
TEACHING 
STRATEGIES

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This is an electronic version of the print textbook. Due to electronic rights restrictions,  

some third party content may be suppressed. Editorial review has deemed that any suppressed 

content does not materially affect the overall learning experience. The publisher reserves the right  

to remove content from this title at any time if subsequent rights restrictions require it. For  

valuable information on pricing, previous editions, changes to current editions, and alternate  

formats, please visit www.cengage.com/highered to search by ISBN, author, title, or keyword for  

materials in your areas of interest. 

 

Important notice: Media content referenced within the product description or the product 

text may not be available in the eBook version. 

 

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



DONALD C. ORLICH

Washington State University

ROBERT J. HARDER 

Washington State University

MICHAEL S. TREVISAN 

Washington State University

ABBIE H. BROWN

East Carolina University

DARCY E. MILLER 

Washington State University

A GUIDE TO EFFECTIVE INSTRUCTION

TEACHING  

STRATEGIES

11th Edition

Australia ● Brazil ● Mexico ● Singapore ● United Kingdom ● United States

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



© 2018, 2013 Cengage Learning

ALL RIGHTS RESERVED. No part of this work covered by the copyright herein 

may be reproduced or distributed in any form or by any means, except as 

permitted by U.S. copyright law, without the prior written permission of the 

copyright owner.

Unless otherwise noted, all items © Cengage Learning

Teaching Strategies: A Guide to Effective 

Instruction, 11th Edition

Donald C. Orlich 

Robert J. Harder

Michael S. Trevisan

Abbie H. Brown

Darcy E. Miller

Product Director: Marta Lee-Perriard

Senior Product Manager: Cheri-Ann Nakamaru

Associate Product Manager: Brady Golden

Content Developer: Catherine Craddock

Marketing Manager: Andrew Miller

Art and Cover Direction, Production  

Management, and Composition: 

MPS Limited

Manufacturing Planner: Douglas Bertke

Photo Researcher: Lumina Datamatics Ltd

Text Researcher: Lumina Datamatics Ltd

Cover Image: Susan Chiang/Getty Images

For product information and technology assistance, contact us at 

Cengage Learning Customer & Sales Support, 1-800-354-9706

For permission to use material from this text or product, 

submit all requests online at www.cengage.com/permissions

Further permissions questions can be e-mailed to  

permissionrequest@cengage.com

Library of Congress Control Number: 2016947694

Student Edition:

ISBN: 978-1-305-96078-7

Cengage Learning 

20 Channel Center Street 

Boston, MA 02210 

USA

Cengage Learning is a leading provider of customized learning solutions with 

employees residing in nearly 40 different countries and sales in more than  

125 countries around the world. Find your local representative at  

www.cengage.com

Cengage Learning products are represented in Canada by Nelson Education, Ltd.

To learn more about Cengage Learning Solutions, visit www.cengage.com

Purchase any of our products at your local college store or at our preferred 

online store www.cengagebrain.com

Printed in the United States of America 

Print Number: 01 Print Year: 2016

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



Preface xv

CHAPTER 1 Frames of Reference for Teaching 2

SECTION 1

A Snapshot of Schooling and the Profession of Schooling 4

Facilitating the American Dream 4

Instruction as a Systematic Process 4

Models 4

Strategies, Methods, and Techniques 4

External Influences on Instruction 5

Federal Politics 5

Business Groups 6

Advocacy Groups 6

Key Contexts of Schooling 7

�e Social Context 7

�e Emotional Context 8

�e Educational Context 9

�e Collegial Context 9

Legal Aspects 10

Incentives of the Teaching Culture 10

Professionalism and Diversity 11

SECTION 2

The Challenge of Reflective Teaching and Decision Making 11

Teaching as Art and Science 11

Research-Based Teaching Methods 12

National Board for Professional Teaching Standards (NBPTS) 12

Decision Making and Responsibility 12

Selecting Developmentally Appropriate Content  

and Processes 13

Grade-Level Considerations: Subject Orientation Versus Child 

Orientation 13

Motivation and Learning 14

Choosing Technology Wisely 15

Teaching as Reflection and Problem Solving 16

Summary Points 17

Print Resources  17

Internet Resources 18

References 18

CONTENTS

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



iv CONTENTS

CHAPTER 2  The Big Picture in Your Classroom:  
Focusing the Instruction in a Social Kaleidoscope 20

SECTION 1

A Holistic View of Instruction 22

The Holistic Instructional Cycle 22

Bases for Instructional Decision Making 22

SECTION 2 

Three Perspectives on Instructional Decision Making 24

Developmental Perspective 24

Piaget’s Developmental Stages 24

Vygotsky’s Socially Mediated Learning 25

Implications for Instructional Decision Making 25

Behavioral Perspective 27

Overview 27

Direct Instruction 27

Programmed Instruction 28

Cognitive Perspective 29

Cognitive Psychology 29

Tips for Cognitive Instruction 29

Learner-Activated Instruction 30

Virtual Learning 31

Constructivist �eory and Practice 31

Active Learning 32

Summary Points 34

Print Resources 34

Internet Resources 35

References 35

CHAPTER 3  Teaching Diverse Learners in Inclusive  
Classrooms 38

SECTION 1

Exploring Our Diverse Student Population 40

Cultural Diversity 41

�e Common Denominator 41

Racial and Ethnic Diversity 41

Linguistic Diversity 42

Economic Diversity 43

Gender Diversity 43

Learning Diversity 44

Learning Diversity and the Brain 45

Learning Diversity and Multiple Intelligences 46

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



CONTENTS       v

SECTION 2

Focus on Students with Disabilities 47

Individuals with Disabilities Education Improvement Act (IDEIA) 47

Student Characteristics 48

Individualized Education Program (IEP) 50

Related Services and Supplementary Aids and Services 52

Other Services for Students with Disabilities:  

The 504 Accommodation Plan 53

SECTION 3

Teaching Strategies that Address Diverse Learners 54

Universal Design for Learning 54

Differentiation of Instruction 56

Culturally Responsive Teaching 58

Response to Intervention 59

Addressing the Needs of English Language Learners 60

Co-Teaching 62

Grouping Students to Meet Diverse Needs 63

Assistive Technology for Inclusive Education 65

Summary Points 69

Print Resources 69

Internet Resources 70

References 71

CHAPTER 4 Objectives, Taxonomies, and Standards  
for Instruction 76

SECTION 1

A Rationale for Planning as a Tool 78

Planning for Successful Instruction 78

Elements of Planning 80

SECTION 2

Using a Cognitive Taxonomy as an Instructional Guide 80

Introducing Bloom’s Taxonomy 80

Knowledge 82

Comprehension 83

Application 84

Analysis 85

Synthesis 86

Evaluation 86

Responses to Bloom’s Taxonomy 87

Questions and Concerns 87

Uses of the Taxonomy 88

Using Taxonomies as Planning Tools 89

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



vi CONTENTS

SECTION 3

Using Objectives to Guide Learners 90

Writing Performance Objectives 91

Performance Statement 91

Elaboration of Conditions 92

Criterion Measure 93

Criterion Grading 94

Recognizing the Limits of Objectives 94

Curriculum Alignment 95

Reflecting on Planning 96

SECTION 4

Converting Standards to Objectives 97

The Significance of Standards 97

National Education Standards 97

Background and Perspective 97

A National Adaptation of Bloom’s Taxonomy—National Assessment 

of Educational Progress (NAEP) 98

State Standards 99

Sampling of State Standards 99

Teaching to Standards 101

Looking Critically at State Standards 102

A Final Word About Standards 103

Effect Size: One Tool for Gauging Instructional Effectiveness 104

Summary Points 105

Print Resources 105

Internet Resources 106

References 107

CHAPTER 5 Mastering Instructional Planning 112

SECTION 1

Overall Considerations for Instructional Planning 114

Factors Affecting Planning 114

Planning Resources 115

Curriculum Guides 115

Standards and Goals 116

Textbooks 116

Other Resources 117

SECTION 2

Instructional Planning Procedures 117

Preplanning 117

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



CONTENTS       vii

Developing Long-Range Plans 118

Deciding on Content 119

Deciding on Processes 119

Identifying Students’ Entry Skills and Readiness Levels 119

Incorporating Learning Activities 120

Unit Planning 120

De�ning the Unit Subject 121

De�ning the Rationale 124

De�ning Goals and Objectives 124

Selecting Resources and Materials 125

Creating Your Own Learning Activities 126

Formulating Assessment Tools 127

Lesson Planning 129

General Plans 129

Universal Design and Di�erentiated Instruction 130

Constructing IEPs 130

Postlesson Activities 132

Evaluating Unit and Lesson Plans 132

Keeping Planning Notes and Re�ecting on Future Planning Needs 132

SECTION 3

How Expert Teachers Plan 133

Planning Routines 133

Reflective Practice 134

A Treasury of Teaching Materials 134

What the Research Shows 134

Summary Points 135

Print Resources 136

Internet Resources 136

References 137

CHAPTER 6 Sequencing and Organizing Instruction 140

SECTION 1

Basic Concepts 142

What Is Sequencing? 142

General Principles of Sequencing 143

Example: Graphing 144

Content Forms 145

Facts 145

Concepts 146

Generalizations 147

Modes of Presentation: Deductive and Inductive Reasoning 148

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



viii CONTENTS

SECTION 2

Models of Lesson Organization 150

Task Analysis Model 150

Task Analysis and Sequencing 150

Procedures for Task Analysis 152

Concept Analysis Model 155

Teaching Concepts 155

Example: Proper Nouns 155

Analyzing Seven Dimensions 156

Advance Organizer Model 157

Presenting the Advance Organizer 157

Content Di�erentiation 158

Integration 158

�e Steps in Interaction 159

Bene�ts of Graphic Organizers 160

SECTION 3

Multi-Methodology as an Instructional Process 162

Hemisphericity: Functions of the Right and Left Brains 162

Implications for Teaching 163

Including Creativity in Instructional Plans 163

Diversity and Learning Styles 165

Learning Style 165

Multiple Intelligences 166

Varying Your Teaching Techniques 167

Summary Points 169

Print Resources 169

Internet Resources 170

References 170

CHAPTER 7 Assessment 178

SECTION 1

Basic Contexts and Concepts 180

A Continuous Process 180

Technical and Professional Vocabulary 181

Purposes of Classroom Assessment 182

Placement 182

Diagnosis 183

Formative Assessment 183

Summative Assessment 183

Areas Teachers Assess 183

Knowledge and Conceptual Understanding 184

�inking 184

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



CONTENTS       ix

Skills 184

Attitudes 184

Direct Links to Planning and Instruction 185

Begin with Report Cards 186

Consider the Timing 186

Assessment of Special Needs Students 186

Flipped Classrooms 186

Challenges to the Proper Role of Classroom Assessment 187

SECTION 2

Formative Classroom Assessment 188

Formative Feedback 188

Formative Assessment Strategies 189

Formative Assessment and Student Motivation 190

The Relationship Between Formative and Summative 

Assessment 191

SECTION 3

Understanding Assessment Tools 191

Teacher-Made Assessments 192

Large-Scale Achievement Tests 192

Strengths, Limitations, and Potential Uses 193

Questions, Concerns, and Reform 193

Student-Led Conferences 194

SECTION 4

Constructing Classroom Assessments 196

General Guidelines for Test Construction 196

Objective Test Items 197

True–False Items 197

Matching Exercises 197

Short-Answer and Completion Items 198

Multiple-Choice Items 198

Essay Items 199

Types of Essay Items 199

Scoring Responses to Essay Questions 200

Assessing Performance and Products 201

Rating Scales and Checklists 201

Anecdotal Records and Observations 203

Rubrics 204

SECTION 5

Grading to Improve Student Learning 205

Principles of Grading 206

No Such �ing as Too Much Data 206

Which Assessment Tools? 206

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



x CONTENTS

Devising a Grading System 207

Avoiding Grading Errors 207

Communicating Your Intentions 207

Summary Points 209

Print Resources 210

Internet Resources 210

References 211

CHAPTER 8 The Process of Classroom Questioning 214

SECTION 1

The Importance of Questioning 216

Research on Questioning 216

An Overview of Questioning Techniques 217

Using Students’ Questions and Summarizations 218

Aiming for Critical and Higher-Level Thinking 218

SECTION 2

Questioning Strategies 220

Convergent Strategy 220

Divergent Strategy 220

Eliciting Multiple Responses 221

Accepting Diverse Responses 221

Preparing Yourself and the Students 221

Evaluative Strategy 222

Reflective Strategy 223

SECTION 3

Appropriate Questioning Behaviors 226

Using Questioning Positively 226

Framing Questions and Using Wait Times 226

Wait Time 1 227

Wait Time 2 227

Using Positive Prompting Techniques 227

Handling Incorrect Responses 229

SECTION 4

How Questioning Can Create a Dynamic Learning 

Environment 230

Promoting Multiple Responses 230

Conducting Review Sessions 232

Encouraging Nonvolunteers 234

Developing Students’ Questioning Skills 235

�ink-Pair-Share 236

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



CONTENTS       xi

SECTION 5

Common Challenges of Questioning 237

Avoiding Teacher Idiosyncrasies 237

Summary Points 239

Print Resources 239

Internet Resources 240

References 240

CHAPTER 9 Small-Group Discussions and Cooperative 
Learning 246

SECTION 1

Organizing and Initiating Discussion Groups 248

The Discussion Method Defined 248

Teaching Good Listening Skills 249

Lecturing 250

Key Elements of Small-Group Discussions 250

Goals and Objectives 250

Ideal Group Size 250

Room Arrangement 251

Choice of Topics and Applications 251

Basic Small-Group Concepts 252

Process and Interaction 252

Roles and Responsibilities 252

Leadership 253

Cohesion: �e “We” Attitude 253

Evaluation in Small-Group Settings:  

Providing Positive Feedback 254

Benefits of Small-Group Discussions 254

SECTION 2

Six Basic Small-Group Discussion Types 256

Brainstorming 257

Tutorial 258

Task-Directed Discussion 259

Role Playing 259

Simulation 260

Inquiry-Centered Discussion 261

SECTION 3

Cooperative Learning 263

Rationales for Cooperative Learning 264

Features of Cooperative Learning 266

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



xii CONTENTS

Positive Interdependence 266

Face-to-Face Interaction 266

Individual Accountability 266

Development of Social Skills 266

Group Evaluation 266

Initiating Cooperative Learning in the Classroom 266

Selecting Student Groups 266

Planning Activities 267

Setting Academic and Social Goals 267

Monitoring and Evaluating Individual  

and Group Progress 269

Criticisms of Cooperative Learning 270

Summary Points 271

Print Resources 271

Internet Resources 272

References 272

CHAPTER 10  Inquiry Teaching and Higher-Level Thinking 280

SECTION 1

Helping Students Become Better Thinkers 282

Defining Thinking (and Higher-Level Thinking) 282

How Successful Have We Been at Teaching Thinking? 283

National Data 283

Structuring Instruction for Success in Teaching Thinking 284

SECTION 2

Inquiry Teaching 285

The Basic Elements of Inquiry Teaching 285

�eoretical Bases of Inquiry Methods 285

Basic Inquiry Processes 286

Constructivism and Inquiry Teaching 287

Inductive Instructional Models 288

Guided Inductive Inquiry 289

Unguided Inductive Inquiry 294

SECTION 3

Methods for Developing Higher-Level Thinking Skills 296

Problem Solving 296

�e Teacher’s Role 297

Steps in Solving Problems 297

Discovery Learning 298

Techniques for Developing Critical Thinking Skills 300

Strategic Learning Skills 301

Metacognitive Skills 302

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



CONTENTS       xiii

Assessing Higher-Level Thinking Activities 304

Summary Points 305

Print Resources 305

Internet Resources 306

References 306

CHAPTER 11  Managing the Classroom 312

SECTION 1

Goals of Classroom Management 314

The History of Discipline 315

Understanding the Variables of Classroom  

Management 316

SECTION 2

The Impact of Society on Your Teaching  

and Classroom 318

Achieving Diversity and Cooperation 319

Gender and Race Issues 319

Educational Equity and Student Tracking 320

Fostering Parental Involvement 321

Working Parents 321

�e Single Parent 322

Extended Families 322

Meeting E�ectively with Parents 322

SECTION 3

Classroom Management Models 323

Student Self—Management Strategies 324

Maslow’s Hierarchy of Needs 324

Moral Reasoning and Character Development 325

Reality �erapy 326

External Management Strategies 328

Positive behavior intervention and supports (PBIS) 329

Desist Strategies 329

Assertive Discipline 331

Behavior Modi�cation 332

General Principles for Using Behavior Modi�cation 334

SECTION 4

Managing Classroom Routines 336

Planning and Preparing Your Classroom 337

Establishing Classroom Rules and Routines 337

Characteristics of E�ective Classroom Rules 337

Maintaining Student Records Efficiently 337

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



xiv CONTENTS

SECTION 5

Managing the Classroom Environment 338

Getting Off to a Good Start 338

Giving Effective Directions 339

Monitoring the Classroom Environment 339

Room Arrangement 339

Questioning 339

Observing 340

Managing Classroom Interruptions  340

Anticipated Interruptions 340

Unanticipated Interruptions 341

Managing Abusive Student Attitudes and Behaviors 342

Child Abuse 342

Alcohol and Drug Abuse 342

Bullying, Cyberbullying, and Harassment 343

Summary Points 346

Print Resources 346

Internet Resources 347

References 347

Glossary 353

Index 363

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



�is revision was guided by the mission of preparing new teachers for the realities of the classroom. 

We do this by providing an optimal set of classroom-tested models, strategies, techniques, and 

methods to enhance the learning and schooling of all. �e institution of education is now being 

challenged by school and outside sources to provide higher-quality education. Simultaneously, the 

�eld of education is encountering accelerated change and uncertainty, which creates bold challenges 

for teachers and students. All educators must master the tools of the information age and prepare to 

teach students who are “digital natives.” Teachers must respond to demands for professionalism and 

reform, and they must help an increasingly diverse mix of students to prepare for life in an even more 

global and competitive world.

Our eleventh edition of Teaching Strategies: A Guide to E�ective Instruction has been revised 

to emphasize the classroom teacher’s instructional needs and the improvement of the act of 

teaching. Driving the book throughout is the core belief that teachers have the ability to make a 

profound di�erence in their students’ lives. Teaching Strategies helps all prospective teachers to 

acquire the basics of professional knowledge that are so necessary to facilitate learning for all our 

nation’s children. Using this book, teachers can improve their skills and strategies by learning to 

blend technical competence with artistic sensitivity as they work to achieve lifelong learning and 

career success. As you will see, this mission is re�ected throughout the text and features in this 

new edition.

PURPOSE AND INTENDED AUDIENCE
�is book has multiple uses. Teaching Strategies is designed primarily for use in courses of 

instruction for those preparing to become elementary, middle, or secondary school teachers. Our 

hallmark is to treat all topics in depth and provide operational examples, thus preparing pre-service 

or new practicing teachers to master a broad range of competencies required for state and national 

certi�cation. We strive to contribute to the profession by providing tested and validated theories and 

methods of classroom instruction and by showing how best to apply them in the reality of today’s 

classrooms.

�e authors illustrate a broad spectrum of instructional models, strategies, methodologies, and 

techniques that work in today’s complex classrooms. Novices and experienced teachers alike have 

found it to be a valuable source of sound, practical, and humane educational strategies. It is a reliable 

guide for making logical, e�ective, and systematic instructional choices. In-service teachers have 

reported that the book is a helpful and easy-to-use resource in areas they previously missed or in 

which they needed some technical brushing up.

A Walk Through the Eleventh Edition

Chapter 1, “Frames of Reference for Teaching,” focuses on teaching as a helping profession, systematic 

instruction, the key contexts of teaching, incentives, diversity in the schools, the challenge of in�uences 

by nonschool groups, re�ective teaching, and decision making.

Chapter 2, “�e Big Picture in Your Classroom: Focusing the Instruction in a Social Kaleidoscope,” 

provides a holistic view of instruction. Chapter 2 also contains the prototype Epstein/Piaget chart of 

developmental characteristics and cognitive levels of individuals from age 5 to adult, as well as the 

behavioral and cognitive elements of active teaching.

PREFACE

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



xvi PREFACE

Chapter 3, “Teaching Diverse Learners in Inclusive Classrooms,” focuses on diverse learners. 

Sections include “Exploring Our Diverse Student Population,” “Focus on Students with 

Disabilities,” and “Teaching Strategies that Address Diverse Learners.” �is chapter examines 

the essential ingredients for providing equity and excellence in every classroom. �is edition has 

new and expanded coverage of teaching English-language learners and up-to-date information 

on di�erentiated planning, instruction, assessment, Universal Design, RTI, and available 

technological assistance.

Chapter 4, “Objectives, Taxonomies, and Standards for Instruction,” contains sections on “A 

Rationale for Planning as a Tool,” “Using the Cognitive Taxonomy as a Guide,” “Using Objectives to 

Guide Learners,” and “Converting Standards to Objectives.” �is last section discusses the process 

of converting state and national standards into concrete learning objectives, and we provide a 

criticism of the current genre of published state standards. Resources on creating curriculum 

to meet Common Core State Standards (CCSS) are available for download on the MindTap for 

Teaching Strategies. �is section also introduces a handy tool called “e�ect size.” E�ect size is one 

quantitative gauge by which to determine the extent to which any instructional technique can 

have a positive impact on student achievement. �e importance of understanding the e�ect size 

for a given teaching technique is discussed in the text, and e�ect-size data are referenced on our 

website for virtually all the teaching techniques discussed throughout the text. Teaching Strategies

is a “research-based” production.

Chapter 5, “Mastering Instructional Planning,” stresses the critical and key role that proactive 

teacher planning has on lesson design and implementation. It also illustrates how expert teachers 

plan. �is edition has expanded information on integrating technology into the classroom.

Chapter 6, “Sequencing and Organizing Instruction,” discusses the basic concepts of sequencing, 

models of lesson organization, and “multi-methodology.”

Chapter 7, “Classroom Assessment,” focuses on classroom assessments. We also elaborate on 

student-led conferences, an exciting new development in classroom assessment. An expanded 

section on formative classroom assessment and grading to improve student learning is also included.

Chapter 8, “�e Process of Questioning,” presents one of the most detailed treatments on question 

strategies found in any textbook.

Chapter 9, “Small Group Discussions and Cooperative Learning,” covers the ways to organize 

discussion, small-group, and cooperative learning experiences for students.

Chapter 10, “Inquiry Teaching and Higher-Level �inking,” o�ers a thorough discussion of 

techniques that foster and encourage higher-level thinking.

Chapter 11, now titled “Managing the Classroom,” emphasizes viewing classroom management as 

a system, not just as an a�erthought. �is edition sees an increased focus on proactive management 

techniques over discipline.

Pedagogy to Prepare for Today’s Classrooms

● Voices from the Classroom features practicing teachers who share real-life experiences related 

to the chapter’s themes.
● New and revised Technology Insight boxes in each chapter provide perspectives on technology-ight b

based issues and, in some cases, provide links to relevant web resources. New features on the 

use of social media, classroom technology integration, wikis, and blogs are included.
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New Research and Data Added Throughout

�e eleventh edition has been brought up to date with relevant research, data, and sources. For 

example, our federal data are from the most recent publications available.

�e entire book has been deliberately reduced in scope to focus more tightly on instructional 

strategies and teaching techniques. We provide the prerequisite entry-level technical skills needed 

to be successful in the classroom. Overarching themes, such as the use of technology within the 

classroom and the instructional needs of diverse students, are integrated in discussions throughout 

the book. You will �nd a wide array of ideas from which to select the strategies that best meet your 

instructional goals and the learning goals of your students.

Special Features

We o�er several pedagogical features that are designed to organize and illustrate the content and 

make the text both reality-based and easy to use. �is format encourages readers to engage with 

the information presented, to make it their own, and to expand their professional horizons. �ese 

features are described here.

● Learning Objectives are clearly listed at the beginning of each chapter and tie directly to each 

main heading within.
● Interstate New Teacher Assessment and Support Consortium (INTASC) core teaching 

standards for teachers that correlate to the chapter content are listed and described at the 

beginning of each chapter.
● Classroom Insights start o� each chapter with a real-life vignette that re�ects the topic of the 

chapter and provides focus questions to guide reading.
● Instructional Strategies boxes provide up-to-date strategic ideas and techniques for direct 

application in the classroom.
● Technology Insight boxes appear in each chapter, introducing relevant technology-related 

issues and resources.
● Voices from the Classroom are stories of practicing and award-winning teachers who validate 

the instructional techniques that we highlight.
● Key Ideas boxes provide periodic breaks in the chapter to summarize key content.
● Re�ect boxes, which appear at the end of each major section, allow the reader to stop and re�ect 

on the previously learned content and place it in an experiential context, thereby enhancing its 

personal and professional relevance.
● Marginal Notes throughout the text highlight key concepts.
● Key terms are highlighted in bold print to draw the reader’s attention to these important 

building blocks of a professional vocabulary, and the glossary at the end of the book contains 

all the key terms with de�nitions.
● Closing Re�ections conclude each chapter, providing formative questions for thought on the 

contents of the chapter.
● Summary Points at the end of each chapter aid the reader in pinpointing major concepts.
● Print and Internet Resources at the end of each chapter provide readers with additional 

resources that can be used for further information on a given topic and to expand their 

professional competence.
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ACCOMPANYING RESOURCES FOR 
INSTRUCTORS AND STUDENTS
We o�er a complete package of support material for instructors and students, as described here.

Online Instructor’s Manual with TestBank  

and PowerPoint Slides 

�e instructor’s manual is o�ered online to provide the instructor with additional teaching and 

assessment support materials in an easy-to-use electronic format. Materials include a sample syllabus, 

chapter outlines, discussion questions, key terms, relevant student activities, chapter summaries, 

overhead transparencies, and resource lists. For assessment support, the updated test bank includes 

multiple-choice questions for each chapter.  

MindTap 

�is edition of Teaching Strategies boasts the digital learning solution MindTap with an integrated 

e-portfolio. MindTap gives instructors tools and activities—including in-classroom videos, quizzes, 

professional resources, and scenario activities in which the student creates documents and artifacts 

in response to a focus assignment—that help them prepare classroom-ready, re�ective teachers. 

�e MindTap is customizable and provides real-time student tracking as well as compatibility with 

learning management systems.

xviii PREFACE
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Learning Objectives

After completing this chapter, you should be able to:

1-1 Understand how being a teacher facilitates the American dream

1-2 Understand how instruction is a systematic process and briefly describe the different 

instructional models used by teachers

1-3 Recognize the wide variety of strategies, methods, and techniques of teaching

1-4 Recognize the three major external influences on instruction

1-5 Describe the key contexts of schooling and how they affect your work as a teacher

1-6 Discuss the incentives of the teaching culture

1-7 Recognize the importance of professionalism and diversity

1-8 Understand how teaching is both an art and a science

1-9 Recognize the importance of making well-thought-out classroom instructional 

decisions and taking responsibility for those decisions

1-10 Identify the considerations involved in selecting developmentally appropriate content 

and processes

1-11 Understand the different motivations for learning in the classroom

1-12 Recognize how to choose technology wisely

1-13 Discuss teaching as reflection and problem solving

Standards –––––––––––––––––––––––––––––––
Standards addressed in this chapter:

STANDARD #1:

Learner Development. The teacher understands how learners grow and develop, recognizing 

that patterns of learning and development vary individually within and across the cognitive, 

linguistic, social, emotional, and physical areas, and designs and implements developmentally 

appropriate and challenging learning experiences.

STANDARD #2:

Learning Differences. The teacher uses understanding of individual differences and diverse 

cultures and communities to ensure inclusive learning environments that enable each learner to 

meet high standards.

CHAPTER 1
Frames of Reference for Teaching
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STANDARD #3:

Learning Environments. The teacher works with others to create environments that support 

individual and collaborative learning, and that encourage positive social interaction, active 

engagement in learning, and self-motivation.

STANDARD #8:

Instructional Strategies. The teacher understands and uses a variety of instructional strategies 

to encourage learners to develop a deep understanding of content areas and their connections, and 

to build skills to apply knowledge in meaningful ways.
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Classroom Insight
Dee Armstrong was enrolled in a teacher education program that required class 

interaction on various topics. One assignment in her methods of instruction class 

was to team with three other class members and prepare a set of discussion 

questions relating to instruction. The focal point of the set was, “What are some 

challenges faced by newly hired teachers?”

The team’s subsequent meeting led to the following list.

 ● What is the magnitude of public education?

 ● How do teachers integrate instructional models?

 ● What social dimensions affect the classroom?

 ● What “nonschool” influences impact a teacher’s job?

 ● What factors influence professionalism?

 ● How are teachers reflection and artistry translated into the classroom?

 ● How are learners engaged in the classroom?

 ● Professor Anthony, Dee’s instructor, reviewed the list and assigned Chapter 1 

as background reading for the class prior to their discussions.

Copyright 2018 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.  WCN 02-200-292



44   CHAPTER 1    ●    Frames of Reference for Teaching

SECTION 1

A Snapshot of Schooling and the Profession of Schooling

The schools of America are its single largest social service institution. Projected 2018 expenditures 

for all K–12 schooling are more than $645 billion. Add to that an estimated $500 billion for higher 

education, and the magnitude of our enterprise accounts for a tidy 7.6% of the nation’s gross domestic 

product. Teachers recognize that as members of this “service industry,” which serves almost one out 

of every four persons, they must have a broad understanding of instruction. Teachers know they 

need to analyze how they teach in terms of what they are teaching and to whom they are teaching. In 

this chapter, we present a rationale that relates theory as a foundation for a practical guide to action 

in the classroom to education as a professional endeavor. If standing up and talking were all that one 

had to do, then teaching would be a snap, but there is far more to effective teaching than this.

1-1 FACILITATING THE AMERICAN DREAM

By and large, surveys show that the American public believes that the nation’s schools provide 

students with the knowledge, skills, and competencies they need to be successful. For millions 

of individuals, public schools have provided the opportunities that have allowed them to realize 

their own American dream. Most Americans believe that success comes with education; from an 

economic standpoint, there is little doubt that this is often true.

This dream is not uniformly achieved, however. Not all individuals in our society profit equally from 

public education. The reasons range from socioeconomic factors to language diversity. Perhaps the 

best that we can expect from schools is that they assure every student equal access to opportunity. The 

chance to achieve one’s dream is a great self-motivator. Thus, every educator has an ethical and moral 

obligation to enhance the potential for all students. Embracing those ideals is a professional obligation.

1-2 INSTRUCTION AS A SYSTEMATIC PROCESS

The very best teachers contemplate the manner in which they will present a topic and, through their 

teacher education programs, have a wide variety of instructional models at their disposal.

Models What is an instructional model? Think of it as a broad, overarching descriptor that is 

composed of several different concepts. When teaching astronomy, the solar system is described as a 

model with the sun at the center and all planets orbiting around it. In the solar model, a few concepts 

associated with it are gravity, orbits, heliocentricity, satellites, and eclipses. You can see this picture 

in your mind’s eye.

What type of instructional models do teachers embrace? First, there are learning psychology 

models: behavioral cognitive, constructivist, and developmental. We expand on these in Chapter 2.

Second, there are organizational models. Included are large groups, small groups, cooperative 

learning groups, learning communities, and individualized instruction. In Chapters 5 and 9, these 

models are expanded.

Third, there are classroom management models. There are at least two major models—self-

discipline and imposed discipline. These are discussed later.

To encourage inquiry, several more models are presented in later chapters. A wide spectrum 

of instructional models will provide you with an entry-level set of instructional skills that are 

trustworthy, research-based, and that help bridge that gap between your preservice education and 

entry into your real classroom experience.

1-3 STRATEGIES, METHODS, AND TECHNIQUES

Embedded within any model is a set of accompanying procedures for a specific aspect of that model. 

For example, Chapter 8 is devoted entirely to a model for questioning. By the way, in this text we use 

 Education is the 

largest social 

service industry in 

the United States.

 Teachers guide all 

individuals toward 

being successful in 

American society.
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the terms strategy, technique, method, and procedure as synonyms. Each of these aspects emanates 

from a broader and more encompassing model.

As you progress through the chapters, you will observe a wide variety of strategies being used 

or brought into play as antecedents of an overarching model. Our intended goal is to illustrate 

as many workable and trustworthy teaching/instructional methods as is practical, so that when 

you begin to teach, you will have an array of models and strategies. Furthermore, and of critical 

importance, you will know how to use each one as well as why you are using that technique at any 

given moment in the lesson. The lesson is the essence of the schooling act. A teacher uses a lesson 

structure just as a carpenter uses blueprints for building a house. In short, you will gain a holistic 

view of schooling.

Do keep in mind that we are providing a manageable sample of the total instructional spectrum. 

As you gain classroom experience, you will learn of other models and strategies. The operational 

term is experience! With experience you can sort out strategies that work well for specific topics and 

student groups. At this point in your preservice career, your experiential framework is limited. We 

understand this because we have passed through those same moments. However, the best teachers 

are also lifelong learners.

1-4 EXTERNAL INFLUENCES ON INSTRUCTION

It is abundantly clear that nonschool influences affect how and, to some extent what, you will teach. 

There are books aplenty that examine this issue, but we simply abstract three outside influences: (1) 

politics at the federal level, (2) business groups, and (3) advocacy groups. Collectively, these three 

influences will have a very direct effect on many aspects of your classroom.

Federal Politics As pressing national social problems emerge, there is usually a call for the federal 

government to intervene. Over the past centuries, several acts have been passed to aid the schools. 

In 2015, the US Congress passed “HR5-Every Student Succeeds Act,” which has an impact on every 

classroom. This law maintains a very large federal footprint in all public school classrooms.

Jack Guske, Washtucna High School, Washington
The ever-shifting standards in education are a cause of confusion and uncertainty when it comes to 

compliance. The fear of running afoul of some overlooked standard can be extremely worrisome and 

draining. While it seems overwhelming at times, there are tactics to use to get through the mess.

Don’t go it alone. You need someone either in your school or field who will talk to you and look over what 

you want to do. Sometimes, it is much easier for a disinterested party to spot an omission than you by yourself.

If you are really committed to an idea or project that seems to get little support, don’t just give up. Simply 

modify the idea to fit into the plan. There will be times when it seems like you just can’t win. Be assured that this 

is a natural feeling. Sometimes, it is just a matter of timing that makes the difference. There are always good days 

and bad days to broach a subject. The most important thing is that your plan meshes with either state or national 

standards to prevent it from being rejected outright. If your justification appears thin, then minor adjustments 

might make it fly. Don’t be afraid to ask for guidance, especially these days; this is not a sign of weakness.

Any project should be geared toward the benefit of the students or the school.

Planting trees might not generate much enthusiasm in the students at the time. But those students will 

be happy to put the news clipping in their portfolio when it is time to show community service. Keep the 

goal in mind and don’t let detractors steer you off course.

Used by permission of Jack D. Guske.

Voices from the CLASSROOM
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