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To my students, who make teaching a joy.
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In the first edition of P.O.W.E.R. Learning—the book on which this text is based—I
wrote about Mark Johnson, a student I encountered early in my teaching career.
Smart, articulate, and likable, he certainly wanted to succeed in college, and he
seemed every bit as capable as those students who were doing quite well. Yet Mark
was a marginal student, someone who allowed multiple opportunities to succeed
to pass him by. Although he clearly had the talent necessary to be successful in
college—and ultimately in life—he lacked the skills to make use of his talents.

Over the years, I encountered other students like Mark. I began to wonder: Was
there a way to teach every student how to succeed, both academically and beyond
the classroom? P.O.W.E.R. Learning and Your Life: Essentials of Student Success
embodies the answer to this question.

Targeted toward students with a strong career orientation, P.O.W.E.R. Learning
and Your Life: Essentials of Student Success is based on the conviction that good
students are made, not born. The central message is that students can be successful
in college and later in their careers if they follow the basic principles and strategies
presented in this book.

This text is designed to be used by students in courses that promote student
success. For many students, the first-year experience course is a literal lifeline. It
provides the means to learn what it takes to achieve academic success and to make a
positive social adjustment to the campus community. If students learn how to do well
in their first term of college, they are building a foundation that will last a lifetime.

I wrote P.O.W.E.R. Learning and Your Life: Essentials of Student Success
because no existing text provided a systematic framework that could be applied
in a variety of topical areas and that would help students to develop learning and
problem-solving strategies that would work effectively both in and out of the class-
room. The book is an outgrowth of my experience as a college instructor, most of
it involving first-year students, combined with my research on the factors that influ-
ence learning.

Judging from the response to the earlier versions of this book—now in use at
hundreds of colleges and universities around the world, and translated into lan-
guages ranging from Chinese to Spanish—the approach embodied in the book res-
onates with the philosophy and experience of many educators. Specifically, the
text provides a framework that students can begin to use immediately to become
more effective students. That framework is designed to be

» Clear, easy to grasp, logical, and compelling, so that students can readily see
its merits.

Effective for a variety of student learning styles—as well as a variety of teaching
styles.

Workable within a variety of course formats and for supplemental instruction.
Valuable for use in learning communities.

Transferable to settings ranging from the classroom to the dorm room to the
board room.

Effective in addressing both the mind and the spirit, presenting cognitive strat-
egies and skills, while engaging the natural enthusiasm, motivation, and incli-
nation to succeed that students carry within them.




Based on comprehensive, detailed feedback obtained from both instructors and
students, P.O.W.E.R. Learning and Your Life: Essentials of Student Success meets
these aims. The book will help students confront and master the numerous challenges
of the college experience through use of the P.O.W.E.R. Learning approach, embod-
ied in the five steps of the acronym PO.W.E.R. (Prepare, Organize, Work, Evaluate,
and Rethink). Using simple—yet effective—principles, P.O.W.E.R. Learning and Your
Life: Essentials of Student Success teaches the skills needed to succeed in college and
careers beyond.

The Goals of PO.W.E.R.
Learning and Your Life, 4/e

P.O.W.E.R Learning and Your Life addresses five major goals:

» To provide a systematic framework for organizing the strategies that lead to
success in the classroom and careers. First and foremost, the book provides
a systematic, balanced presentation of the skills required to achieve student
and career success. Using the PO.W.E.R. framework and relying on proven
strategies, P.O.W.E.R. Learning and Your Life provides specific, hands-on tech-
niques for achieving success as a student.

To offer a wide range of skill-building opportunities. P.O.W.E.R. Learning and
Your Life provides a wealth of specific exercises, diagnostic questionnaires,
case studies, and journal writing activities to help students to develop and mas-
ter the skills and techniques they need to become effective learners and prob-
lem solvers. Readers learn by doing.

To demonstrate the connection between academic success and career success.
Stressing the importance of self-reliance and self-accountability, the book dem-
onstrates that the skills required to be a successful student are tied to career
and personal success as well.

To develop critical thinking skills. Whether to evaluate the quality of informa-
tion found on the Internet or in other types of media, or to judge the merits
of a position taken by a friend, colleague, or politician, the ability to think
critically is more important than ever in this age of information. Through
frequent questionnaires, exercises, journal activities, and guided group work,
P.O.W.E.R. Learning and Your Life helps students to develop their capacity to
think critically.

To provide an engaging, accessible, and meaningful presentation. The fifth goal
of this book underlies the first four: to write a student-friendly book that is
relevant to the needs and interests of its readers and that will promote enthu-
siasm and interest in the process of becoming a successful student. Learning
the strategies needed to become a more effective student should be a stimu-
lating and fulfilling experience. Realizing that these strategies are valuable
outside the classroom as well will provide students with an added incentive to
master them.

In short, P.O.W.E.R. Learning and Your Life gives students a sense of mastery and
success as they read the book and work through its exercises. It is meant to engage and
nurture students’ minds and spirits, stimulating their intellectual curiosity about the
world and planting a seed that will grow throughout their lifetime.

PREFACE

xiii




New to the Fourth Edition

The valuable input we have received from the reviewers of the fourth edition of
P.O.W.E.R. Learning and Your Life: Essentials of Student Success, along with the
feedback from the tens of thousands of students, the hundreds of instructors who
used prior versions, and classroom testing, have resulted in the addition of new
and updated information, reflecting advances in our understanding of what makes
students successful and changes in college instruction. The following sample of new
and revised topics provides a good indication of the book’s currency:

CHAPTER 1—P.O.W.E.R. LEARNING: BECOMING AN EXPERT STUDENT
» New material on “growth mindset” and “grit”
» Activities optimized for Connect

» Revised Resources section

CHAPTER 2—MAKING THE MOST OF YOUR TIME
» Updated coverage of technology related to time management

» Updated Resources section

CHAPTER 3—TAKING NOTES

» Updated coverage of technology related to notetaking

» Additional content related to critical thinking and notetaking
» Updated Resources section

CHAPTER 4—TAKING TESTS
» Updated coverage of technology related to test taking
» Updated Resources section

CHAPTER 5—READING AND REMEMBERING

» Updated coverage of technology related to reading

» Updated Resources section

CHAPTER 6—CAREERS

» Data on occupations updated

» Added questions to consider regarding start-up companies

» Refined description of finding career opportunities

» Revised occupations with the fastest growth

» Updated sample résumés and cover letters
Suggested opening to cover letter
Clarifying that the first part of career portfolio is for the user
Including accomplishments in a career portfolio
Importance of including course schedule with syllabus in a career portfolio
Inclusion of badges in a career portfolio for learning experiences

Clarified importance of making cover letters specific for each position

PREFACE




Clarified how to draw readers into application letters

Refined description of how the web has changed job hunts

Importance of social media in job search

LinkedIn capabilities for building a professional online presence
Guidelines for online résumés

Importance of creating an online résumé separate from a hard-copy résumé
Clarified importance of asking questions during an interview

Importance of individual thank-you notes

Updated Resources section

CHAPTER 7—TECHNOLOGY AND INFORMATION COMPETENCY

» Updated coverage of the digital divide

» Updated coverage of classroom technology, email, netiquette

» Expanded coverage of Internet safety, security, and social media
Additional content on online and distance learning resources

Expanded coverage regarding research and use of libraries and related resources

Updated Resources section

CHAPTER 8—MAKING DECISIONS AND PROBLEM SOLVING

» Expanded coverage on critical thinking and its importance today
» Expanded coverage on problem solving

» Updated Resources section

CHAPTER 9—DIVERSITY AND RELATIONSHIPS

» Expanded coverage of diversity and its importance
» Updated coverage on the language of diversity

» Updated Resources section

CHAPTER 10—JUGGLING: STRESS, MONEY, FAMILY, AND WORK
» Expanded coverage on stress and strategies to cope with it

» New content related to veterans returning to college

» Updated Resources section

PREFACE
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The PO.W.E.R.
to Evolv

More than ever before, the concept of “student” is changing. The idea that a student
encompasses a cross-section of 18-year-olds attending a four-year university no lon-
ger applies as universally as it once did.
Students are also

Employees
Employers
Co-workers
Parents
Friends
Siblings

Little League coaches
Taxi drivers
Overworked
Overcommitted
Overwhelmed

The list can probably go on from there. What else are you?
The purpose of this text is to take the P.O.W.E.R. framework, which has been
proven effective, and apply it to a different type of student. While understanding
your own study habits is important, how to study in a dorm is not information that
every student needs. Just as our ideas of students are evolving, so can the texts that
serve them.
We want all students to understand what it takes to be successful in school,
life, and career. By providing a context that applies to students in a variety of edu-
cational models, we can better foster connections between the classroom and the
professional arena. The educational conversation this text facilitates should speak
to students who are more than just . . . students.

Succeed Now

School + Career + Life




ing
P.O.W.E.R. Learning provides &
systematic framework for organizing
SS

E Prepare . system (Prepare, Organize,
Work, Evaluate, and Rethink), so students can clearly see how easy it is to incorporate

this effective process into their everyday routine. The P.O.W.E.R. plan illustration
I:I Organize

highlights the key steps for the corresponding chapter material.
m Work

I! Evaluate
I: Rethink

P.O.W.E.R. Plan

E::z,iﬁmhu Weekly Timetable table 4.3  Action Words for Essays

These words. v
Wed | Thurs questions effectively.

Analyze: Examine and break into component parts.

Clarify: Explain with significant detail

Compare: Describe and explain similarties.

and explain

Contrast: Describe and explain differences.

Critique: Judge and analyze, explaining what s wrong—and right—about a concept.

the meaning.

Discuss: Explain, review, and consider.

Enumerate: Provide a listing of ideas, concepts, reasons, items, etc.

d something; provide an opinion and justify it

Explain: Give reasons why or how; clarify,justify, and ilustrate.

llustrate: Provide examples; show instances.

Interpret: Explain the meaning of something.

fy: Explain why a concept can be supported, typically by usis and other types of support.

Outline: Provide an overarching framework o explanation—usually in narrative form—of a concept, idea, event,

Prove: Using evidence and arguments, convince the reader of  particular point.

Relate: Show how things fit together; provide analogies.

Review: Describe or summarize, often with an evaluation.

State: Assert or explain.

Summarize: Provide a condensed, precise list or narrative.

Handy, updated reference T T
Use the off-peak periods to get a head start on future assignments!
charts appear through- T sl e R e

occurs.

Next, carcfiully read through evefy possible answer. Even if you come to one
that you think is right read them 3ll—there may be a subsequent answer that

out the text fo T qulckly > Now move to the weekly timetable provided in Figure 2.3. Fill in the times of all e ey

your fixed, prescheduled activities—the times that your classes meet, when you Lok for absolute wobds like “every” always,” only,” “none,” and “never.” Choices
have to be at work, the times you have to pick up your child at day care, and that contain such absofute words, hich suggest there are no exceptions o &

accessing and organizing any other recurring appointments. statement or premise, afe rarely correct. For example, an answer choice that says,

“A U.S. president has never been elected without having received the majority of

'mportant m ateri a] the popular vote” is incarrect the word “never.” On the other




.O.W.E.R. Learning offers a wide
range of skill-building opportunities

< Try 1 BEHER

Determine the Diversity of Your Community

Try to assess the degree of diversity that exists in your community. Community can be a loosely defined term,
but for this Try It!, think of it as the group of people you encounter and interact with on a regular basis. When thinking
of diversity, remember to include the many different ways in which people can be different from one another,
including race, ethnicity, culture, sexual orientation, physical challenges, and so on.

Overall, how diverse would you say your community is?

Are there organizations in your community that promote diversity? Are there organizations that work to raise the
visibility and understanding of particular groups within your community?

What is the nature of your college’s student diversity in terms of statistics regarding membership in different
racial, ethnic, or cultural groups? (You may be able to find these statistics on your college’s website.)

Is your college community more or less diverse than your community at large? Why do you think this might be?

ies, are also available on the text’s website
t www.mhhe.com/power.

How does the diversity on your community compare to the following statistics on diversity in the United States
as of the 2010 census: white, 72 percent; Hispanic or Latino, 16 percent; Black or African American, 13 percent;
Asian, 5 percent; two or more races, 3 percent; American Indian and Alaska Native, .9 percent; Native Hawaiian
and other Pacific Islander, .2 percent; other race, 6 percent? (Note: Percentages add up to more than 100 percent
because Hispanics may be of any race and are therefore counted under more than one category.)

[ RESOURCES ]

ON CAMPUS

If you are having difficulty connecting to or surfing the web, the first place to turn is your
college’s computer center. Most campuses have consultants who can help you with the
technical aspects of computer usage.

If you need access to computers, most colleges have computer labs. Typically, these
labs provide computers with web access, as well as printers. It's important to check their
hours, as they usually are not open 24/7. In addition, you may have to wait in line for a
computer, so it is a good idea to bring some other work to the lab so you have some-
thing to do while waiting. You may also need to provide printer paper if you want to print
something out

The librarians at your college library are the people to whom you should turn first if you
need help in locating In recent years, lib t of whom hold advanced

uides future inquiry.

Getting the Most Out of Instructors’
PowerPoint Presentations

Traditional “chalk-and-talk” lectures are a thing of the past in many classes. Instead, increasing
numbers of instructors are using presentation programs such as PowerPoint to project material
in their classes.

T Every chapter includes a Course Connections

« Listening is more important than seeing. The information that your instructor projects on b h h d h h
screen, while Important, ulimtely s fess cical than what he of she is saying. Pay primary ox that shows students how to use the
attention to the spoken word and secondary attention to the screen.

- Dot copy everything that s on every ide.Instuctrs can present far more nformation chapter’s content to maximize their success in

on their slides than they would if they were writing on a blackboard. Oftentimes there is so

much information that it's impossible to copy it all down. Don't even try. Instead, concentrate 1 1 1

ontking down the key poiis. particular classes.
- Remember that key points on slides are . . . key points. The key points (typically indicated .

R e e e e et i e e The goals of PO.W.E.R. Learning and

for tests, and don't be surprised if test questions directly assess the bulleted items on slides. . .
. Checkif the presentation sides are available online. Some instructors make their class Your Life are achieved through a consistent,
presentations available on the web to their students, either before or after class time.

If they do this before class, print them out and bring them to class. Then you can make

e carefully devised set of features common to

is over, you can still make good use of them when it comes time to study the material

e every chapter. Students and faculty endorsed

- Remember that presentation slides are not the same as good notes for a class.

If you miss a class, don't assume that getting a copy of the slides is sufficient. Cach Of these elements'

Studying the notes of a classmate who is a good notetaker will be far more beneficial

Course
Connections

TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING




Courtesy of Sarah J. Wison

For Sarah Wilson, going to college not only gave her
the chance to get an education—it also provided her the
opportunity to promote her Native American heritage.

While pursuing a degree in Business Administration
at National American University, Wilson is working at the
Dahl Art Center to support local Native American artists.

“I recently worked at a cultural event that helped
Native artists get their work evaluated so they could get
into major art festivals,” says Wilson, an enrolled mem-
ber of the Oglala Sioux. “Another one of our biggest
projects is developing a website for Native artists on the
Pine Ridge Reservation.”

‘Wilson's work is also tied to promoting tourism and.
small business development for the reservation. “Our cul-
ture is one of the most positive things we have,” she explains.
“My work allows me to see and interact with it every day,
and to make it an even greater support for the community.”

Wilson is already thinking about her next moves
following graduation.

“I would like to get a nonprofit organization going
and am also interested in microloans,” she says.

[ RETHINK |

teacher™?

P.O.W.E.R. Learning demonstrates tl
connection between academic suca

and success beyond the

The Career Connections feature links the material in
the chapter to the world of work, demonstrating how
the strategies discussed in the chapter are related to
career choices and success in the workplace.

Sarah J. Wilson
National American University

Business Administration with emphasis on
tourism and hospitality

“I'd especially like to focus on helping artists get the
financial support they need. I've scen 19-yearolds with
fully developed business plans who could use the help.
T would like to create something that doesn't exist yet,
to develop something positive and sustainable.”

By admission a poor student in high school, Wilson
says that her time in college has been different from
anything else she had experienced before. Through hard
work and determination, she’s made the honor roll every
quarter with straight A's.

“The thing 1 do on the first day of class is glue
myself mentally to the teacher,” Wilson describes.
“I'm extremely focused on what he or she is saying. I also
take really good notes.”

When preparing for tests, Wilson also stays moti-
vated by keeping in mind the work she has done before.
“I consider everything I've done during the quarter and
through all of college,” she explains. “I think about how
much I'm paying for college and the sacrifices of time
I've made. That helps me make the final push to ensure
I'm ready on test day.”

+ What do you think Wilson means when she says she “glues herself mentally to the

+ Why does thinking about the sacrifices she's made lead Wilson to be motivated when

she prepares for tests?

rom the Perspective of . . . This
eature highlights how the lessons
earned in this course affect you
oth now and in your future career.
reated to show the correlation
etween academic and professional
ife, these features answer the ques-
ion of why this course matters and
ow it will affect student growth

ong after graduation.

classroo

The Job of Reading

Memos. Annual reports. Instructions. Continuing education assignments. Professional journals.

Each of these items llustrates the importance of developing critical reading skills for on-
the-job success. Virtually every job requires good reading expertise, and for some professions,
reading is reading skills pay big
enter the world of work. The better you are at absorbing and remembering written information,
the better you'll be at carrying out your job.

Forinstance, P . vital information
via e-mails, hard-copy memos, technical reports, or web-based material. The job of repairing
broken appliances or automobiles requires reading numerous service manuals to master the
complex computer diagnostic systems that are now standard equipment. Nurses and others
in the healthcare field must read journals and reports to keep up with the newest medical
technologies.

Furthermore, because not all supervisors are effective writers, you'll sometimes need
to read between the lines and draw inferences and conclusions about what you need to
do. You should also keep in mind that there are significant cultural differences in the ways
in which people write and the type of language they use. Being sensitive to the cultural
background of colleagues will permit you to more accurately interpret and understand what
you are reading.

In short, reading s a skill that's required in virtually every profession. Developing the habit of
reading critically while you are in college will pave the road for future career success.

Career
Connections

Many new Speaking of Success
that profile real-life success

dents or recent graduates who
difficulties to achieve success. In

questions end each Speaking of Success profile.

Recite. Describe and explain to yourself the material you have just read and
answer the questions you have posed earlier.

Record. Write in your textbook, make notes, or create flash cards.
Review. Review the material, looking it over, reading end-of-chapter
summaries, and answering the in-text review questions.

In addition to SQ4R, you can also make up your own system. The truth is that
it doesn’t matter what system you use, as long as you use a system. What does
matter is that you're systematic in the work of reading.

From the perspective of . . .

A STUDENT To truly retain what you are reading, you must give your reading your undivided attention.

Make a list of your biggest distractions and consider strategies for avoiding those distractions when you read.

Memorize Key Material

Many of the reading strategies discussed earlier will help fix key material in your
mind. Rephrasing key points, highlighting or underlining essential material and

TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING

articles have been added
stories. Some of these people
are well-known individuals, whereas others are current stu-
have overcome academic
addition, critical thinking




P.O.W.E.R. |Learning helps you
develop critical thinking skills

Chapter 1 features a P.O.W.E.R. R Tr—— Try it P 4 | contues Try it mElEm
Profile Assessment tool that gives i eloeane S M ) Y [T
students a sense of where they

stand—both  numerically | and
graphically—in relation to the key B —
topics addressed in the book. The : -
P.O.W.E.R. Profile helps students e e
identify their strengths and weak- '

nesses and determine how [they
want to improve. Students | can
return to the P.O.W.E.R. Profile at
the end of the course to assess and
chart their progress.

(continued)

The Journal Reflections feature provides students
with the opportunity to keep an ongoing journal,
My Reading Preferences making entries relevant to the chapter cc?r}tent.
Think about wht you ke and dorit ke o read by answering these questons. Students are asked to reflect and think critically
B e A i about related prior experiences. These conclude
with questions designed to elicit critical thinking

2. What makes a book enjoyable? Have you ever read a book that you “couldn’t put and eXploration.

down? If so, what made it so good?

3. What s the most difficult book you are reading this semester? Why is it difficult?
Are you enjoying it?

The Case of
4. Think about when you read for pleasure compared with when you read material 0
for a class. How dcyes the way yZu read mﬂerpbetween the twoytypes of material? T h c F]Ve - Hu n d red - Pou n d
Reading Packet

‘The instructor dropped the thick packet of course read-  her degree in that same field. She told herself a lot of
ings on Delila Meade's desk. It landed with a loud thunk.  the information in the readings would probably be very
you think this might be? “We'll be reading this packet over the next four  useful, both in college and throughout her programming
weeks,” the instructor announced. career.

But staring at the packet, all Delila could think was, But still—all Delila could focus on as she stared at
1 don't think 1 could even lift that, let alone read it in just  the packet were nagging questions. How could she pos-
a month! sibly read all of it in four weeks? How would she remem-

Sure, Delila thought, she was interested in the topics  ber all that material for tests or on the job? And perhaps
of the readings. They all dealt with the history of  most urgent of all, how would she even get the massive
computer programming, and Delila was in college to get packet home?

5. How well do you remember the last book or magazine you read for pleasure?
Do you remember it better than your last college reading assignment? Why do

1. How would you advise Delila to prepare for her course reading?
2. How would you suggest Delila organize her time so she can finish the readings in the allotted four weeks?

3. How might Delila stay focused on her reading? How might she most effectively use writing as a way to
accomplish her task?

4. What techniques might Delila use to memorize long lists or other key material from her reading?

5. Tn what ways can Delila use rethinking techniques to improve her understanding of the readings in the packet?

Each chapter ends with a case study (The Case of . . .)
to which the principles described in the chapter can be
applied. Case studies are based on situations that stu-
dents might themselves encounter. Each case provides a
series of questions that encourage students to consider
what they’ve learned and to use critical thinking skills in

CHAPTERFIVE Reading and Remembering 135
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P.O.W.E.R. Learning provides an engaging,

accessible, and meaningful presentation

An appealing design and visual presentation high-
light large, clear photos carefully selected to
show the diversity of students as well as the latest
in technological aids and devices.

Learning Outcomes
By the time you finish this chapter, you will be able to
»L04-1  Identify the kinds of tests you will encounter in college.

»L04-2  Explain the best ways to prepare for and take various
kinds of tests.

Chapter-opening scenarios describe an individ- PLOA3. Ao bt stegs o reye o pchc K o
ual grappling with a situation that is relevant

to the subject matter of the chapter. Readers

will be able to relate to these vignettes, which

feature students running behind schedule,

figuring out a way to keep up with reading

assignments, or facing a long list of vocabu-

lary words to memorize.

Months of study and classes and reading and commut-  toward for years. If he failed . . . Eddie tried not to

ing to and from his college ... and now it all came down
toatest

That was the thought that ran through Eddie
Penn's head as he sat down to take the final exam
in his computer programming course. Eddie knew
the test would end up counting for 65 percent of his
final grade. If he passed, he would have enough cred-
its 10 get the graphic design degree he'd been working

think about that.

Hed taken tests before, but the stakes had never
seemed so high for a single exam. Although he was fairly
confident—he had studied hard—he couldn't relax alto-
gether. He told himself that he had always done well on
tests in the past; he wasn't going to fail now. But still—
Eddie couldn't help but feel like his entire career, maybe
his entire future, was on the line.

Lookin Although most tests are not as critical as Eddie Penn's computer program-
Ahead P o anxiety college
careers.If you'te retuming to college after a long break, or perhaps struggled with

tests earlier in your academic career, you may find the prospect of taking a test especially intimidating.

But tests don't have to be so anxiety producing. There are strategies and techniques you can leam to
reduce your fear of test taking. In fact, learning how to take tests is in some ways as important as learning the
content that they cover. Taking tests effectively does not just involve mastering information; it also requires
mastering specific test-taking skills

One of the most important goals of this chapter is to take the mystery out of the whole process of taking
tests. To do that, you'l learn about the different types of tests and strategies you can start using even before
You take a test. You'll gain insight into how different kinds of tests work and how best to approach them, and
you'll also leam about the various types of test questions and strategies for responding most effectively to
eachtype.

This chapter also explores two aspects of test taking that may affect your performance: test anxiety and
cramming. You willleam ways to deal with your anxiety and keep cramming to a minimum—but you will also
lea how to make the most of cramming, if you do have to resort to it

The chapter ends with suggestions for evaluating your performance toward the end of a test and for using

Key terms appear in boldface in the text and are linked
to definitions in the end-of-book glossary. In addition
they are listed in a Key|Terms and Concepts section at
the end of the chapter.

what you learn to improve your performance the next time around.

»10a1 ( iening Beady

Tests may be the most unpopular part of college life. Students hate them because
they produce fear, anxiety, apprehension about being evaluated, and a focus on
grades instead of learning for learning’s sake. Instructors often don't like them very
much cither because they produce fear, anxiety, apprehension about being
evaluated, and a focus on grades instead of learning for learning’s sake. That's
right: Students and instructors dislike tests for the very same reasons

But tests are also valuable. A wellconstructed test identifies what you know
and what you still need to learn. Tests help you see how your performance
compares with that of others. And knowing that you'll be tested on a body of
material s certainly likely to motivate you to learn material more thoroughly

[ KEY TERMS AND CONCEPTS ]

Rehearsal (p. 124)
Visualization (p. 127)

Acronym (p. 125) Frontmatter (p. 113)
Acrostic (p. 125)

Advance organizers (p. 112)

Learning disabilities (p. 129)
Mnemonics (p. 125)

o Attention span (p. 115) Overlearning (p. 127)

CHAPTER FOUR  Taking Tests

All of these reviewed and tested features are designed not only to help students
understand, practice, and master the core concepts presented in this text, but also
to collectively support the main goals and vision of this text, as demonstrated on
the following pages
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The P.O.W.E.R. Resources

The same philosophy and goals that guided the writing of P.O.W.E.R. Learning and
Your Life: Essentials of Student Success led to the development of a comprehensive
teaching package. Through a series of focus groups, questionnaires, and surveys,
we asked instructors what they needed to optimize their courses. We also analyzed
what other publishers provided to make sure that the ancillary materials accom-
panying P.O.W.E.R. Learning and Your Life: Essentials of Student Success would
surpass the level of support to which instructors are accustomed. As a result of the
extensive research that went into devising the teaching resources, we are confident
that whether you are an instructor with years of experience or are teaching the
course for the first time, this book’s instructional package will enhance classroom
instruction and provide guidance as you prepare for and teach the course.

Print Resources

ANNOTATED INSTRUCTOR'’S EDITION

The Annotated Instructor’s Edition (AIE), prepared by Joni Webb Petschauer and
Cindy Wallace of Appalachian State University, contains the full text of the student
edition of the book with the addition of notes that provide a rich variety of teach-
ing strategies, discussion prompts, and helpful cross-references to the Instructor’s
Resource Manual. The AIE has been completely redesigned in an effort to provide
more frontline teaching assistance.

INSTRUCTOR’S RESOURCE MANUAL

Written by Joni Webb Petschauer and Cindy Wallace of Appalachian State
University with additional contributions from experienced instructors across the
country, this manual provides specific suggestions for teaching each topic, tips on
implementing a first-year experience program, handouts to generate creative class-
room activities, audiovisual resources, sample syllabi, and tips on incorporating the
Internet into the course.

CUSTOMIZE YOUR TEXT

P.O.W.E.R. Learning and Your Life: Essentials of Student Success can be customs-
ized to suit your needs. The text can be abbreviated for shorter courses and can be
expanded to include semester schedules, campus maps, additional essays, activities,
or exercises, along with other materials specific to your curriculum or situation.
Chapters designed for student athletes, transferring students, and career prepara-
tion are also available.

Human Resources

WORKSHOPS WITH AUTHOR AND AUTHOR TEAM

Are you faced with the challenge of launching a first-year experience course on your
campus? Would you like to invigorate your college success program, incorporating
the most recent pedagogical and technological innovations? Is faculty recruitment
an obstacle to the success of your program? Are you interested in learning more
about the P.O.W.E.R. system?

Workshops are available on these and many other subjects for anyone conduct-
ing or even just considering a first-year experience program. Led by author Robert

Feldman, P.O.W.E.R. Learning and Your Life Instructor’s Resource Manual authors

TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING




oni Webb Petschauer and Cindy Wallace, or one of the McGraw-Hill P.O.W.E.R.
earning consultants, each workshop is tailored to the needs of individual cam-
uses or programs. For more information, contact your local representative, or
-mail us at student.success@mheducation.com.

Digital Resources

ASSI: LEARNING AND STUDY STRATEGIES INVENTORY

he LASSI is a 10-scale, 80-item assessment of students’ awareness about and use
f learning and study strategies related to skill, will, and self-regulation components
f strategic learning. The focus is on both covert and overt thoughts, behaviors, atti-
udes, and beliefs that relate to successful learning and that can be altered through
ducational interventions. Research has repeatedly demonstrated that these fac-
ors contribute significantly to success in college and that they can be learned or
nhanced through educational interventions.
The LASSI is available in print or online at www.hhpublishing.com. Ask your
cGraw-Hill sales representative for more details.

MPLEMENTING A STUDENT SUCCESS COURSE

his innovative web content (available on the OLC) assists you in developing and
ustaining your Student Success course. Features include a “how to” guide for
esigning and proposing a new course, with easy-to-use templates for determining
udget needs and resources.

CGRAW-HILL CONNECT’
CONNECT® offers a number of powerful tools and features to make managing

ssignments easier, so faculty can spend more time teaching. With Connect, stu-
ents can engage with their coursework anytime and anywhere, making the learning
rocess more accessible and efficient.

EARNSMART

earnSmart is an adaptive study tool proven to strengthen memory recall, increase
lass retention, and boost grades. Students are able to study more efficiently because
hey are made aware of what they know and don’t know. Real-time reports quickly
identify the concepts that require more attention from individual students—or the

martBook is the first and only adaptive reading experience designed to change
he way students read and learn. It creates a personalized reading experience by
ighlighting the most impactful concepts a student needs to learn at that moment
in time. As a student engages with SmartBook, the reading experience continuously
dapts by highlighting content based on what the student knows and doesn’t know.
his ensures that the focus is on the content he or she needs to learn, while simul-
aneously promoting long-term retention of material. Use SmartBook’s real-time
eports to quickly identify the concepts that require more attention from individual
tudents—or the entire class. The end result? Students are more engaged with course
ontent, can better prioritize their time, and come to class ready to participate.
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MCGRAW-HILL CAMPUS™

McGraw-Hill Campus™ is a new one-stop teaching and learning experience avail-
able to users of any learning management system. This institutional service allows
faculty and students to enjoy single-sign-on (SSO) access to all McGraw-Hill
Higher Education materials, including the award-winning McGraw-Hill Connect
platform, from directly within the institution’s website. McGraw-Hill Campus pro-
vides faculty with instant access to teaching materials (e.g., eTextbooks, test banks,
PowerPoint slides, animations, and learning objectives), allowing them to browse,
search, and use any ancillary content in our vast library. Students enjoy SSO access
to a variety of free products (e.g., quizzes, flash cards, narrated presentations
and subscription-based products (e.g., McGraw-Hill Connect). With McGraw-Hill
Campus, faculty and students will never need to create another account to access
McGraw-Hill products.




The POWER to
Succeed!
The Power of Support!

Let the McGraw-Hill Student Success Team support your course with our workshop
program.

» Planning to develop a first-year experience course from scratch?

» Reenergizing your first-year experience course?

» Trying to integrate technology in your class?

» Exploring the concept of learning communities?

We offer a range of author- and consultant-led workshops that can be tailored
to meet the needs of your institution.

Our team of experts, led by P.O.W.E.R. Learning and Your Life: Essentials of
Student Success author Robert Feldman, can address issues of course management,
assessment, organization, and implementation. How do you get students to com-
mit to your program? How do you achieve support from your institution? How can
you evaluate and demonstrate the effectiveness of your first-year experience course?,
These are questions that every program faces. Let us help you to find an answer that

works for you.
Other workshop topics may include

Classroom Strategies for Enhancing Cultural Competence: The PO.W.E.R. of
Diversity

Using Learning Styles in the Classroom

Creating Student Success Courses Online

Motivating Your Students

To schedule a workshop, please contact your local McGraw-Hill representative.

Alternately, contact us directly at student.success@mbheducation.com to begin the
process of bringing a P.O.W.E.R. Learning workshop to you.

The POWER to Create Your Own Text!

Do you want to

» Cover only select chapters?

» Personalize your book with campus information (maps, schedules, registration
materials, etc.)?

Add your own materials, including exercises or assignments?

Address specific student populations, such as student athletes and transferring
students?

P.O.W.E.R. Learning and Your Life: Essentials of Student Success can be cus-
tomized to suit your needs.*

*Qrders must meet our minimum sales unit requirements




WHY CUSTOMIZE?

Perhaps your course focuses on study skills and you prefer that your text not cover
life issues such as money matters, health and wellness, or information on choosing
a major. Whatever the reason, we can make it happen, easily. McGraw-Hill Custom
Publishing can deliver a book that perfectly meets your needs.

WHAT WILL MY CUSTOM BOOK LOOK LIKE?

Any chapters from the P.O.W.E.R. Learning and Your Life: Essentials of Student
Success book that you include will be in full color. Additional materials can be
added between chapters or at the beginning or end of the book in black and white.
Binding (paperback, three-hole punch, you name it) is up to you. You can even add
your own custom cover to reflect your school image.

WHAT CAN | ADD?

Anything! Here are some ideas to get you started:

» Campus map or anything specific to your school: academic regulations or
requirements, syllabi, important phone numbers or dates, library hours.

Calendars for the school year, for local theater groups, for a concert series.

Interviews with local businesspeople or your school’s graduates in which they
describe their own challenges and successes.

Your course syllabus or homework assignments so your students have every-
thing they need for your course under one cover and you don’t have to make
copies to hand out.

SPECIAL CHAPTERS DESIGNED FOR THE
UNIQUE NEEDS OF YOUR STUDENTS!

Several additional chapters are available for your customized text and have been
designed to address the needs of specific student populations.

» Strategies for Success for Student Athletes. This chapter discusses the unique
challenges of student athletes, such as managing school and team pressures,
using resources and understanding eligibility, and knowing when and how to
ask for help. It also addresses special concerns such as burnout, dealing with
injury, and hazing.

Taking Charge of Your Career. This chapter helps students determine the best
career choices that fit personal goals. It provides important tips on how to
develop a career portfolio, prepare a resume and cover letters, and have a suc-
cessful interview, including follow-up strategies.
Transfer Strategies: Making the Leap from Community College to a Four-Year
School. Designed for the potential transfer student, this chapter looks at the
pros and cons of moving beyond a two-year degree and what personal decisions
to make. It guides students through the transfer process, including applica-
tions, credit transfer, financial assistance, and transfer shock.
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HOW DO | CREATE A CUSTOM BOOK?

The secret to custom publishing is this: Custom Publishing Is Simple!

HERE ARE THE BASIC STEPS:

representative.
vide you with information on costs.
tion. A custom text will typically publish within 6-8 weeks of the order.

distribution center.

You are sent a free desk copy of your custom publication.

the text.

You select what you want—we handle the details!
Contact us:

Canada: 1-905-430-5034

United States: 1-800-446-8979

E-mail: student.success@mheducation.com

» You select the chapters you would like to use from P.O.W.E.R. Learning
and Your Life: Essentials for Student Success with your McGraw-Hill sales

Together, we discuss your preferences for the binding, the cover, etc., and pro-

We assign your customized text an ISBN and your project goes into produc-

Your book is manufactured and it is put into inventory in the McGraw-Hill

Your bookstore calls McGraw-Hill’s customer service department and orders

THE POWER TO SUCCEED!
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I am indebted to the many reviewers of P.O.W.E.R. Learning and Your Life:
Essentials of Student Success who provided input at every step of development of
the book and the ancillary package. These dedicated instructors and administra-
tors provided thoughtful, detailed advice, and I am very grateful for their help and
insight. They include the following:

Judith Lynch, Kansas State University; G. Warlock Vance, Randolph
Community College; Leah Graham, Broward College; Sara Henson, Central
Oregon Community College; Jamie Jensen, Boise State University; Barbara
West, Central Georgia Technical College; Pauline Nugent, Missouri State
University; Rob Bertram, Bradley University; Anne Knop, Manor College;
Ashley Stark, Dickinson State University; Christie Carr, Austin Community
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State College; Donna Ragauckas, Santa Fe College; Terry Rae Gamble, Palm
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Congratulations! You are at the beginning of an academic journey that will affect
your future in ways you can only imagine. This text and this course are designed to
help make that journey as meaningful and enriching as possible. As you begin this
chapter of your life, remember that you are not alone.

Every first-year student (like many returning students) encounters challenges.
Whether it be juggling family, work, and school or preparing for a test, the chal-
lenges you face are daunting.

This is where P.O.W.E.R. Learning and Your Life: Essentials of Student Success
comes in. It is designed to help you to master the challenges you’ll face in school
as well as in life after graduation. The P.O.W.E.R. Learning system—which is based
on five key steps embodied in the word P.O.W.E.R. (Prepare, Organize, Work,
Evaluate, and Rethink)—teaches strategies that will help you become a more suc-
cessful student and that will give you an edge in attaining what you want to accom-
plish in life.

But it’s up to you to make use of the book. Familiarize yourself with the features
of the book (described above) and use the built-in learning aids within the book,
on the accompanying website, and in Connect. By doing so, you’ll maximize the
book’s usefulness and get the most out of it.

Finally, I welcome your comments and suggestions about P.O.W.E.R. Learning
and Your Life: Essentials of Student Success, as well as about the website that accom-
panies the book. You can write me at the Chancellor’s Office at the University of
Massachusetts, Amherst, Massachusetts 01003. Even easier, send me an e-mail mes-
sage at feldman@chancellor.umass.edu. I will write back!

P.O.W.E.R. Learning and Your Life: Essentials of Student Success presents the
tools that can maximize your chances for academic and life success. But remember
that they’re only tools, and their effectiveness depends on the way in which they are
used. Ultimately, you are the one who is in charge of your future. Make the journey
a rewarding, exciting, and enlightening one!

Robert S. Feldman
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he day has started off with a bang. Literally. And on top of all that, she has an exam that morning
As Abbie Suarez struggles sleepily to turn off her at the college she attends.
clock radio’s continual buzzing at 6:35 a.m., she After a quick shower, Abbie manages to get her daugh-
knocks it off the table next to her bed. The thud as ters off to school and then joins her fellow paralegal stu-
it hits the floor not only wakes her fully, but also dents on campus. She glances at her paralegal textbook
rouses her daughters, sleeping in the next room, who and feels a wave of anxiety flood over her: Will I do well
grumble resentfully. enough on my exam? How will I manage to hold down
Struggling out of bed, Abbie reflects on the day two jobs, take care of my family, and have enough time
ahead. It’s one of her most intense days—two shifts at to study? Will I find a job as a paralegal after gradua-
two different part-time jobs on| different sides of town. tion? Will I make my children proud? . . . And underlying
She also must get her children ready for school and all these questions is a single challenge: Will I be successful
then take them to swimming lessons in the afternoon. in college and in my career?

L k. Whether academic pursuits are a struggle or come easily to you . . . whether you
oo Ing are returning to college or attending for the first time . . . whether you are gain-
Ahead ing new skills for your current job or are starting on a whole new career path,
college is a challenge. Every one of us has concerns about our capabilities and

motivation, and new situations—Ilike starting college—make us wonder how well we’ll succeed.

That’s where this book comes in. It is designed to help you learn the most effective ways to approach
the challenges you encounter, not just in college but in your career, too. It will teach you practical strategies,
hints, and tips that can lead you to success, all centered around an approach to achieving classroom and
career success: POW.E.R. Learning.

This book is designed to be useful in a way that is different from other college texts. It presents informa-
tion in a hands-on format. It's meant to be used—not just read. Write on it, underline words and sentences,
use a highlighter, circle key points, and complete the questionnaires right in the book. The more exercises
you do, the more you’'ll get from the book. Remember, this is a book to help you throughout college and
throughout your career, so it's a good idea to invest your time here and now. If the learning techniques
you master here become second nature, the payoff will be enormous.

This first chapter lays out the basics of PO.W.E.R. Learning. It will also help you determine the way in which
you learn best and how you can use your personal learning style to study more effectively.

o1 Why Go to College?

Congratulations. You're in college.

But why? Although it seems as if it should be easy to answer why you're
continuing your education, for most people it’s not so simple. The reasons that
people go to college vary from the practical (“I need new skills for my job”), to the
lofty (“I want to build a better life for my family™), to the vague (“Why not?—I don’t
have anything better to do”). Consider your own reasons for attending college,
as you complete Try It! 1.

Surveys of first-year college students at all types of institutions show that the
vast majority say they want to learn about things that interest them, get training
for a specific career, land a better job, and make more money (see Figure 1.1).
Statistics clearly demonstrate that a college education helps people find better jobs
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1 Try It!

Why Am | Going to College?
Place 1, 2, and 3 by the three most important reasons that you have for attending college:

| want to get a good job when | graduate.

| want to make my family proud.

| couldn’t find a decent job.

| want to try something different.

| want to get ahead at my current job.

| want to pursue my dream job.

| want to improve my reading and thinking skills.

| want to become a more cultured person.

| want to meet new people from different backgrounds.
| want to make more money.

| want to learn more about things that interest me.
A mentor or role model encouraged me to go.

| want to prove to others that | can succeed.
Now consider the following:

e What do your answers tell you about yourself?

» What reasons besides these did you think about when you were applying to college?
e How do you think your reasons compare with those of other students who are starting college with you?

To be able to get
a better job

To learn more about
things that interest me

To get training for
a specific career

To gain a general education
and appreciation of ideas

To be able to make
more money

To prepare myself
for graduate or
professional school

To make me a more
cultured person

To please my family

10 20 30 40 50 60 70 80 90
Percent of Students Agreeing with Statement

figure 1.1
Choosing College
These are the most frequently|
cited reasons that first-year
college students gave for why
they enrolled in college when
asked in a national survey.
Source: Eagan, M. K., Stolzenberg,
E.B., Zimmerman, H. B, Aragon,

M. C., Whang Sayson, H., & Rios-
Aguilar, C. (2017). The American
freshman: National norms fall 2016.
Los Angeles: Higher Education
Research Institute, UCLA.
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Journal Reflections

My School Experiences

Throughout this text, you will be given opportunities to write down your thoughts.
These opportunities—called Journal Reflections—offer a chance to think critically about the
chapter topics and record your personal reactions to them. As you create your reflections,
be honest—with yourself and with your instructor.

Completing these Journal Reflections provides a variety of benefits. Not only will you
be able to mull over your past and present academic experiences, you’ll also begin to see
patterns in the kind of difficulties—and successes!—you encounter. You’ll be able to apply
solutions that worked in one situation to others. And one added benefit: You’ll get practice
in writing.

If you save these entries and return to them later, you may be surprised at the changes
they record over the course of the term. You can either write them out or keep an actual
journal.

1. Think of one of the successful experiences you’ve had during your previous years in
school or on the job. What was it?

. What made the experience successful? What did you learn from your success?

. Think of an experience you had in school that did not go as you had hoped, and
briefly describe it. Why did it occur?

. What could you have done differently to make it successful? What did you learn
from it?

. Based on these experiences of success and failure, what general lessons did you
learn that could help you be more successful in the future, in the classroom and in
your career?

The income gap between high school and college graduates averages around
$17,500 a year. That difference adds up: Over the course of their working life-
times, college graduates are likely to earn a million dollars more than those
with only a high school degree. Furthermore, as jobs become increasingly com-
plex and technologically sophisticated, college will become more and more of
a necessity.
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But the importance of a college degree is far greater than only its economic
value. Consider these added reasons for pursuing a college education:

> You’ll learn to think critically and communicate better. Here’s what one student
said about his college experience after he graduated: “It’s not about what you
major in or which classes you take. . . . It’s really about learning to think and to
communicate. Wherever you end up, you’ll need to be able to analyze and solve
problems—to figure out what needs to be done and do it.”!
Education improves your ability to understand the world—to understand it
as it is now, and to prepare to understand it as it will be.

You’ll be able to better deal with advances in knowledge and technology that are
changing the world. Genetic engineering . . . drugs to reduce forgetfulness . . .
brain wave passwords . . . self-driving cars and trucks. No one knows for sure
what the future will hold, but you can prepare for it through a college educa-
tion. Education can provide you with the intellectual tools that you can apply
regardless of the specific situation in which you find yourself.

Youw’ll acquire skills and perspectives that will shape how you deal with new
situations and challenges. The only certainty about how your life will unfold is
that you will be surprised at what is in store for you. College prepares you to
deal with the unexpected that characterizes all our lives.

Youw’ll be better prepared to live in a world of diversity. The racial and ethnic
composition of the United States is changing rapidly. Whatever your ethnicity,
chances are you’ll be working and living with people whose backgrounds,
lifestyles, and ways of thinking may be entirely different from your own.

You won’t be prepared for the future unless you understand others and
their cultural backgrounds—as well as how your own cultural background
affects you.

You’ll make learning a lifelong habit. College isn’t the end of your education.
There’s no job you’ll have that won’t change over time, and you’ll be required
to learn new skills. College starts you down the path to lifelong learning.

To help you attain these benefits, it’s time to introduce you to a process that will
help you achieve success, both in college and in life beyond: P.O.W.E.R. Learning.

o2 POW.E.R. Learning:

The Five Key Steps to Achieving Success

P.O.W.E.R. Learning is an acronym—a word formed from the first letters of a series
of steps—that will help you take in, process, and make use of the information you’ll
acquire in college. It will help you achieve your goals, both while you are in college
and after you graduate.
Prepare, Organize, Work, Evaluate, and Rethink. That’s it. It’'s a simple
framework, but an effective one. Using the systematic framework that P.O.W.E.R.
Learning provides (and that is illustrated in the P.O.W.E.R. Plan diagram) will
increase your chances of success at any task, from writing a college paper to buying
your weekly groceries to filling out a purchase order.

Keep this in mind: P.O.W.E.R. Learning isn’t a product that you can simply
pull off a bookshelf and use without thinking. P.O.W.E.R. Learning is a process,
and you are the only one who can make it succeed. Without your personal
investment in the process, P.O.W.E.R. Learning consists of just words on paper.

P.O.W.E.R. Learning
A system designed to help
people achieve their goals,
based on five steps: Prepare,
Organize, Work, Evaluate, and
Rethink.

I: Prepare

5
o

P.O.W.E.R. Plan
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Everyone goes to school for their own reasons. Gwen recently visited a friend in the hospital and was struck by how much
she wanted to be a part of the healthcare community. John has survived several rounds of layoffs at his job and wants to make

himself more marketable.
©Ilmage Source; ©Digital Vision/Getty Images

Relax, though. You already know each of the elements of P.O.W.E.R. Learning,
and you may discover that you are already putting this process, or parts of it, to work
for you. You've applied and been accepted into college. You may also have held
down a job, started a family, and paid your monthly bills. Each of these accomplish-
ments required that you use P.O.W.E.R. Learning. What you’ll be doing throughout
this book is becoming more aware of these methods and how they can be used to
help you in situations you will encounter in college and your career.

I: Prepare

Chinese philosopher Lao Tzu said that travelers taking a long journey must begin
with a single step.

But before they even take that first step, travelers need to know several things:
what their destination is, how they’re going to get there, how they’ll know when they
reach the destination, and what they’ll do if they have trouble along the way. In the
same way, you need to know where you’re headed as you embark on the academic
journeys involved in college. Whether it be a major, long-term task, such as landing
a new and better job, or a more limited activity, such as getting ready to complete a
paper due in the near future, you’ll need to prepare for the journey.

Setting Goals

Before we seek to accomplish any task, all of us do some form of planning.
The trouble is that most of the time such planning is done without conscious
thinking, as if we are on autopilot. However, the key to success is to make sure that
planning is systematic
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The best way to plan systematically is to use goal-setting strategies. In many
cases, goals are clear and direct. It’s obvious that our goal in washing dishes is to

have the dishes end up clean. We know that our goal at the gas station is to fill the
car’s tank with gas. We go to the post office to buy stamps and mail letters.

Other goals are not so clear-cut. In fact, the more important the task—such as
going to college—the more complicated our goals may be.

From the perspective of . . .

A STUDENT What goals did you set when you decided to go to school? What can you do to ensure that you

meet these goals?

What'’s the best way to set appropriate goals? Here are some guidelines:

Set both long-term and short-term goals. Long-term goals
are aims relating to major accomplishments that take some
time to achieve. Short-term goals are relatively limited
steps you would take on the road to accomplishing your |
longterm goals. For example, one of the primary reasons ‘

|

you're in college is to achieve the long-term goal of help-

ing your career. But to reach that goal, you have to accom- !
plish a series of short-term goals, such as completing a set Source: Greg J;ottesmun, Stanford University,
of required courses and earning your degree. Even these College Survival (New York: Macmillan, 1994), 70.
short-term goals can be broken down into shorter-term goals.
In order to complete a required course, for instance,
you have to accomplish short-term goals, such as completing a paper, taking Long-term goals
several tests, and so on. For practice in setting long- and shortterm goals, ~ Ams relating to major

complete Try It! 2, “What Are Your Goals?” pecomplishments that take
some time to achieve.

Make goals realistic and attainable. Someone once said, “A goal without a plan
is but a dream.” We’d all like to win gold medals at the Olympics or be the CEO
of Nike or write best-selling novels. Few of us are likely to achieve such goals.

Be honest with yourself. There is nothing wrong with having big dreams.
But it is important to be realistically aware of all that it takes to achieve them.
If our long-term goals are unrealistic and we don’t achieve them, the big danger
is that we may wrongly reason that we are inept and lack ability, then use this
as an excuse for giving up. If goals are realistic, we can develop a plan to attain
them, spurring us on to attain more.

Short-term goals
Relatively limited steps
toward the accomplishment
of long-term goals.

State goals in terms of behavior that can be measured against current accom-
plishments. Goals should represent some measurable change from a current
set of circumstances. We want our behavior to change in some way that can
usually be expressed in terms of quantities—to show an increase (“raise my
grade point average 10 percent”) or a decrease (“reduce wasted time by two
hours each week”) or to be maintained (“keep in touch with my out-of-town
friends by sending four e-mail messages each month”), developed (“participate
in one workshop on job interview skills”), or restricted (“reduce my cell phone
expenses 10 percent by texting less”).

Choose goals that involve behavior over which you have control. We all want
world peace and an end to poverty. Few of us have the resources or capabilities
to bring either about. In contrast, it is realistic to want to work in small ways to
help others, such as by volunteering at a local food bank

CHAPTER ONE P.OW.E.R. Learning: Becoming an Expert Student




2 Try 1t BEDER

What Are Your Goals?

Before you begin any journey, you need to know where you are going. To plan your academic journey—and your
later career—you first need to set goals. Short-term goals are relatively limited objectives that bring you closer to your
ultimate goal. Long-term goals are aims relating to major accomplishments that take more time to achieve.

In this Try It!, think about your short- and long-term academic and career goals for a few minutes, and then list them.
Because short-term goals are based on what you want to accomplish in the long term, first identify your long-term goals.
Then list the short-term goals that will help you reach your long-term goals. An example is provided for the first goal:

Long-Term Goal #1: Get a college degree
Related Short-Term Goals:

o Complete four courses with a grade of B or above each term

Long-Term Goal #2:
Related Short-Term Goals:

Long-Term Goal #3:
Related Short-Term Goals:

Long-Term Goal #4:
Related Short-Term Goals:

Long-Term Goal #5:
Related Short-Term Goals:

After you complete the chart, consider how easy or difficult it was to identify your long-term goals. How many of
your long-term goals relate to college, and how many to your future career? Do any of your short-term goals relate to
more than one long-term goal?
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> Identify how your short-term goals fit with your long-term goals. Your goals
should not be independent of one another. Instead, they should fit together
into a larger dream of who you want to be. Every once in a while, step back
and consider how what you're doing today relates to the kind of career that you
ultimately want to have.

VY

By determining where you want to go and expressing your goals in terms that can
be measured, you have already made a lot of progress. But there’s another step you
must take on the road to success.

The second step in P.O.W.E.R. Learning is to organize the tools you’ll need to
accomplish your goals. Building on the goal-setting work you’ve undertaken in the
preparation stage, it’s time to determine the best way to accomplish the goals you’ve
identified.

How do you do this? Suppose you’ve decided to paint a room in your house.
Let’s say that you've already determined the color you want and the kind of paint
you need (the preparation step in P.O.W.E.R. Learning). The next stage involves
buying the paint and brushes and preparing the room for being painted—all aspects
of organizing for the task.

Similarly, your academic success will hinge to a large degree on the thorough-
ness of your organization for each academic task that you face. In fact, one of
the biggest mistakes that students make in college is plunging into an academic
project—studying for a test, writing a paper, completing an in-class assignment—
without being organized.

The Two Kinds of Organization:
Physical and Mental

On a basic level is physical organization, involving the mechanical aspects of task com-
pletion. For instance, you need to ask yourself if you have the appropriate tools, such
as pens, paper, and a calculator. If you're using a computer, do you have access to the
Internet and will you need to use a printer? Do you have a way to back up your files?
Do you have the books and other materials you’ll need to complete the assignment?
Will the library be open when you need it? Do you have a comfortable place to work?

Mental organization is even more critical. Mental organization is accomplished
by considering and reviewing the academic skills that you’ll need to successfully
complete the task at hand. You are an academic general in command of consider-
able forces; you will need to make sure your forces—the basic skills you have at your
command—are at their peak of readiness.

For example, if you're working on a math assignment, you’ll want to consider
the basic math skills that you’ll need and brush up on them. Just actively think-
ing about this will help you organize mentally. Similarly, you’d want to mentally
review your knowledge of engine parts before beginning repair work (either in class
or on the side of the road!). Why does producing mental organization matter?
The answer is that it provides a context for when you actually begin to work.
Organizing paves the way for better subsequent performance.

Too often students or workers on the job are in a hurry to meet a deadline and

igure they had better just dive in and get it done. Organizing can actually save yo
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Looking at the Big Picture

It's natural to view college as a series of small tasks—classes to attend, a certain number
of pages to read each week, a few papers due during the term, quizzes and final exams to
study for, and so on.

But such a perspective may lead you to miss what college, as a whole, is all about.
Using the P.O.W.E.R. framework can help you take the long view of your education, considering
how it helps you achieve your long- and short-term goals for your professional and personal
life (the Prepare step) and what you’ll need to do to maximize your success (the Organize
step). By preparing and organizing even before you step foot in the classroom for the first time,
you’ll be able to consider what it is that you want to get out of college and how it fits into your
life as a whole.

Course |
Connections

time because you're less likely to be anxious and end up losing your way as you work
to complete your task.

Much of this book is devoted to strategies for determining—before you begin
work on a task—how to develop the mental tools for completing an assignment.
However, as you’ll see, all of these strategies share a common theme: Success
comes not from a trial-and-error approach, but from following a systematic plan
for achievement. Of course, this does not mean that there will be no surprises
along the way, nor that simple luck is never a factor in great accomplishments.
But it does mean that we often can make our own luck through careful preparation
and organization.

m Work

You’re ready. The preliminaries are out of the way. You've prepared and you've
organized. Now it’s time to get started actually doing the work.

In some ways, work is the easy part because—if you conscientiously carried
out the preparation and organization stage—you should know exactly where you’re
headed and what you need to do to get there.

It’s not quite so easy, of course. How effectively you’ll get down to the business
at hand depends on many factors. Some may be out of your control. There may be a
power outage that closes down the library or a massive traffic jam that delays your
getting to work. But most factors are—or should be—under your control. Instead of
getting down to work, you may find yourself thinking up “useful” things to do—like
finally cleaning underneath the couch—or simply sitting captive in front of the TV.
This kind of obstacle to work relates to motivation.

Developing a Growth Mindset and Grit

Do you think some people are born smart and are destined to be high achievers,
while others—maybe even yourself—don’t have enough intelligence to ever do really
well in school?
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If you believe this, you need to think again. Intelligence is
something that is not fixed. Instead, it is fluid and flexible, and
through hard work and effort, people can do better than they ever
thought possible. In fact, the brain is like any muscle: The more you
use it, the stronger it becomes.

Students who hold a growth mindset believe that individual
characteristics, such as intelligence, talent, and motivation, can
improve through hard work. They challenge themselves to try
to increase their success, even if at first they fail. They are more
persistent in the face of obstacles, and they try harder.

Students holding a growth mindset have grit, perseverance,
and passion for long-term goals. They think about the goals they
want to accomplish, and they are passionate about achieving
those goals.

In contrast, those with a fixed mindset erroneously believe that
individual characteristics, such as intelligence, talent, and motiva-
tion, are set at birth and vary little throughout the life span. Students
with fixed mindsets may label themselves as “not smart” or “incom-
petent” rather than believing that, with effort, they can do better.
Can you develop a growth mindset and avoid a fixed mindset?
The answer is yes. By telling yourself that success is the result of
effort, not how smart you are, you are more likely to do better on

AL IS

tasks in the future. Remember, success is about analyzing the causes  ©Shutterstock/Ai

of your performance, and thinking about how you might do things
differently to bring about a better outcome. It’s a matter of motivation.

Finding the Motivation to Work

“If only I could get more motivated, I'd do so much better with my
schoolwork, job, diet, exercising, or the like—you fill in the blank).
All of us have said something like this at one time or another. We use the
concept of motivation—or its lack—to explain why we just don’t work hard at a
task. But when we do that, we’re fooling ourselves. We all have some motivation,
that inner power and psychological energy that directs and fuels our behavior.
Without any motivation, we’d never get out of bed in the morning.

We’ve also seen evidence of how strong our motivation can be. Perhaps you
love to workout at the gym. Or maybe your love of music helped you learn to play
the guitar, making practicing for hours a pleasure rather than a chore. Or perhaps
you’re a single parent, juggling work, school, and family, and you get up early every
morning to make breakfast for your kids before they go off to school.
All of us are motivated. The key to success in the classroom and on the job is to tap
into, harness, and direct that motivation.
In one sense, then, everything you’ll encounter in this book can help you
improve your use of the motivation that you already have. But there’s a key
concept that underlies the control of motivation—viewing success as a conse-
quence of effort:

” (insert

Effort — Success

Suppose, for example, you've gotten a good performance review from your
new supervisor. The boss beams at you as she discusses your results. How do
you feel?

r Imag

Growth mindset

A belief that people can
increase their abilities and do
better through hard work.

Grit
Perseverance and passion for
long-term goals.

Fixed mindset

The erroneous belief that

individual characteristics, such

as intelligence, talent, and

motivation, are set at birth and
ary little throughout the life

span.

Motivation

The inner power and
psychological energy that
directs and fuels behavior.
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There are always things we can use as excuses for our own failures. Can you

think of a time when you shifted blame away from yourself for a failure? Was it a . ”
reasonable course of action? Why or why not? thing. Seek to understand which

things can be changed and which

You will undoubtedly be pleased, of course. But at the same
time you might think to yourself, “Don’t get cocky. It was just
Iuck.” Or perhaps you explain your success by thinking, “The new
boss just doesn’t know me very well.”

If you often think this way, you're cheating yourself. Using
this kind of reasoning when you succeed, instead of patting
yourself on the back and thinking with satisfaction, “All my hard
work really paid off,” is sure to undermine your future success.

A great deal of psychological research has shown that
thinking you have no control over what happens to you sends
a powerful and damaging message to your self-esteem—that you
are powerless to change things. Just think of how different it feels

uBois, author, to say to yourself, “Wow, I worked at it and did it,” as compared
pk Folk, 1903. with “I lucked out” or “It was so easy that anybody could have
done it.”

In the same way, we can delude ourselves when we try to explain our failures.
People who see themselves as the victims of circumstance may tell themselves,
“I’'m just not smart enough,” when they don’t do well on an academic task. Or they
might say, “My co-workers don’t have children to take care of.”

The way in which we view the causes of success and failure is, in fact, directly
related to our success. Students who generally see effort and hard work as the
reason behind their performance usually do better in college. Workers who see
their job performance in this way usually do better in their careers. It’s not hard
to see why: When such individuals are working on a task, they feel that the greater
the effort they put forth, the greater their chances of success. So they work harder.
They believe that they have control over their success, and if they fail, they believe
they can do better in the future.

Here are some tips for keeping your motivation alive, so you can work with your
full energy behind you:

» Take responsibility for your failures—and successes. When you do poorly on a
test, don’t blame the teacher, the textbook, or a job that kept you from studying.
When you miss a work deadline,

Q) bl A don’t blame your boss or your
'Y —‘ incompetent co-workers. Don’t say
Y |

you're not smart enough. Instead,
analyze the situation, and see how
you could have changed what you
did to be more successful in the
future. At the same time, when
you’re successful, think of the
things you did to bring about that
success.

Think positively. Assume that the
strengths that you have will allow
you to succeed and that, if you
have difficulty, you can figure out
what to do, or get the help you
need to eventually succeed.

Accept that you can’t control every-
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cannot. You might be able to get an extension on a paper due date, but you are
probably not going to be excused from a college-wide requirement.

Develop a growth mindset and cultivate your grit. Keep in mind that you aren’t
born with a fixed level of intelligence and talent that determine your future
success. Instead, we all are capable of growth and improvement, which comes
from effort, determination, and working hard. Cultivate your grit, thinking
about the passion you have for your goals and why it is necessary to persevere
to accomplish those goals.

To further explore the causes of academic success, consider the questions in
Try It! 3, then discuss them with your classmates.

I! Evaluate

“Great, I'm done with the work. Now I can move on.”

It’s natural to feel relief when you’ve finished the work necessary to fulfill the
basic requirements of a task. After all, if you’ve written the five double-spaced pages
required for an assignment or completed a difficult task at work, why shouldn’t you
heave a sigh of relief and just hand in your work?

The answer is that if you stop at this point, you’ll almost be guaranteed a medi-
ocre result. Do you think Shakespeare dashed off the first draft of Hamlet and,
without another glance, sent it to the Globe Theater for production? Do profes-
sional athletes just put in the bare minimum of practice to get ready for a big game?
Think of one of your favorite songs. Do you think the composer wrote it in one
sitting and then performed it in a concert?

In every case, the answer is no. Even the greatest creation does not emerge
in perfect form, immediately meeting all the goals of its producer. Consequently,
the fourth step in the P.O.W.E.R. process is evaluation, which consists of deter-
mining how well the product or activity we have created matches our goals for it.
Let’s consider some steps to follow in evaluating what you’ve accomplished:

» Take a moment to congratulate yourself and feel some satisfaction. Whether it’s
been studying for a test, writing a paper, completing a report, or completing
a hard task at work, you’ve done something important. You've moved from
ground zero to a spot that’s closer to your goal.

Compare what you’ve accomplished with the goals you’re seeking to achieve.
Think back to the goals, both short-term and long-term, that you're seeking to
achieve. How closely does what you've done match what you’re aiming to do?
For instance, if your short-term goal is to complete a math problem set with no
errors, you'll need to check over the work carefully to make sure you’ve made
no mistakes.

Have an out-of-body experience: Evaluate your accomplishments as if you were
a respected mentor from your past. If you’ve written a paper, reread it from the
perspective of a favorite teacher. If you've prepared a report, imagine you’re
presenting it to a boss who taught you a lot. Think about the comments you'd
give if you were this person.

Evaluate what you’ve done as if you were your current instructor or supervisor.
Now exchange bodies and minds again. This time, consider what you’re doing
from the perspective of the person who gave you the assignment. How would
he or she react to what you've done? Have you followed the assignment to the
letter? Is there anything you’ve missed?

Evaluation

An assessment of the match
between a product or activity
and the goals it was intended
to meet.
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Examining the Causes of Success and Failure
Complete this Try It! while working in a group. First, consider the following situations:

1. Although he made a few more sales calls than normal, Jack is told by his boss that he has failed to bring in any
new business. Jack is disgusted with himself and says, “I'll never be good at attracting new clients. I'd better
just give up and concentrate on the clients | already have.”

2. Anne goes on a sales call and lands a major piece of new business. She is happy, but when her boss tells her
the company as a whole has brought in lots of new business that month, she decides she only succeeded
because the task was so easy.

3. Sales in Chen’s division are slow. Because he isn’t doing as well as he expected, he vows to perform
better. He spends extra time researching and talking with potential clients, but sales increase only slightly.
Distressed, he considers quitting his job because he thinks that he’ll never be successful in sales.

Now consider the following questions about each of the situations:

1. What did each salesperson conclude was the main cause of his or her performance?
2. What effect does this conclusion seem to have on the salesperson?

. Taking an outsider’s point of view, what would you think was probably the main cause of the salespeople’s
performance?

4. What advice would you give each salesperson?
Now consider these broader questions:

1. What are the most important reasons that some people are more professionally successful than others?

2. How much does ability determine success? How much does luck determine success? How much do
circumstances determine success?

3. If someone performs poorly at a job, what are the possible reasons for his or her performance? If someone

performs well, what are the possible reasons for his or her performance? Is it harder to find reasons for good
performance than for poor performance? Why?

> Based on your evaluation, revise your work. If you're honest with yourself, it’s
unlikely that your first work will satisfy you. So go back to Work and revise
what you’ve done. But don’t think of it as a step back: Revisions you make as
a consequence of your evaluation bring you closer to your final goal. This is a
case where going back moves you forward.

I: Rethink

They thought they had it perfect. But they were wrong.
In fact, it was a $1.5 billion mistake—a blunder on a grand scale. The finely ground
mirror of the Hubble space telescope, designed to provide an unprecedented glimpse into
the vast reaches of the universe, was not so finely ground after all.
Despite an elaborate system of evaluation designed to catch any flaws, there was a
tiny blemish in the mirror that was not detected until the telescope had been launched
into space and started to send back blurry photographs. By then, it seemed too late to
fix the mirror.

Or was it? NASA engineers rethought the problem for months, devising, and the
discarding, one potential fix after another. Finally, after bringing a fresh eye to the
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situation, they formulated a daring solution that involved sending a team of astronauts
into space. Once there, a space-walking Mr. Goodwrench would install several ne
mirrors in the telescope, which could refocus the light and compensate for the original
flawed mirror.

Although the engineers could not be certain that the $629 million plan would work,
it seemed like a good solution, at least on paper. It was not until the first photos were
beamed back to Earth, though, that NASA knew their solution was A-OK. These photos

ere spectacular.

It took months of reconsideration before NASA scientists could figure out
what went wrong and devise a solution to the problem they faced. Their approach
exemplifies—on a grand scale—the final step in P.O.W.E.R. Learning: rethinking.

To rethink what you’ve accomplished earlier means bringing a fresh—and clear—
eye to what you’ve done. It involves using critical thinking, thinking that involves
reanalyzing, questioning, and challenging our underlying assumptions. Whereas
evaluation means considering how well what we have done matches our initial
goals, rethinking means reconsidering not only the outcome of our efforts but also
our goals and the ideas and the process we’ve used to reach them. Critically rethink-
ing what you’ve done involves analyzing and synthesizing ideas, and seeing the
connections between different concepts.

Rethinking involves considering whether our initial goals are practical and
realistic or if they require modification. It also entails asking yourself what you
would do differently if you could do it over again.

We’ll be considering critical thinking throughout this book, examining specific
strategies in every chapter. For the moment, the following steps provide a general
framework for using critical thinking to rethink what you’ve accomplished:

> Review how you’ve accomplished the task. Consider the approach and strategies
you've used. What seemed to work best? Do they suggest any alternatives that
might work better the next time?

Question the outcome. Take a “big picture” look at what you have accomplished.
Are you pleased and satisfied? Is there something you've somehow missed?

Identify your underlying assumptions; then challenge them. Consider the
assumptions you made in initially approaching the task. Are these underly-
ing assumptions reasonable? If you had used different assumptions, would the
result have been similar or different?

Consider alternatives rejected earlier. You've likely discarded possible strategies
and approaches prior to completing your task. Now’s the time to think about
those approaches once more and determine if they might have been more
appropriate than the road you’ve followed.

Ask yourself: What would I do differently if I had the opportunity to try things
again? It’s not too late to change course.

Finally, reconsider your initial goals. Are they achievable and realistic?
Do your goals, and the strategies you used to attain them, need to be modified?
Critically rethinking the objectives and goals that underlie your efforts is often
the most effective route to success.

Completing the P.O.W.E.R. Process

The rethinking step of P.O.W.E.R. Learning is meant to help you understand your
process of work and improve the final product if necessary. But mostly, it is meant
to help you grow, to become better at whatever it is you've been doing. Like a painter

Critical thinking

A process involving reanalysis,
questioning, and challenge of
underlying assumptions.

looking at his or her finished work, you may see a spot here or there to touch
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P.O.W.E.R. Learning and the World of Work

As we've discussed, the POW.E.R. Learning process has applications in both the classroom
and jon the job. In Career Connections boxes, we’ll highlight ways in which the principles
we’re discussing can help you excel in the workplace. Take a look at these “help wanted’
advertisements and online postings. They illustrate the importance of the components of
P.O.W.E.R. Learning in a wide variety of fields.
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up, but don’t destroy the canvas. Perfectionism can be as paralyzing as laziness.
Keep in mind these key points:

> Know that there’s always another day. Your future success does not depend on
any single assignment, paper, or test. Don’t fall victim to self-defeating thoughts
such as “If I don’t do well on this test, I'll never graduate,” or “Everything is
riding on this one project.” Nonsense. In school, on the job, and in life, there is
almost always an opportunity to recover from a failure.

Realize that deciding when to stop work is often as hard as getting started.
Knowing when you have put in enough time studying for a test or have revised
a paper sufficiently or have reviewed your figures adequately on a math prob-
lem set is as much a key to success as properly preparing. If you've carefully
evaluated what you’ve done and seen that there’s a close fit between your goals
and your work, it’s time to stop work and move on.

Use the strategies that already work for you. Although the PO.W.E.R. framework
provides a proven approach to attaining success, employing it does not mean
that you should abandon strategies that have brought you success in the past.
Using multiple approaches, and personalizing them, is the surest road to success.

As much as anything else, doing well in college and on the job depends on
n_awareness of yourself. What are your strengths? What are your weaknesses?
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hat do you do better than most people, and what are your areas for improvement?
If you can answer such questions, you’ll be able to harness the best of your talents
and to anticipate challenges you might face. The next section will aid you in under-
standing yourself better by helping you identify your personal learning styles.

o123 [)iscovering Your

Learning Styles

Members of the Trukese people, a small group of islanders in the South Pacific,
often sail hundreds of miles on the open sea. They manage this feat with none of
the navigational equipment used by Western sailors. No compass. No chronometer.
No sextant. They don’t even sail in a straight line. Instead, they zigzag back and
forth. Yet they almost always reach their destination with precision.

Trukese sailors can’t really explain how they learned to navigate or explain the
processes that they use, but clearly they are successful sailors.

The case of Trukese sailors vividly illustrates how there are different ways to
learn and to achieve our goals.

Each of us has preferred ways of learning, approaches that work best for us.
Our success is dependent not just on how well we learn, but on sow we learn.

A learning style reflects a person’s preferred manner of acquiring, using, and
thinking about knowledge. We don’t have just one learning style but a variety of
styles. Some involve our preferences regarding the way information is presented to us,
some relate to how we think and learn most readily, and some relate to how our per-
sonality traits affect our performance. An awareness of your learning styles will help
you in college by allowing you to study and learn course materials more effectively.
On the job, knowing your learning styles will help you master new skills and techniques,
ensuring you can keep up with changing office practices or an evolving industry.

We’ll start by considering the preferences we have for how we initially perceive
information.

What Is Your Preferred
Receptive Learning Style?

One of the most basic aspects of our learning styles concerns the way in which we
first encounter information. Our receptive learning style pertains to how we initially
receive information from our sense organs. People have different strengths in terms
of how they most effectively process information and which of their senses they
prefer to use in learning. Specifically, there are four different types of receptive
learning styles:

> Read/write learning style. If you have a read/write learning style, you prefer
information that is presented visually in a written format. You feel most com-
fortable reading, and you may recall the spelling of a word by thinking of how
the word looks. You probably learn best when you have the opportunity to read
about a concept rather than listening to a teacher explain it.

Visual/graphic learning style. Those with a visual/graphic learning style learn
most effectively when material is presented visually in a diagram or picture.
You might recall the structure of an engine or a part of the human body by
reviewing a picture in your mind, and you benefit from instructors who mak

Learning style

One’s preferred manner of
acquiring, using, and thinking
about knowledge.

Receptive learning
style

The way in which we initially
receive information.

Read/write learning
style

A style that involves a
preference for written material,
favoring reading over hearing
and touching.

Visual/graphic
learning style

A style that favors material
presented visually in a diagram

r picture
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frequent use of visual aids in class such as videos, maps, and models. Students
with visual learning styles find it easier to see things in their mind’s eye—to
visualize a task or concept—than to be lectured about them.

Auditory/verbal learning style. Have you ever asked a friend to help you put
something together by having her read the directions to you while you worked?
Auditory/verbal If you did, you may have an auditory/verbal learning style. People with
learning style auditory/verbal learning styles prefer listening to explanations rather than
A style that favors listening as reading them. They love class lectures and discussions, because they can easily
the best approach to learning. take in the information that is being talked about.

Tactile/kinesthetic Tactile/Kkinesthetic learning style. Those with a tactile/Kinesthetic learning
learning style style prefer to learn by doing—touching, manipulating objects, and doing
A style that involves learning things. For instance, some people enjoy the act of writing because of the feel
by touching, manipulating of a pencil or a computer keyboard—the tactile equivalent of thinking out loud.
objects, and doing things. Or they may find that it helps them to make a three-dimensional model to
understand a new idea.

To get a sense of your own receptive learning style, complete Try It! 4.
But remember, having a particular receptive learning style simply means that it
will be easier to learn material that is presented in that style. It does not mean you
cannot learn any other way!

From the perspective of . . .

A MEDICAL ASSISTANT You shouldn’t see your learning style as a limitation. Repeating instructions aloud as a
nursing assistant is one way for auditory learners to ensure they are comprehending instructions. How can you

adapt your learning style in multiple career settings?

Receptive learning styles have implications for effective studying in class or
earning new skills on the job:

If you have a read/write style, consider writing out sum-
maries of information, highlighting and underlining
written material, and using flash cards. Transform
diagrams and math formulas into words.

If you have a visual/graphic style, devise diagrams and
charts. Translate words into symbols and figures.

If you have an auditory/verbal style, recite material
out loud when trying to learn it. Work with others in
a group, talking through the material, and consider
tape-recording lectures.

If you have a tactile/kinesthetic style, incorporate move-
ment into your study. Trace diagrams, build models,
arrange flash cards and move them around. Keep your-
self active when learning, taking notes, drawing charts,
Denis Makarenko/Shutterstock and jotting down key concepts.

Steven Spielberg is a self-admitted visual learner. How can you
se your own learning style to influence your career decisions?
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4 | ®9) PERSONAL STYLES Try It!

What’s Your Receptive Learning Style?

Read each of the following statements and rank them in terms of their usefulness to you as learning approaches.
Base your ratings on your personal experiences and preferences, using the following scale:

1 = Not at all useful
2 = Not very useful

3 = Neutral

4 = Somewhat useful

5 = Very useful

. Studying alone

. Studying pictures and diagrams to understand complex ideas

. Listening to class lectures

. Performing a process myself rather than reading or hearing about it

. Learning a complex procedure by reading written directions

. Watching and listening to film, computer, or video presentations

. Listening to a book or lecture on tape

. Doing lab work

. Studying teachers’ handouts and lecture notes

O | OV |00 [ N[O [0 || W
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. Studying in a quiet room

. Taking part in group discussions

. Taking part in hands-on demonstrations

. Taking notes and studying them later

. Creating flash cards and using them as a study and review tool

. Memorizing and recalling how words are spelled by spelling them “out loud” in
my head

. Writing down key facts and important points as a tool for remembering them

. Recalling how to spell a word by seeing it in my head

. Underlining or highlighting important facts or passages in my reading

. Saying things out loud when I'm studying

. Recalling how to spell a word by “writing” it invisibly in the air or on a surface

. Learning new information by reading about it in a book

. Using a map to find an unknown place

(continued)
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4 continued

Try It! faia

23. Working in a study group

24. Finding a place I've been

to once by just going there without directions

Scoring: The statements cycle through the four receptive learning styles in this order: (1) read/write; (2) visual/
graphic; (3) auditory/verbal; (4) tactile/kinesthetic.

To find your primary learning style, disregard your 1, 2, and 3 ratings. Add up your 4 and 5 ratings for each learning
style (i.e., a “4” equals 4 points and a “5” equals 5 points). Use the following chart to link the statements to the learning
styles and to write down your summed ratings:

Read/write

1,5,9,13,17,and 21

Visual/graphic

2,6,10, 14, 18, and 22

Auditory/verbal

3,7,11,15,19,and 23

Tactile/kinesthetic

4,8,12, 16, 20, and 24

The total of your rating points for any given style will range from a low of O to a high of 30. The highest total
indicates your main receptive learning style. Don’t be surprised if you have a mixed style, in which two or more styles

receive similar ratings.

Multiple Intelligences: Showing
Strength in Different Domains

Do you feel much more comfortable walking through the woods than navigating
city streets? Are you an especially talented musician? Is reading and using a compli-
cated map second nature to you?

If so, in each case you may be demonstrating a special and specific kind of
intelligence. According to psychologist Howard Gardner, rather than asking “How
smart are you?” we should be asking a different question: “How are you smart?” To
answer the latter question, Gardner has developed a theory of multiple intelligences
that offers a unique approach to understanding learning styles and preferences.
The multiple intelligences theory says that we have eight different forms of
intelligence, each relatively independent of the others. Each of the separate intel-
ligences is linked to a specific kind of information processing in our brains:

> Logical-mathematical intelligence involves skills in problem solving and scien-
tific thinking.
Linguistic intelligence is linked to the production and use of language.

Spatial intelligence relates to skills involving spatial shapes, contours, and
structures, such as those used by artists and architects.

Interpersonal intelligence is found in learners with particularly strong skills
involving interacting with others, such as sensitivity to the moods, tempera-

ments, motivations, and intentions of others.
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