuals are
formally designated as criminal. From this perspective, instead of asking,
“Why do some people commit crimes while others do not?” one would ask,
“Why are some behaviors defined as criminal while others are not?” Asking
these types of questions raises the issue of whether the formulation and the
enforcement of laws equally serve the good of all, not just the interests of
those with the power to influence such matters.20

Learning Check 1.1

1. Crime that is evil in itself is referred to as mala _______________.
2. Acts that are not necessarily against the law but are considered atypical and may be

considered more immoral than illegal are _______________ acts.
3. Criminology is distinguished from other perspectives of crime, such as journalistic,

philosophical, or legal perspectives, because it involves the use of the
_______________.

Answers at www.edge.sagepub.com/schram3e
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The Criminal Justice System
According to the 1967 President’s Commission on Law Enforcement and
Administration of Justice:

any criminal justice system is an apparatus society uses to enforce
the standards of conduct necessary to protect individuals and the
community. It operates by apprehending, prosecuting, convicting,
and sentencing those members of the community who violate the
basic rules of group existence.21

This general purpose of the criminal justice system can be further simplified
into three goals: to control crime, to prevent crime, and to provide and
maintain justice. The structure and organization of the criminal justice
system has evolved in an effort to meet these goals. There are three typically
recognized components: law enforcement, courts, and corrections.22

Law Enforcement
Law enforcement includes various organizational levels (i.e., federal, state,
and local). One of the key features distinguishing federal law enforcement
agencies from state or local agencies is that they have often been established
to enforce specific statutes. Thus, their units are highly specialized and often
associated with specialized training and resources.23 Federal law
enforcement agencies include the Federal Bureau of Investigation (FBI), the
Drug Enforcement Administration (DEA), the Secret Service, the Marshals
Service, and the Bureau of Alcohol, Tobacco, Firearms, and Explosives
(ATF). Further, almost all federal agencies, including the Postal Service and
the Forest Service, have some police power. In 2002, President George W.
Bush restructured the federal agencies, resulting in the establishment of the
Department of Homeland Security (DHS) in 2003. The DHS was created in
an effort to protect and defend the United States from terrorist threats
following the September 11, 2001, attacks on New York and Washington,
DC.24
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The earliest form of state police agency to emerge in the present-day United
States was the Texas Rangers, founded by Stephen Austin in 1823. By 1925,
formal state police departments existed throughout most of the country.
While some organizational variations exist among the different states, two
models generally characterize the structure of these state police
departments.

The first model can be designated as state police. Michigan, New York,
Pennsylvania, Delaware, Vermont, and Arkansas are states that have a state
police structure. These agencies have general police powers and enforce
state laws as well as perform routine patrols and traffic regulation. They
have specialized units to investigate major crimes, intelligence units, drug-
trafficking units, juvenile units, and crime laboratories.

state police: agencies with general police powers to enforce state laws as well as to
investigate major crimes; they may have intelligence units, drug-trafficking units, juvenile
units, and crime laboratories.

The second model can be designated as highway patrol. California, Ohio,
Georgia, Florida, and the Carolinas are states that have a highway patrol
model. For these agencies, the primary focus is to enforce the laws that
govern the operation of motor vehicles on public roads and highways. In
some instances, this includes not just enforcing traffic laws but investigating
crimes that occur in specific locations or under certain circumstances, such
as on state highways or state property.25

highway patrol: one type of model characterizing statewide police departments. The
primary focus is to enforce the laws that govern the operation of motor vehicles on public
roads and highways.

Agencies on the local level are divided into counties and municipalities. The
primary law enforcement office for most counties is that of county sheriff.
In most instances, the sheriff is an elected position. The majority of local
police officers are employed by municipalities. Most of these agencies
comprise fewer than 10 officers. Local police agencies are responsible for
the “nuts and bolts” of law-enforcement responsibilities. For instance, they
engage in crime prevention activities such as patrol their districts and
investigate most crimes. Further, these officers are often responsible for
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providing social services, such as responding to incidents of domestic
violence and child abuse.26

Courts
The United States does not have just one judicial system. Rather, the judicial
system is quite complex. There are 52 different systems: one for each state,
one for the District of Columbia, and one for the federal government. Given
this complexity, however, one can characterize the United States as having a
dual court system. This dual court system consists of separate yet
interrelated systems: the federal courts and the state courts. While there are
variations among the states in terms of judicial structure, usually a state
court system consists of different levels or tiers, such as lower courts, trial
courts, appellate courts, and the state’s highest court. The federal court
system is a three-tiered model: district courts (i.e., trial courts) and other
specialized courts, courts of appeals, and the Supreme Court (see Figure
1.1).27

Figure 1.1 Three-Tiered Model of the Federal Court System

Source: Adapted from https://judiciallearningcenter.org/levels-of-the-
federal-courts.
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Before any case can be brought to a court, that court must have jurisdiction
over those individuals involved in the case. Jurisdiction is the authority of a
court to hear and decide cases within an area of the law (i.e., subject matter
such as serious felonies, civil cases, or misdemeanors) or a geographic
territory.28 Essentially, jurisdiction is categorized as limited, general, or
appellate:

Courts of limited jurisdiction. These are also designated as “lower
courts.” They do not have power that extends to the overall
administration of justice; thus, they do not try felony cases and do not
have appellate authority.
Courts of general jurisdiction. These are also designated as “major trial
courts.” They have the power and authority to try and decide any case,
including appeals from a lower court.
Courts of appellate jurisdiction. These are also designated as “appeals
courts.” They are limited in their jurisdiction decisions on matters of
appeal from lower courts and trial courts.29

limited jurisdiction: the authority of a court to hear and decide cases within an area of the
law or a geographic territory.

Every court, including the U.S. Supreme Court, is limited in terms of
jurisdiction.
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The U.S. Supreme Court in 2019. Front, left to right: Associate
Justice Stephen Breyer, Associate Justice Clarence Thomas,
Chief Justice John Roberts, Associate Justice Ruth Bader
Ginsburg, Associate Justice Samuel Alito, Jr. Back, left to
right: Associate Justice Neil Gorsuch, Associate Justice
Sonia Sotomayor, Associate Justice Elena Kagan, and
Associate Justice Brett Kavanaugh.
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Corrections
After an offender is convicted and sentenced, he or she is processed in the
corrections system. An offender can be placed on probation, incarcerated, or
transferred to some type of community-based corrections facility. Probation
is essentially an arrangement between the sentencing authorities and the
offender. While under supervision, the offender must comply with certain
terms for a specified amount of time to return to the community. These
terms are often referred to as conditions of probation.30 General conditions
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