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Welcome to The American Pageant AP® Edition! This program provides you with many ongoing opportunities 

to prepare and practice for success in the AP® U.S. History course and examination. Following are some of 

the features to support you as you progress through your study of AP® U.S. History.

TO THE STUDENT

Preparing for the  

AP® U.S. History Exam

Taking the AP® U.S. History Exam

Get ready for the AP® exam from the first day of class.

Preparing for the AP® U.S. History Exam and 
Taking the AP® U.S. History Exam
These two components, available on the teacher companion 

website under Student Resources, offer:

•  Tips on getting ready for the exam, from registration 

through test day

•  An overview of the AP® U.S. History exam and the 

types of questions it features

•  Strategies for responding to the different types of 

questions, with examples

•  A stepped-out process for answering 

free-response questions

•  Sample long essays

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product. 

Multiple-Choice Question

Master the AP® question formats. 

By answering practice questions in AP® format, you will familiarize yourself with their structure, enabling you to 

make the most of the time you’ll have to answer them while taking the AP® exam. 

End-of-Part AP® Review Questions
At the end of each part of your book, there are multiple-choice and short-answer practice questions in AP® format. 

Short-Answer Questions

Attention to the issue of poverty gave the Demo-
cratic party greater national support that lasted 

1. Use the cartoon to answer (a), (b), and (c).

a) Brie�y describe ONE perspective expressed in the 
image about America’s role in the world in the late 
1940s. 

b) Brie�y explain ONE speci�c event or development 
that caused the perspective expressed in the 
image. 

c) Brie�y explain ONE way the events depicted in 
the image affected American foreign policy in the 
late 1940s and 1950s. 

2. Answer (a), (b), and (c).



Zoom in on the most important AP® content in every chapter.

Focus on AP® Success Chapter Preview
Every chapter in your book begins with two or more pages of information and 

questions to help focus your study on the most important AP® content in that 

chapter.

Must Know: Events and People presents key historical facts and players you 

will need to know.

Must Understand: Essential Knowledge identifies and explains AP® essen-

tial knowledge points by tying them directly to the content of the chapter, 

including page numbers.

Must Connect: Essential Knowledge and Historical Thinking Skills 

and Reasoning Processes build your ability to use all the historical thinking 

skills and reasoning processes to explain the essential knowledge tested on the 

AP® exam.

Focus on AP® Historical Thinking Skills allows you to organize the content 

of this textbook thematically, hone your analytical writing skills, and enhance 

your development and application of AP® Historical Thinking Skills.

161A

Focus on AP® Success

 ● State constitutions

 ● Articles of Confederation

 ● Northwest Territory

 ● Northwest Ordinance

 ● The Constitutional Convention

 ● The Constitution

 ● Federalism

 ● Separation of powers

 ● The Federalists

 ● The Anti-Federalists

 ● The Federalist Papers

 ● James Madison

 ● Alexander Hamilton

 ● “Republican Motherhood”

Chapter 8 The Confederation and the Constitution 

1776–1790

MUST UNDERSTAND: Essential Knowledge from Period 3 (1754–1800)

 ● How did the continued presence of European powers in North 

America challenge the United States to find ways to safeguard 

its borders, maintain neutral trading rights, and promote its 

economic interests? (pp. 162–163; 168–169)

 ● Why did many of the new state constitutions place power in 

the hands of the legislative branch and maintain property 

qualifications for voting and citizenship? (pp. 161–162)

 ● How did the Articles of Confederation unify the newly 

independent states and create a central government with 

limited power? (pp. 161–168)

 ● How did difficulties over international trade, finances, interstate 

commerce, foreign relations, and internal unrest lead to calls for a 

stronger central government after the Revolution? (pp. 168–171)

 ● How did the delegates from the states at the Constitutional 

Convention use negotiation, collaboration, and compromise to 

propose a constitution? (pp. 171–175)

 ● How did delegates from the states participate in the 

Constitutional Convention that created a limited but dynamic 

central government embodying federalism and providing for a 

separation of powers between its three branches? (pp. 171–175)

 ● How did the delegates at the Constitutional Convention 

compromise over the representation of slave states in Congress 

and the role of the federal government in regulating both 

slavery and the slave trade? (pp. 171–173)

 ● Why, in the debate over ratifying the Constitution, did  

Anti-Federalists opposing ratification battle with the Federalists, 

whose principles were articulated in The Federalist Papers?  

(pp. 174–178)

 ● How did an increased awareness of the inequalities in society 

during and after the American Revolution motivate some 

individuals and groups to call for the abolition of slavery and 

greater political democracy in the new state and national 

governments? (pp. 178–180)

 ● How did an ideal of “republican motherhood” gain popularity in 

response to women’s participation in the American Revolution, 

Enlightenment ideas, and women’s appeals for expanded roles 

in society? (p. 180)

 ● How, as increasing numbers of migrants from within North 

America and other parts of the world continued to move 

westward, did frontier cultures that had emerged in the colonial 

period continue to grow and fuel social, political, and ethnic 

tensions? (pp. 169–170)

 ● Why, as settlers moved westward during the 1780s, did Congress 

enact the Northwest Ordinance for admitting new states?  

(pp. 166–168)

 ● Why did the Northwest Ordinance promote public education, 

the protection of private property, and a ban on slavery in the 

Northwest Territory? (pp. 166–168)

MUST KNOW: Events and People

MUST CONNECT: Essential Knowledge and Historical Thinking Skills and 
Reasoning Processes

 ● Essential Knowledge: In response to women’s 

participation in the American Revolution, Enlightenment 

ideas, and women’s appeals for expanded roles, an ideal of 

“republican motherhood” gained popularity.

Contextualization Explain specific examples of 

how women’s participation in the American Revolution, 

Enlightenment ideas, and women’s appeals for expanded roles 

influenced the emergence of “republican motherhood.”

 ● Essential Knowledge: In the debate over ratifying the 

Constitution, Anti-Federalists opposing ratification battled 

with Federalists, whose principles were articulated in The 

Federalist Papers.

Comparison As you read this chapter, create a T-chart 

that contrasts the views of the Federalists and Anti-Federalists 

during the ratification debate.

Focus on AP® Success Chapter Preview
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MUST DEVELOP: AP® Historical Thinking Skills (Source Claims and Evidence)
Identify the evidence used in a source to support an argument. 

Identifying the evidence used in a source to support an argument is a fundamental component of the historical thinking 
skill of source claims and evidence. Although this skill is essential for success on the Document-Based Question on the AP® 

Exam, it may also be assessed on some of the multiple-choice and short-answer questions. In order to develop this aspect 
of source claims and evidence, you need to develop the ability to read primary and secondary sources carefully and criti-
cally. In other words, you have to be able to distinguish the difference between significant and superfluous information in 
a document. Then, you need to be able to summarize the significant evidence that supports the overarching argument in 
your own words. 

Throughout this and every other chapter in The American Pageant, there are excerpts of primary sources highlighted 
in light blue boxes. As you read this chapter, use these primary source excerpts to practice your ability to identify evidence 
used to support an argument. That is, can you summarize the main argument(s) of the primary source excerpt? Can you 
identify the relevant evidence in your own words? For example, in “Contending Voices: Debating the New Constitution” 
(p. 179), the authors claim that Jonathan Smith “wrote approvingly of the new federal constitution” and Patrick Henry 
thought “the proposed constitution endangered everything the Revolution had sought to protect.” As you read the words 
of Smith and Henry, can you identify the evidence they used to support their arguments? Can you summarize Smith’s evi-
dence for the argument for the Constitution and Henry’s evidence for the argument against it?

 ● Essential Knowledge: The Constitutional Convention 

compromised over the representation of slave states in 

Congress and the role of the federal government in regulating 

both slavery and the slave trade, allowing the prohibition of 

the international slave trade after 1808.

Causation After you read Section 8-11 “Hammering Out a 

Bundle of Compromises” (pp. 171–173) and analyze Table 8.2 

“Slavery and the Constitution” (p. 174), can you explain why 

slavery caused division among delegates at the Constitutional 

Convention and how compromises regarding slavery 

impacted the drafting of the Constitution?

 ● Essential Knowledge: After the Revolution, difficulties 

over international trade, finances, interstate commerce, 

foreign relations, and internal unrest led to calls for a stronger 

central government.

Continuity and Change over Time How did the 

national government change in the United States from 1776 

to 1790? As you read this chapter, how many specific changes 

in the structure of the national government can you identify? 

Can you also identify some continuities in the structure of the 

national government from 1776 to 1790?

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product. 
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Document-Based Questions (DBQs) and Long Essay Questions
At the end of your book, there are document-based questions (DBQs) and long 

essay questions that mirror the structure and format of the AP® exam. The 

practice DBQs will help you build your skills in analyzing and writing about 

historical documents such as letters, memoirs, photographs, and political 

cartoons using evidence to support your writing.

Also included at the end of the book are long essay questions that 

measure students’ ability to apply AP® historical thinking skills and reasoning 

processes to explain and analyze significant events and movements. They 

require students to develop an argument supported by an analysis of specific, 

relevant historical evidence.

Document-Based Questions • A93

Document 2

Source: “Shooting craps in the hall of the Newboys’ 
Lodging House,” Jacob Riis (1849–1914). Library of 
Congress Prints and Photographs Division, 
Washington, DC.

DBQ 13

Directions: Question 13 is based on the accompanying seven documents. The 
documents have been edited for the purpose of this exercise. You are advised to 
spend 15 minutes planning and 45 minutes writing your answer.

Evaluate whether or not the progressive movement (1900–1920) can be 
considered an extension of the populist movement of the late 
nineteenth century.

Document 1 

Source: Preamble and Declaration of Principles of the 
Great and Growing Order of Workingmen, the 
Knights of Labor, 1886.

The alarming development and aggressiveness of 
great capitalists and corporations, unless checked, 
will inevitably lead to the pauperization and hope-
less degradation of the toiling classes. It is impera-
tive . . . that a check be placed on unjust 
accumulation, and the power for evil of aggregated 
wealth. . . .

We declare to the world that our aims are: . . .

 1. To secure to the worker the full enjoyment of 
the wealth they create [and] suf�cient leisure to 
develop their intellectual, moral, and social 
faculties. . . .

  In order to secure these results we demand of 
the State: . . .

 4. The public lands, the heritage of the people, be 
reserved for actual settlers, not another acre for 
railroads or speculators. . . .

 6. The adoption of measures providing for the 
health and safety of those engaged in mining, 
manufacturing, and the building industries, 
and indemni�cation to those engaged therein 
for injuries suffered through lack of necessary 
safeguards. . . .

 11. The prohibition by law of the employment of 
children under �fteen years of age in work-
shops, mines and factories. . . .

 13. That a graduated income tax be levied. . . .
 14. That the importation of foreign labor under 

contract be prohibited. . . .
  And while making the foregoing demands upon 

the State and national government, we will 
endeavor to associate our own labors to:

 20. To secure for both sexes equal pay for equal 
work.

 21. To shorten the hours of labor by a general 
refusal to work more than eight hours.
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Document-Based Question

Long Essay Questions

Directions on answering Long Essay Questions. The following questions require you to use historical evidence to 

develop a cohesive historical argument. Each prompt will ask you to analyze an aspect of one of the themes and apply 

one of the following reasoning processes: causation, comparison, or continuity and change over time.

In your response, you should do the following:

 ● State a defensible claim or thesis that establishes a line of reasoning.
 ● Describe a broader historical context relevant to the prompt.
 ● Use specific and relevant examples of evidence to support an argument in response to the prompt.
 ● Frame or structure an argument that utilizes reasoning processes (i.e., causation, comparison, or continu-

ity and change over time) to address the prompt.
 ● Use evidence to corroborate, qualify, or modify an argument that addresses the prompt.

PERIODS 1–3 (1491–1800):

American and National Identity (NAT-1 Comparison)

 1. Evaluate the extent to which differing ideas of national identity shaped the debate over ratifying the U.S. 
Constitution in the late 1780s. 

Politics and Power (PCE-1 Causation)

 2. Evaluate the extent to which disagreements among political leaders in the 1790s about economic policy and 
the relationship between the national government and the states caused the formation of political parties. 

Work, Exchange, and Technology (WXT-1 Continuity and Change  
over Time)

 3. Evaluate the extent to which the transatlantic trade changed both Europe and the Americas from 
1492 to 1607. 

American and Regional Culture (ARC-1 Comparison)

 4. Contrast the extent to which the presence of different European religious groups contributed to cultural 
pluralism in New England and the middle colonies in the late seventeenth and eighteenth centuries. 

Migration and Settlement (MIG-1 Continuity and Change over Time)

 5. Evaluate the extent to which westward migration changed the relationship between Great Britain and its 
North American colonies from 1763 to 1783.

Geography and the Environment (GEO-1 Comparison)

 6. Evaluate the most significant difference between the physical environment of New England and the 
Chesapeake and explain how this difference shaped the development of the British colonies in these two 
regions prior to 1700. 

Long Essay Questions • A109

Long Essay Question
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Interact with AP® U.S. History.

The American Pageant AP® Edition gives 

you the opportunity to use digital tools 

in your study of U.S. history. With access 

to MindTap™ History, you’ll have a new 

personalized online learning environment.

Build critical AP® historical thinking skills and 

reasoning processes and strengthen comprehension.

Interact with multimedia, primary, and secondary 

sources.

Test your content knowledge. Review and master AP® skills and content using 

Online Fast Track to a 5 AP® Exam Prep.
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Think like a historian.

Building AP® Historical �inking Skills and Reasoning Processes
One goal of the AP® U.S. History course is to develop your ability to think about history like 

historians do. The AP® course description lists six historical thinking skills and three reasoning 

processes.

Skill 1: Developments and Processes

Skill 2: Sourcing and Situation

Skill 3: Source Claims and Evidence

Skill 4: Contextualization

Skill 5: Making Connections

Skill 6: Argumentation

Reasoning Process 1: Comparison

Reasoning Process 2: Causation

Reasoning Process 3: Continuity and Change

On the AP® exam, you’ll be asked to demonstrate your mastery of historical thinking skills and 

reasoning processes. Your textbook has a number of features specifically designed to support 

you in developing these skills and processes. For example:

Varying Viewpoints
These historiographical 

debates provide differing 

views of historical events and 

illustrate the skill of making 

connections.

Contending Voices
“Contending Voices” 

offers paired quotes from 

original historical sources, 

accompanied by questions 

that ask students to assess 

conflicting perspectives 

on often hotly contested 

subjects. This feature 

will develop your skills 

and practices in making 

connections, argumentation, 

and contextualization.

Examining the Evidence
Studying many different 

kinds of primary sources 

will help you build several 

historical thinking skills and 

reasoning processes, but most 

especially analyzing primary 

and secondary sources of 

evidence. You’ll learn to probe 

a wide range of historical 

documents and artifacts 

explicitly with the task of 

crafting sound arguments from 

historical evidence.

156 ● CHAPTER 7 America Secedes from the Empire, 1775–1783

North America, including thirty-two thousand in the 

United States. Washington returned with his army to 

New York, there to continue keeping a vigilant eye on 

the British force of ten thousand men.

Fighting actually continued for more than a year 

after Yorktown, with Patriot–Loyalist warfare in the 

South especially savage. “No quarter for Tories” was 

the common battle cry. One of Washington’s most 

valuable contributions was to keep the languishing 

cause alive, the army in the field, and the states to-

gether during these critical months. Otherwise a sat-

isfactory peace treaty might never have been signed.

•
 7-16 Peace at Paris

After Yorktown, despite George III’s obstinate eager-

ness to continue fighting, many Britons were weary 

of war and increasingly ready to come to terms. They 

had suffered heavy reverses in India and in the West 

Indies. The island of Minorca in the Mediterranean 

had fallen; the Rock of Gibraltar was tottering. Lord 

North’s ministry collapsed in March 1782, temporar-

ily ending the personal rule of George III. A Whig 

ministry, rather favorable to the Americans, replaced 

the Tory regime of Lord North.

Three American peace negotiators had meanwhile 

gathered at Paris: the aging but astute Benjamin Frank-

lin; the flinty John Adams, vigilant for New England 

interests; and the impulsive John Jay of New York, 

deeply suspicious of Old World intrigue. The three en-

voys had explicit instructions from Congress to make 

no separate peace and to consult with their French al-

lies at all stages of the negotiations. But the American 

representatives chafed under this directive. They well 

knew that it had been written by a subservient Con-

gress, with the French Foreign Office indirectly guid-

ing the pen.

France was in a painful position. It had induced 

Spain to enter the war on its side, in part by promis-

ing to deliver British-held Gibraltar. Yet the towering 

rock was defying frantic joint assaults by French and 

Spanish troops. Spain also coveted the immense trans-

Allegheny area, on which restless American pioneers 

were already settling.

Contending Voices
Two Revolutions: French  

and American

The French Revolution broke out in the decade follow-
ing America’s own revolution, which partly inspired it. 
Yet the French upheaval swiftly descended into mob 
violence and soon led to Napoleon Bonaparte’s wars, 
which convulsed Europe for a decade before the French 
monarchy was restored in 1814. Then and later, scholars 
have tried to understand the relation between the two 
revolutions. In 1800 the Prussian statesman Friedrich 
von Gentz (1764–1832) published an essay titled 
“Origins and Principles of the American Revolution, 
Compared with the French.” In it he argued that

“ the Americans escaped the most dangerous of 
all the rocks, which in our times threatens the 
founders of any revolution: the deadly passion for 
making political experiments with abstract theo-
ries and untried systems. ”
Future American Secretary of State and President 
John Quincy Adams (1767–1848) translated von 
Gentz’s work into English, because, he said,

“ it rescues [the American] revolution from the 
disgraceful imputation of having proceeded from 
the same principles as the French. ”

According to von Gentz and Adams, what part of 
the American experience before 1776 accounted 
for the major differences between the revolutions 
in France and America?

Blundering George III, a poor loser, wrote this of 
America:

“Knavery seems to be so much the striking fea-
ture of its inhabitants that it may not in the end be 
an evil that they become aliens to this Kingdom.”

France, ever eager to smash Britain’s empire, de-

sired an independent United States, but sought to 

keep the new Republic cooped up east of the Allegh-

eny Mountains. A weak America—like a horse sturdy 

enough to plow but not vigorous enough to kick—

would be easier to manage in promoting French in-

terests and policy. France was paying a heavy price in 

men and treasure to win America’s independence, and 

it wanted to get its money’s worth.

But John Jay was unwilling to play France’s game. 

Suspiciously alert, he perceived that the French could 

not satisfy the conflicting ambitions of both Ameri-

cans and Spaniards. He saw signs—or thought he 

did—indicating that the Paris Foreign Office was 

about to betray America’s trans-Appalachian interests 

to satisfy those of Spain. He therefore secretly made 

A Revolution for Women? Abigail Adams Chides  
Her Husband, 1776

Examining the Evidence

I      n the midst of the revolutionary fervor of 1776, 

at least one woman—Abigail Adams, wife of noted 

Massachusetts Patriot (and future president) John 

Adams—raised her voice on behalf of women. 

Yet she apparently raised it only in private—in this 

personal letter to her husband. Private documents 

like the correspondence and diaries of individuals 

both prominent and ordinary offer invaluable 

sources for the historian seeking to discover senti-

ments, opinions, and perspectives that are often 

difficult to discern in the official public record. What 

might it suggest about the historical circumstances 

of the 1770s that Abigail Adams confined her claim 

for women’s equality to this confidential exchange 

with her spouse? What might have inspired the 

arguments she employed? Despite her privileged 

position and persuasive power, and despite her 

threat to “foment a rebellion,” Abigail Adams’s 

plea went largely unheeded in the Revolutionary 

era—as did comparable pleadings to extend the 

revolutionary principle of equality to blacks. What 

might have accounted for this limited application 

of the ideas of liberty and equality in the midst of a 

supposedly democratic revolution?
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7.5A and B

Whose Revolution?

H   
istorians once assumed that the Revolution was just 

another chapter in the unfolding story of human 

liberty—an important way station on a divinely ordained pathway 

toward moral perfection in human affairs. This approach, often 

labeled the “Whig view of history,” was best expressed in 

George Bancroft’s ten-volume History of the United States of 

America, published between the 1830s and 1870s. Later in that 

century, other scholars contended that the dispute between 

America and Britain had been one over competing visions of the 

proper constitutional order of the empire.

By the early twentieth century, these approaches were in 

turn challenged by the so-called progressive historians, who 

argued that neither divine destiny nor constitutional quibbles 

had much to do with the Revolution. Rather, the Revolution 

stemmed from deep-seated class tensions within American 

society. Once released by revolt, those tensions produced a 

truly transformed social order. Living themselves in a reform 

age when entrenched economic interests cowered under 

heavy attack, progressive historians like Carl Becker insisted 

that the Revolution was not just about “home rule” within the 

British Empire, but also about “who should rule at home” in 

America, the upper or lower classes. J. Franklin Jameson took 

Becker’s analysis one step further in 1926, claiming that the 

Revolution not only grew out of intense struggles between 

social groups but also inspired many ordinary Americans to 

seek greater economic and political power, fundamentally 

democratizing society in its wake.

In the 1950s the progressive historians fell out of favor as 

the political climate became more conservative. Interpretations 

of the American Revolution as a class struggle did not play 

well in a country obsessed with the spread of communism, 

and in its place arose the so-called consensus view. Historians 

such as Robert Brown and Edmund Morgan downplayed the 

role of class conflict in the Revolutionary era but emphasized 

that colonists of all ranks shared a commitment to certain fun-

damental political principles of self-government. The unifying 

power of ideas was now back in fashion almost a hundred 

years after Bancroft.

Since the 1950s two broad interpretations have contended 

with each other and perpetuated the controversy over whether 

political ideals or economic and social realities were most 

responsible for the Revolution. The first, articulated most 

prominently by Bernard Bailyn, has emphasized ideological 

and psychological factors. Focusing on the power of ideas to 

foment revolution, Bailyn argued that the colonists, incited by 

their reading of seventeenth-century and early-eighteenth-

century English political theorists, grew extraordinarily (per-

haps even exaggeratedly) suspicious of any attempts to 

tighten the imperial reins on the colonies. When confronted 

with new taxes and commercial regulations, these hypersensi-

tive colonists screamed “conspiracy against liberty” and “cor-

rupt ministerial plot.” In time they took up armed insurrection 

in defense of their intellectual commitment to liberty.

A second school of historians, inspired by the social move-

ments of the 1960s and 1970s, revived the progressive inter-

pretation of the Revolution. Gary Nash, in The Urban Crucible 

(1979), and Edward Countryman, in A People in Revolution 

(1981), pointed to the increasing social and economic divi-

sions among Americans in both the urban seaports and the 

isolated countryside in the years leading up to the Revolution. 

Attacks by laborers on political elites and expressions of 

resentment toward wealth were taken as evidence of a society 

that was breeding revolutionary change from within, quite 

aside from British provocations. Some of these arguments 

have continued into more recent scholarship; Woody Holton, 

in Forced Founders (1999), argues that pressures exerted by 

the presence of Indians, slaves, and poor whites forced the 

Virginia elite onto the road toward independence.

While the concerns of the progressive historians echo in 

these socioeconomic interpretations of the Revolution, the 

neoprogressives have been more careful not to reduce the 

issues simplistically to the one-ring arena of economic self-

interest. Instead, they have argued that the varying material 

circumstances of American participants led them to hold dis-

tinctive versions of republicanism, giving the Revolution a less 

unified and more complex ideological underpinning than the 

idealistic historians had previously suggested. The dialogue 

between proponents of “ideas” and “interests” has gradually 

led to a more nuanced meeting of the two views.

In another recent trend, scholars have taken a more trans-

atlantic view of the Revolution’s origins, asking when and how 

colonists shifted from identifying as “British” to viewing them-

selves as “American.” Fred Anderson has argued that long 

before rebellion, the Seven Years’ War (1756–1763) helped 

create a sense of American identity apart from Britain. Still 

other historians, such as T. H. Breen, argue that British nation-

alism actually intensified in the colonies over the course of the 

eighteenth century, as deepening economic and cultural ties 

between Britain and North America confronted colonists with 

the stark reality that the British did not see them as equal 

imperial citizens, entitled to the same rights as Englishmen. 

Taking a broader global view, David Armitage has argued that 

the American Declaration of Independence had an impact far 

beyond the British Atlantic world, shaping the rhetoric of 

countries claiming their independence into the following cen-

tury and beyond.

Scholars have also broadened their perspective by viewing 

the conflict from a continental viewpoint. Kathleen DuVal sees 

the Revolution not only as founding a new nation but also as 

remaking the North American continent for its native inhabit-

ants, European colonizers, and various subject peoples within 

the colonies. Alan Taylor and Robert G. Parkinson similarly 

consider the conflict as a civil war wherein both sides claimed 

to represent true English values. The war, as Taylor says, 

“embroiled everyone … rather than just soldiers in set piece 

battles.”

Varying Viewpoints
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Thomas Bailey, the original author of the book you’re reading, was a professor who loved history and loved teaching 

it. The current authors, David Kennedy and Lizabeth Cohen, have continued this tradition, both in teaching and in 

co-authoring The American Pageant.

One of their goals in writing The American Pageant was to make the stories and events in our nation’s history as 

fascinating, poignant, memorable, and serious to the reader as they are to them. The authors achieved this by writing 

in a clear and understandable style, including many interesting and often humorous historical anecdotes.

So when you encounter something funny or witty as you read The American Pageant, we hope you’ll see that studying 

American history can be entertaining. Don’t forget to take pleasure and inspiration from reading the story of the people 

and events that have shaped America.

Makers of America
“Makers of America” essays focus on the diverse 

ethnic, racial, and activist groups that compose 

America’s pluralistic society (addresses the 

themes of American and regional culture and 

social structures).

�inking Globally
These essays present different aspects of the 

American experience in the context of world 

history (addresses the themes of politics and 

power and America in the world).

oses Austin, born a Connecticut Yankee in 1761, 
was determined to be Spanish—if that’s what it 

took to acquire cheap land and freedom from pesky laws. 
In 1798 he tramped into untracked Missouri, still part of 
Spanish Louisiana, and pledged his allegiance to the king 
of Spain. He was not pleased when the Louisiana Pur-
chase of 1803 restored him to American citizenship. In 
1820, with his old Spanish passport in his saddlebag, he 
rode into Spanish Texas and asked for permission to es-
tablish a colony of three hundred families.

Austin’s request posed a dilemma for the Texas gov-
ernor. The Spanish authorities had repeatedly stamped 
out the bands of American horse thieves and squatters 

who periodically splashed across the Red and Sabine 
Rivers from the United States into Spanish territory. Yet 
the Spanish had lured only some three thousand of their 
own settlers into Texas during their three centuries of 
rule. If the land were ever to be wrestled from the Indians 
and “civilized,” maybe Austin’s plan could do it. Hoping 
that this band of the “right sort” of Americans might pre-
vent the further encroachment of the buckskinned bor-
der ruffians, the governor reluctantly agreed to Austin’s 
proposal.

Upon Moses Austin’s death in 1821, the task of re-
alizing his dream fell to his twenty-seven-year-old son, 
Stephen. “I bid an everlasting farewell to my native coun-
try,” Stephen Austin said, and he crossed into Texas on 
July 15, 1821, “determined to fulfill rigidly all the duties 
and obligations of a Mexican citizen.” (Mexico declared 
its independence from Spain early in 1821 and final-
ized its agreement with Austin in 1823.) Soon he learned 

fluent Spanish and was signing his name as “Don  
Estévan F. Austin.” In his new colony between the 

Brazos and Colorado Rivers, he allowed “no 
drunkard, no gambler, no profane swearer, no 

idler”—and sternly enforced these rules. Not 
only did he banish several families as “unde-
sirables,” but he ordered the public flogging 
of unwanted interlopers.

Austin fell just three families short 
of recruiting the three hundred house-
holds that his father had contracted 
to bring to Texas. The original settlers 
were still dubbed the “Old Three Hun-
dred,” the Texas equivalent of New  
England’s Mayflower Pilgrims or the “First 
Families of Virginia.” Mostly Scots-Irish 
southerners from the trans-Appalachian 
frontier, the Old Three Hundred were 
cultured folk by frontier standards; all 
but four of them were literate. Other set-

tlers followed, from Europe as well as 
America. Within ten years the “Anglos” 

(many of them French and German) out-
numbered the Mexican residents, or teja-

nos, ten to one and soon evolved a distinctive 
“Texican” culture. The wide-ranging horse pa-

trols organized to attack Indian camps became 
the Texas Rangers; Samuel Maverick, whose 
unbranded calves roamed the limitless prairies, 
left his surname as a label for rebellious loners 

who refused to run with the herd; and 
Jared Groce, an Alabama planter whose 
caravan of fifty covered wagons and one 
hundred slaves arrived in 1822, etched 
the original image of the larger-than-life, 
big-time Texas operator.

Mexican or Texican?

M     

Makers of America
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12.18 Lorenzo de Zavala (1788–1836) Born in Mexico, Zavala was among 

the signers of the Texas declaration of independence in 1836, and served 

briefly as vice president of the Texas republic. Lorenzo De Zavala (1901); Accession ID: CHA #1989.083; 

Courtesy State Preservation Board, Austin, Texas; Original Artist: Proctor, C.E./1866–1950; Photographer: Eric Beggs, 9/92, pre conservation

194 ● CHAPTER 9 Launching the New Ship of State, 1789–1800Two Revolutions

On July 14, 1789, a howling mob 

stormed the Bastille—a dank Parisian 

prison described by the Marquis de 

Lafayette as France’s “fortress of 

despotism”—killed half a dozen soldiers, 

and paraded the severed heads of its 

commanding officer and the mayor of 

Paris throughout the city. The French 

Revolution was thus bloodily launched. 

Bastille Day is still celebrated as 

France’s national birthday, just as 

Americans celebrate the Fourth of July.

The roots of the two Revolutions 

were thickly intertwined. To defray the 

cost of the war that had ousted France 

from North America in 1763, Britain had 

levied new taxes on its colonists, pro-

voking them to revolt in 1776. In turn, 

aiding the rebellious Americans forced 

the French government to seek new 

revenues, lighting the fuse that led to 

the political explosion in Paris in 1789.

Even more notable was the intellec-

tual commonality between the upheav-

als. The ideas that inspired the 

American and French revolutionaries 

legacies. The Americans largely dis-

armed after winning their independence; 

allowed some eighty thousand hard-

core Loyalists to depart without suffer-

ing grievous retribution; peacefully 

resumed their habits of worship, toil, 

and governance; and proceeded to 

draft the U.S. Constitution, under which 

they have lived, with amendments, for 

more than two centuries. The American 

revolutionaries, in short, secured the 

fruits of their Revolution fairly easily, 

while the French struggled through 

ghastly bloodshed to ultimate failure—

an outcome that haunted European pol-

itics for at least a century thereafter.

Revolutionaries in France had to 

grapple with the constant threats of 

counterrevolution at home and armed 

intervention from abroad. As a result, 

they soon descended into grisly vio-

lence, including the execution of some 

forty thousand Frenchmen in the notori-

ous Reign of Terror of 1793–1794, the 

guillotining of the king and queen, and 

preemptive attacks on neighboring 

grew from the common heritage of 

radical eighteenth-century Enlighten-

ment thinking about equality, freedom, 

and the sovereignty of the people. The 

French Declaration of the Rights of 

Man (1789) deliberately echoed 

Thomas Jefferson’s Declaration of 

Independence (1776) when it said that 

“men are born and remain free and 

equal in rights,” among which were 

“liberty, property, security, and resis-

tance to oppression.” Many French 

thinkers openly credited the American 

Revolution as the inspiration for their 

own. As the American revolutionary 

Thomas Paine remarked to George 

Washington, “The principles of Amer-

ica opened the Bastille.” Indeed, in 

many ways the French were even more 

radical than the Americans; their Revo-

lution abolished slavery (temporarily), 

something the Americans failed to do 

for almost one hundred years more.

And yet the American and French 

Revolutions unfolded in dramatically dif-

ferent ways and left vastly different 

Thinking Globally

9.6 Storming the Bastille, 1789 This event signaled the outbreak of the French 

Revolution. 
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Use themes to connect and understand U.S. history.

�e Eight AP® �emes
The AP® U.S. History learning objectives are organized under eight themes to help you recognize 

important trends and historical events.

Theme 1: American and National Identity

Theme 2: Work, Exchange, and Technology

Theme 3: Geography and the Environment

Theme 4: Migration and Settlement 

Theme 5: Politics and Power 

Theme 6: America in the World

Theme 7: American and Regional Culture

Theme 8: Social Structures

Your textbook also contains features that will give you practice in examining history within the 

context of the eight themes. Following are just two examples:

Enjoy your study of American history!
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Preface

     his seventeenth edition of The American Pageant 

reflects our continuing collaboration to bring the 

most recent scholarship about American history to the 

broadest possible student audience, while preserving 

the readability that has long been the Pageant’s hall-

mark. We are often told that the Pageant stands out 

as the only American history text with a distinctive 

personality, an observation that brings us considerable 

satisfaction. We define the Pageant’s leading charac-

teristics as clarity, concreteness, a strong emphasis on 

major themes, integration of a broad range of histori-

cal topics into a coherent and clutter-free narrative, 

attention to a variety of interpretive perspectives, and 

a colorful writing style leavened, as appropriate, with 

wit. That personality, we strongly believe, is what has 

made the Pageant both appealing and useful to count-

less students for more than six decades.

Our collaboration on the Pageant reflects our 

respective scholarly interests, which are complemen-

tary to a remarkable degree. While we share broad 

interests in the evolving character of American soci-

ety and in its global role, David Kennedy is primar-

ily a political and economic historian, while Lizabeth 

Cohen’s work emphasizes social and cultural history. 

Together, we have once again revised the Pageant chap-

ter by chapter, even paragraph by paragraph, guided 

by our shared commitment to tell the story of the 

American past as vividly, clearly, and responsibly as 

possible, without sacrificing a sense of the often sober-

ing seriousness of history and of its sometimes chal-

lenging complexity.

Goals of The American Pageant

Like its predecessors, this edition of The American  

Pageant seeks to cultivate in its readers the critical 

thinking skills necessary for balanced judgment and 

informed understanding about American society by 

holding up to the present the mirror and measuring 

rod that is the past. This new edition now divides the 

narrative of American history into nine parts, instead 

of the six featured in previous editions, to better reflect 

the ways in which American history is being taught 

today. Each of the nine parts opens with an introduc-

tory essay highlighting major themes and perspec-

tives, essentially posing the question, “What’s the 

story?” in the chapters that follow. Those essays are 

meant to help students to understand that history is 

not just a matter of piling up mountains of facts but is 

principally concerned with discovering complex pat-

terns of change over time and organizing seemingly 

disparate events, actions, and ideas into meaningful 

chains of cause and consequence. For this edition, we 

have also added concluding focus questions to the nine 

introductory essays to encourage students to bring a 

set of probing inquiries into the chapters that compose 

each section.

A strong narrative propels the story, reinforced by 

the feature, “Contending Voices.” Here we pair conflict-

ing quotations from original historical sources, accom-

panied by questions that encourage critical thinking 

by asking students to assess how people in the histori-

cal past understood hotly contested subjects. Still more 

highlighted quotes throughout the text help students 

hear the language of real people who shaped and expe-

rienced historical events. This edition incorporates 

many new, diverse voices into these features. They 

complement the historiographical debates covered in 

the “Varying Viewpoints” essays by highlighting how 

historical actors themselves debated the meaning of 

the events they experienced. 

In addition, “Examining the Evidence” enables 

students to deepen their understanding of the histori-

cal craft by conveying how historians develop interpre-

tations of the past through research in many different 

kinds of primary sources. Here students learn to probe 

a wide range of historical documents and artifacts: cor-

respondence between Abigail and John Adams in 1776, 

and what it reveals about women’s place in the era of 

the American Revolution; the Gettysburg Address and 

the light it sheds not only on President Lincoln’s bril-

liant oratory but also on his vision of the American 

nation; a letter from a black freedman to his former 

master in 1865 that illuminates his family’s experi-

ence in slavery as well as their hopes for a new life; 

the manuscript census of 1900 and what it teaches us 

about immigrant households on the Lower East Side 

of New York at the dawn of the twentieth century; 

the neighborhood rating system of the Home Owners’ 

Loan Corporation (HOLC) of the 1930s, which insti-

tutionalized the “redlining” that starved inner-city 

neighborhoods of capital for decades afterward; and a 

national security document that gives insight into the 

foreign policy-making process. 

The Pageant’s goal is not to teach the art of proph-

ecy but the much subtler and more difficult arts of 

seeing historical developments in context, of under-

standing the roots and direction and pace of change, 

and of distinguishing what is truly new under the sun 
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from what is not. The study of history, it has been 

rightly said, does not make one smart for the next 

time, but wise forever. Throughout the text, we believe 

that anchoring the narrative of events in a coherent 

interpretive framework facilitates readers’ acquisition 

of important historical thinking skills, including peri-

odization, synthetic reasoning, and contextual and 

comparative analysis.

We hope that the Pageant will help to develop the 

art of critical thinking in its readers and that those who 

use the book will take from it both a fresh appreciation 

of what has gone before and a seasoned perspective on 

what is to come. We hope, too, that readers will take as 

much pleasure in reading The American Pageant as we 

have had in writing it.

Changes in the Seventeenth Edition

This edition now breaks the narrative into nine histori-

cal periods, rather than six, a restructuring designed to 

help students understand critical themes and changes 

over time, and to provide teachers with an organiza-

tional framework in tune with broader learning goals.

As in past revisions, we have updated and stream-

lined the entire text narrative, focusing especially on 

four matters: (1) the colonial and early national periods, 

including fresh discussion of Spanish and French colo-

nial ambitions and imperial rivalries for dominance in 

North America; (2) significantly enhanced attention 

to Native American history, from the European arrival 

into the twenty-first century; (3) expanded examina-

tion of the conquest of the West and its human and 

environmental consequences; and (4) the history of 

American capitalism. 

We have substantially revised and reorganized the 

Pageant’s discussion of the colonial period to empha-

size uncertainties and potentialities during the eras 

of exploration and early settlement, relying especially 

on the wealth of recent scholarship on the American 

West and southwestern borderlands to expand the 

geographical and conceptual scope of our treatment 

of that consequential period. Parts One and Two now 

help students reflect on Native American perspectives 

and priorities, while encouraging them to understand 

the colonization of North America as a more precari-

ous—and contested—project carried out by competing 

European powers. This spatial reorientation allows for 

a renewed emphasis on the histories of Native Ameri-

can civilizations and their role in a rapidly changing 

North America. Finally, new material in chapters on 

the early national and antebellum eras incorporate 

important scholarship on capitalism and the role of 

finance and speculation in the growth of the nation’s 

political and social institutions, particularly slavery.

We have also made major revisions to our treatment 

of the entire post-Civil War era—from Reconstruction 

through the election of 2016. Coverage of the Gilded 

Age now begins with a chapter emphasizing the central-

ity of the Industrial Revolution to an understanding of 

the course of American history in the late nineteenth 

century. Subsequent chapters in that section trace the 

ways in which the scale, speed, and complexity of indus-

trial modernization triggered social, environmental, 

and political upheavals throughout American society, 

culminating in the Populist uprising at century’s end. 

The same section also contains a fresh discussion of the 

conquest of the Great American West, conspicuously 

including substantial new material on the responses 

of Native Americans to relentless settler encroachment 

on their ancestral lands. We have updated the history 

of the twentieth century as well. A new chapter on the 

1920s highlights the transformative technologies that 

emerged during that pivotal decade and foreshadowed 

the sweeping changes in behaviors, values, and atti-

tudes that evolved as the century advanced. We have 

also added new material on the final years of the Obama 

presidency, as well as the election of 2016, and the myr-

iad ways that technological and cultural innovations 

have deeply disrupted American political culture in the 

early twenty-first century. 

Global Context
Recognizing that we inhabit an increasingly inter-

connected planet, we have continued to deepen the 

Pageant’s treatment of the global context of Ameri-

can history. Today, political leaders, capital invest-

ment, consumer products, rock bands, the Internet, 

and much else constantly traverse the globe. But 

even before sophisticated technology and mass com-

munication, complex exchanges among peoples and 

nations around the world deeply shaped the course 

of American history. Students will frequently encoun-

ter in these pages the people, ideas, and events that 

crossed national borders to influence the experience of 

the United States. They will also be invited to compare 

salient aspects of American history with developments 

elsewhere in the world. We believe that a full under-

standing of what makes America exceptional requires 

knowing about other societies and knowing when and 

why America’s path followed or departed from that 

taken by other nations.

Within each chapter, both text and graphics help 

students compare American developments to develop-

ments around the world. The frontier experience, rail-

road building, cotton production, city size and urban 

reform strategies, immigration, automobile ownership, 

the economic effects of the Great Depression, women’s 

participation in voting and the work force, the cultural 

upheavals of the 1960s, and much more should now be 

understood as parts of world trends, not just as isolated 

American phenomena. New boxed quotes bring more 
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international voices to the events chronicled in the 

Pageant’s historical narrative. Updated “Varying View-

points” essays reflect new interpretations of significant 

trends and events, emphasizing, when appropriate, 

their global contexts.

“Thinking Globally” essays present different 

aspects of the American experience contextualized 

within world history. Readers learn how developments 

in North America were part of worldwide phenomena, 

be it the challenge to empire in the eighteenth cen-

tury, the rise of socialist ideology in the nineteenth 

century, or the globalization that followed World War 

II in the twentieth century. Students also see how key 

aspects of American history—such as participating 

in the slave trade and its abolition, making a revolu-

tion for independence, creating an integrated national 

state in the mid-nineteenth century, and struggling to 

survive the Great Depression and World War II—were 

encountered by other nations but resolved in distinc-

tive ways according to each country’s history, cultural 

traditions, and political and economic structures.

This edition also gives renewed attention to teach-

ing strategies and pedagogical materials aimed at help-

ing students deepen their comprehension of American 

history. New visual materials—documentary images, 

graphs, and tables—illuminate complex and important 

historical ideas. Readers will also find redesigned maps 

with topographical detail and clear labeling to better 

communicate the text’s analytical points. Key terms are 

printed in bold in each chapter and defined in a glos-

sary at the end of the book. Every chapter concludes 

with an expanded chronology and a list of readable 

books to consult in order “To Learn More.” In addition,  

lists of Key Terms and “People to Know”—created to 

help students focus on the most significant people 

introduced in that chapter—appear at the end of each 

chapter to help students review chapter highlights. An 

Appendix contains annotated copies of the Declaration 

of Independence and Constitution and key historical 

events and dates, such as admission of the states and 

presidential elections.

See the Supplements section that follows for a com-

plete description of the many materials found online. 

It is our hope that readers will view online resources 

such as MindTap as an exploratory laboratory enhanc-

ing The American Pageant’s text.

Notes on Content Revisions

Part One—Peopling a Continent  
c. 33,000 b.c.e.–1700 c.e.

Chapter 1 New World Beginnings 33,000 B.C.E.–1680 C.E.

• Chapter substantially updated and expanded to 

more effectively address Native American history, 

particularly before European contact

• Updated geological information in “The Shaping of 

North America” section

• Substantial update to and expansion of material on 

pre-Columbian Native American economies and 

cultures in the “The Earliest Americans” section

• Further updates to post-contact Native American 

history throughout the chapter, with new material 

in “Exploration and Rivalry” section

• New epigraph quote from an Apache origin story

Chapter 2 The Contest for North America 1500–1664

• Chapter reorganized to discuss French, English, and 

Dutch colonialism, as well as to incorporate more 

Native American history. More attention to the con-

test for North America among competing empires 

than assumption of British hegemony.

• First two sections of previous edition Chapter 6 re-

vised and moved to opening section of this chapter

• New boxed quote from Montagnais in “New France 

Fans Out” section

• New boxed quote from Narragansett in “Indians’ 

New World” section

• Brief new section “The Spanish in North America” 

describing Spanish colonial ventures on the conti-

nent, fitting with new emphasis on non-English and 

Western history

• “Old Netherlanders at New Amsterdam,” “Friction 

with English and Swedish Neighbors,” and “Dutch 

Residues in New York” sections relocated from previ-

ous edition Chapter 3

Chapter 3 Settling the English Colonies 1619–1700

• Chapter reorganized to discuss the seventeenth cen-

tury English plantations together, with a new em-

phasis on contingency

• Previous edition Chapter 2 sections “Virginia: Child 

of Tobacco,” “Maryland: Catholic Haven,” “The 

West Indies: Waystation to America,” “Colonizing 

the Carolinas,” “The Emergence of North Carolina,” 

“Late-Coming Georgia: The Buffer Colony,” and 

“Plantation Colonies” relocated to this chapter

• Condensed discussion of seventeenth century in-

tercolonial politics in “English Interference and Ne-

glect” section

• New boxed quote from William Penn’s Frame of 

Government in “Quaker Pennsylvania and its 

Neighbors” section

• New Varying Viewpoints: “Boundaries or Border-

lands in the Colonial Americas.” This feature reflects 

recent scholarship on borderlands, and helps move 

the textbook toward a less confined understanding 

of colonial history and Western history. 

Part Two—Building British North America 
1607–1775

Chapter 4 American Life in the Seventeenth Century 

1607–1692
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• “Frustrated Freemen and Bacon’s Rebellion” sec-

tion updated with new perspectives on gender and  

Bacon’s Rebellion

Chapter 5 Colonial Society on the Eve of Revolution 

1700–1775

• New material to strengthen analysis of Native Amer-

ican history

• New section, “A Continent in Flux” added to return 

to Native American history and Western history. 

This material also emphasizes the ongoing conti-

nental rivalry among European powers. Includes 

new boxed quote from George Vancouver on Indi-

ans and epidemics.

• Updated Contending Voices feature, adding an Afri-

can American voice

• New boxed quote in “The Great Awakening” section 

from Hannah Heaton (a New York churchgoer)

• “Clerics, Physicians, and Jurists” section relocated 

within chapter

Chapter 6 The Road to Revolution 1754–1775

• Chapter now combines material on Seven Years’ War 

with pre-Revolutionary unrest, giving international 

context to the imperial crisis, combining material 

from previous edition Chapters 6 and 7. Descriptions 

of pre-Revolutionary politics substantially tightened. 

• Added new material on Native American history 

and the continental competition of European pow-

ers, particularly in “War’s Fateful Aftermath” section

Part �ree—Founding a New Nation  
1775–1800

Chapter 7 America Secedes from the Empire 

1775–1783

• New boxed quote from early draft of Declaration 

of Independence on the slave trade in “Jefferson’s  

‘Explanation’ of Independence” section

• New boxed quote from black Loyalist Boston King 

in “The Loyalist Exodus” section

• Updated Varying Viewpoints on “Whose Revolution?”

Chapter 8 The Confederation and the Constitution 

1776–1790

• New Examining the Evidence feature on Quock 

Walker, an enslaved man who successfully appealed 

to the Massachusetts Constitution for his freedom

• Updates to “Landmarks in Land Laws” section ex-

plaining Native American perspective, including a 

new boxed quote from the Northwest Ordinance

Chapter 9 Launching the New Ship of State 

1789–1800

• New section “The Edges of the Nation” expanding 

on Western and Native American histories

• New material on Haitian Revolution in “The Impact 

of the French Revolution” section

• New boxed quote from George Washington on  

partisanship in “John Adams Becomes President” 

section

• New boxed quote from Judith Sargent Murray on 

women’s education in “Federalists Versus Democratic-

Republicans” section

Part Four—Building the New Nation  
1800–1860 

Chapter 10 The Triumphs and Travails of the  

Jeffersonian Republic 1800–1812

• Revised “Aaron Burr Conspiracies” section into 

“Changes in the West,” with new material on West-

ern and Native American history

• New Contending Voices feature on the War of 1812

Chapter 11 The War of 1812 and the Upsurge of 

Nationalism 1812–1824

• “The Second American War for Independence” 

section revised into “The Aftermath of the War,” 

emphasizing the impact on Native Americans and 

changes to continental politics

Chapter 12 The Rise of a Mass Democracy 1824–1840

• New section “Land and the ‘Five Civilized Tribes’” 

combines existing and new material to give South-

eastern Indians greater agency in the chapter. 

“Trail of Tears” section revised to “Indian Remov-

al” with new content to provide Native American 

perspective.

• Varying Viewpoints on “What Was Jacksonian De-

mocracy?” updated

Chapter 13 Forging the National Economy 

1790–1860

• “Whitney Ends the Fiber Famine” section updated 

to discuss cotton capitalism and female mill workers 

• New boxed quote by Orestes Brownson on wage 

slavery added to “Workers and ‘Wage Slaves’”  

section

Chapter 14 The Ferment of Reform and Culture 

1790–1860

• Added two female voices (Catharine Beecher and 

Angelina Grimke) to Contending Voices section on 

“The Role of Women”

• Varying Viewpoints on “Reform: Who? What? How? 

and Why?” updated

Chapter 15 The South and Slavery 1793–1860 

• Significantly revised and reorganized chapter to em-

phasize the capitalist values of slavery, as well as Af-

rican American agency and voices

• New epigraph and Contending Voices material from 

Frederick Douglass 

• New boxed quote from Sojourner Truth in “Radical 

Abolitionism” section
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Part Five—Testing the New Nation 1841–1877

Chapter 16 Manifest Destiny and Its Legacy 

1841–1848

• New material in Contending Voices feature “War-

ring over the Mexican War” from Lucretia Mott, 

abolitionist and women’s rights advocate

• Modest changes to “Profit and Loss in Mexico” sec-

tion emphasizing Native American history

Chapter 17 Renewing the Sectional Struggle 

1848–1854

• Broadened discussion of racial diversity—and  

friction—in California’s mining camps

Chapter 18 Drifting Toward Disunion 1854–1861

• New boxed quote in “Stowe and Helper: Literary In-

cendiaries” section from Harriet Beecher Stowe on 

women’s activism

Chapter 19 Girding for War: The North and the 

South 1861–1865

• New material on Homestead Act and Pacific Railroad 

Act in “The North’s Economic Boom” section

Chapter 20 The Furnace of Civil War 1861–1865

• Reorganized discussion of Western theater, giving it 

more coverage and a more logical order, as well as 

incorporating Native American history

• New boxed quote in “A Proclamation without 

Emancipation” section from Annie Davis, an en-

slaved Maryland woman

• Updated Varying Viewpoints feature “What Were 

the Consequences of the Civil War?”

Chapter 21 The Ordeal of Reconstruction 1865–1877

• New discussion of Colfax massacre and U.S. v.  

Cruikshank

• Revisions emphasize the significance of military re-

construction 

Part Six—Forging an Industrial Society 
1865–1900 

Chapter 22 The Industrial Era Dawns 1865–1900 

• Chapter now opens the section on the “Gilded Age” 

with discussion of economic changes

• Revised to convey the ambiguities and pitfalls of in-

dustrial progress 

• Discussion of Knights of Labor revised to acknowl-

edge the Knights’ antipathy toward Chinese labor 

despite their progressive position on other issues 

Chapter 23 Political Paralysis in the Gilded Age 

1869–1896

• Sections on Populists and Cleveland moved to 

Chapter 26 

• Added material on debt peonage system 

• Expanded discussion of the Great Strike of 1877 

Chapter 24 America Moves to the City 1865–1900

• Expanded discussion of urban/immigrant politics

• New material on popular culture, including Karl 

May and baseball history 

Chapter 25 The Conquest of the West 1865–1896

• Material significantly enhanced to incorporate more 

Native American history 

• Red Cloud and Sitting Bull added to “People to 

Know”; Sand Creek Massacre added as new key term 

• New discussion of Grant’s Peace Policy, also added 

as key term 

• Updated Contending Voices section with a new 

quote from Cheyenne Indian, Porcupine

Chapter 26 Rumbles of Discontent 1865–1900

• New chapter emphasizing the social and economic 

stresses of the “Gilded Age”

• Added condensed material on Populists and  

Cleveland from Chapter 23

• Fresh discussion of Populism

Part Seven—Struggling for Justice at Home  
and Abroad 1890–1945

Chapter 27 Empire and Expansion 1890–1909

• Modified discussion of Hawaii and the Philippines 

to reflect indigenous resistance

• Revised Varying Viewpoints essay “Why Did  

America Become a Colonial Power?” to incorporate 

new material on settler colonialism 

Chapter 28 Progressivism and the Republican  

Roosevelt 1901–1912

• New material on TR’s treatment of African-Americans; 

Brownsville Affair added as new key term 

• New discussion of global warming

• Updated Varying Viewpoints essay “Who Were the 

Progressives?” to include discussion of segregation 

Chapter 29 Wilsonian Progressivism in Peace and 

War 1913–1920

• Added new material on the 1919 Seattle General 

Strike

Chapter 30 American Life in the “Roaring Twenties” 

1920–1932

• New chapter on the 1920s consolidates material 

from previous edition Chapters 30 and 31, better 

integrating political, economic, and cultural history 

• Fresh emphasis on emergence of consumer econo-

my and new technologies

• Sharpened analysis on the causes of the Great  

Depression

Chapter 31 The Great Depression and the New Deal 

1933–1939

• Revised sections on Hoover, FDR, and the New Deal 

• New paragraph on FDR’s Indian policy; Indian Reor-

ganization Act of 1934 added as new key term 
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Chapter 32 Franklin D. Roosevelt and the Shadow of 

War 1933–1941

• Revisions emphasize global context of World War II

Chapter 33 America in World War II 1941–1945

• Revisions highlight uniqueness of America’s experi-

ence in WWII

Part Eight—Making an American  
Superpower 1945–1980

Chapter 34 The Cold War Begins 1945–1952

• Revisions highlight suburbanization and housing as 

major issues responsible for growing inequality and 

social conflict 

• Condensed material on Truman’s political career

• New Examining the Evidence feature on redlining, 

“Government Policy and Homeownership”

Chapter 35 American Zenith 1952–1963

• New material on IBM and postwar managerial  

capitalism 

• Enhanced material on civil rights; more coverage of 

Emmett Till and Ella Baker 

Chapter 36 The Stormy Sixties 1963–1973

• New graphics illustrating the decline of trust in U.S. 

public institutions 

• Updated and condensed sections on LBJ and Great 

Society

• Expanded concluding section discusses rise of Asian 

powers 

Chapter 37 A Sea of Troubles 1973–1980 

• Updated Table 37.1, “International Trade,” to reflect 

2015 data 

• Revised Figure 37.1, “Median Household Income,” 

and updated to reflect 2016 data 

Part Nine—Sustaining Democracy in  
a Global Age 1980 to the present

• New essay on period since 1980; stresses inequality 

and polarization at home, globalization and terror-

ism abroad

Chapter 38 The Resurgence of Conservatism 

1980–1992

• Added new chapter-opening quote from Ronald 

Reagan

• Added Tax Reform Act as new key term and added 

Corazon Aquino to “People to Know”

• Revised Figure 38.1, “The National Debt,” to reflect 

2018 data

• Revised Varying Viewpoints essay reflects recent 

scholarship on conservatism

Chapter 39 America Confronts the Post–Cold War 

Era 1992–2000

• Updated concluding sections on postmodernism 

and popular culture to discuss more recent works

Chapter 40 The American People Face a New Cen-

tury 2001–2018

• Added substantial new material on Obama’s sec-

ond term, 2016 election, and Trump’s first eighteen 

months in office

• New sections on “An Age of Distrust,” “Obama’s 

Troubled Last Years,” “The Astonishing Election of 

2016,” “Trump in Power,” and “The World Warily 

Watches Washington” 

• New section on Edward Snowden and privacy/security 

issues in the digital age

• Expanded discussion of Mexican immigration and 

its political consequences 

• New boxed quote from Justice Kennedy from  

Obergefell v. Hodges

Supplements

Teacher Resources
MindTap™ MindTap for The American Pageant: A  

History of the American People, Seventeenth Edition, is a 

personalized, online digital learning platform provid-

ing students with an immersive learning experience 

that builds critical thinking skills. Through a carefully 

designed chapter-based learning path, MindTap allows 

students to easily identify the chapter’s learning objec-

tives, complete readings that are organized into short, 

manageable blocks, and test their content knowledge 

with Aplia™ Critical Thinking Activities developed 

for the most important concepts in each chapter (see 

Aplia description below).

• Primary Source Activities: AP® prompts that align 

to the AP® course and exam framework accompany 

each chapter and correlate to a primary and second-

ary source database. Students can hone their criti-

cal thinking, historical reasoning, and research and 

writing skills by engaging in the guided research ac-

tivities and exploring thousands of sources.

• Fast Track to a 5: This AP® U.S. History test prepa-

ration guide is available online within MindTap. It 

includes strategies on taking the AP® Exam, a diag-

nostic test, AP® course outline review materials, and 

two complete AP® practice tests.

MindTap for The American Pageant goes well beyond 

an eBook, a homework solution/digital supplement, 

a resource center website, or a learning management 

system (LMS). It is truly a Personal Learning Experi-

ence that allows you to synchronize the text reading 

and engaging assignments. To learn more, ask your 

National Geographic Learning sales representative to 

demo it for you or go to www.Cengage.com/MindTap.

Aplia™ Aplia is an online interactive learning solu-

tion that improves comprehension and outcomes by 
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increasing student effort and engagement. Founded 

by a professor to enhance his own courses, Aplia pro-

vides automatically graded assignments with detailed, 

immediate explanations on every question. The inter-

active assignments have been developed to address 

the major concepts covered in The American Pageant 

and are designed to promote critical thinking and 

engage students more fully in learning. Question 

types include questions built around animated maps, 

primary sources such as newspaper extracts, or imag-

ined scenarios, like engaging in a conversation with 

a historical figure or finding a diary and being asked 

to fill in some blanks. More in-depth primary source 

question sets address a major topic with a number of 

related primary sources and questions that promote 

deeper analysis of historical evidence.

Instructor Companion Website This website is an 

all-in-one resource for class preparation, presentation, 

and testing for teachers. Accessible through Cengage 

.com/login with your faculty account, you will find 

an updated AP® Teacher Companion, AP® Teacher 

Resource Guide, Correlation Guide, end-of-part prac-

tice questions, Power-Point presentations, and test 

bank files (please see Cognero description below).

AP® Teacher Companion Written by Tim Greene, 

Jersey Shore Area School District, Jersey Shore, Penn-

sylvania, this resource is truly an AP® teacher’s com-

panion featuring AP® teaching tips, tutorials for 

framework-specific practices, and sample activities and 

rubrics. This curriculum guide is a perfect resource for 

both the novice AP® teacher and seasoned veterans to 

the course.

AP® Teacher Resource Guide Written by Tim 

Greene, Jersey Shore Area School District, Jersey Shore, 

Pennsylvania, this resource guide will help teachers 

navigate the AP® U.S. History course. This manual 

contains for each chapter: AP® focus on historical peri-

ods, historical thinking skills and reasoning processes, 

themes, chapter summary, and suggested activities 

and discussion topics to assist in preparing students 

for the AP® Exam.

Annotated Teacher’s Edition Written by Cherry 

Whipple, Austin Independent School District, Aus-

tin, Texas; with contributions by Jason Flowers, Austin 

Independent School District, Austin, Texas; Peggy Syers, 

Sandia High School, Albuquerque, New Mexico; and 

Richard Smith, West Bend East High School, West Bend, 

Wisconsin, this wraparound annotated teacher’s edition 

contains point-of-use suggestions for teachers making 

connections to the historical thinking skills and reason-

ing processes, themes, and in-class activities.

Cengage Learning Testing Powered by Cognero® for 

The American Pageant and accessible through Cengage 

.com/login with your faculty account, this AP® U.S. 

History course-aligned test bank contains AP® style 

multiple-choice and essay questions. Cognero is a 

flexible, online system that allows you to author, edit, 

and manage test bank content. Create multiple test 

versions instantly and deliver them through your LMS 

from your classroom, or wherever you may be, with 

no special installs or downloads required.

The following format types are available for down-

load from the Instructor Companion website: Black-

board, Angel, Moodle, Canvas, Desire2Learn. You can 

import these files directly into your LMS to edit, man-

age questions, and create tests. The test bank is also 

available in PDF format from the Instructor Compan-

ion website. 

Reader Program Cengage Learning publishes 

The American Spirit, a primary and secondary source 

printed reader designed to guide students through the 

process of historical inquiry and historical reasoning.

Student Resources
MindTap As described in the teacher resources sec-

tion, MindTap is a personalized learning environment 

designed to help AP® students not only absorb their 

course content for U.S. History but also prepare to suc-

ceed on the AP® U.S. History examination. One of the 

many resources students will find in MindTap is the 

online Fast Track to a 5. For a full account of its offer-

ings, please refer back to the teacher resources section 

of the Preface.

Fast Track to a 5: Preparing for the AP® U.S. 

History Exam Prepared by Stacie Brensilver Berman 

from New York University, New York, New York; Bobbi 

Rodriguez from A&M Consolidated High School, 

College Station, Texas; and Amanda Mathis, Muscle 

Shoals High School, Muscle Shoals, Alabama, this test 

preparation manual fully aligns with the AP® U.S. His-

tory Exam in both content and format and is keyed 

to the updated sixteenth and the seventeenth editions 

of The American Pageant. Available both in print and 

online (in MindTap), it includes an introduction to the 

student, a diagnostic test, review sections with ques-

tions, and two complete practice tests in AP® format. It 

can be purchased with a text or separately.
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Sail, sail thy best, ship of Democracy,

Of value is thy freight, ‘tis not the Present only,

The Past is also stored in thee,

Thou holdest not the  

venture of thyself alone, not of 

the Western continent alone,

Earth’s résumé entire floats on thy keel, O ship, is 

steadied by thy spars,

With thee Time voyages in trust, the antecedent 

nations sink or swim with thee,

With all their ancient struggles, martyrs, heroes, epics, 

wars, thou bear’st the other continents,

Theirs, theirs as much as thine, the destination-port 

triumphant.…

Walt Whitman

“Thou Mother with Thy Equal Brood,” 1872



Part One

history of the United States is but the brief-

est of chapters in the more than fourteen thousand 

years of human habitation in the American conti-

nents. By the time Christopher Columbus waded 

onto a Caribbean beach in 1492, migrants from the 

great Eurasian land mass had long since spread them-

selves from the icy shores of the Arctic Ocean to the 

wind-blasted expanse of Tierra del Fuego. Some of 

those earliest Americans had developed stunningly 

sophisticated civilizations, especially in the Valley 

of Mexico and in 

the highlands and 

coastal plain of 

present-day Peru. 

There the Span-

ish conquistadores 

and Christian mis-

sionaries who fol-

lowed Columbus 

across the ocean 

encountered peo-

ples living in great 

cities, with monu-

mental architec-

ture, elaborate religious practices, and far-flung 

networks of commerce and communication. What 

was a New World for the Europeans was a very old 

world for those who had dwelled in it for hundreds 

of generations. 

Europeans saw the New World as a virgin land 

open to conquest, its resources ripe for exploitation, 

its peoples candidates for conversion to Christian-

ity. Yet Native Americans thought of their home-

lands as productive and even sacred landscapes, 

already shaped by centuries of human activity. The 

contest for control of the Americas pitted natives 

against newcomers in often-bloody clashes. Soon 

enough, it generated violent struggles among the 

Europeans themselves. 

Growing European populations, faster sailing 

ships, and a hunger for riches had propelled Colum-

bus across the Atlantic. The same forces pushed Eu-

ropean and Arab traders east along Asia’s Silk Road 

and drove Portuguese caravels down the coast of 

West Africa, where white flesh-merchants devel-

oped an obs cenely 

lucr ative trade in 

black human slaves. 

Enterprising Euro-

peans were soon 

trafficking in en-

slaved Africans by 

the millions, as well 

as in conquered Na-

tive Americans. The 

fortunes they made 

laid the foundations 

of modern capital-

ism. The racial dis-

tinctions they drew left a legacy of inhumanity and 

oppression that would endure for centuries. 

In the titanic contest among European states to 

determine the destiny of the New World, Spain was 

at first the most powerful. Spaniards vanquished 

the great empires of the Incas and the Aztecs. They 

intermarried with their conquered subjects to cre-

ate a mestizo “new race” that blended the cultures 

of the two worlds. They planted towns and cities 

along the spine of Central and South America, their 

street plans standardized by kingly decree, their 

Peopling a Continent
c. 33,000 b.c.e.–1700 c.e.
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I.1 Tenochtitlan This Aztec city, built on an island in Lake Texcoco, was the capital of the 

most powerful empire yet to arise in central Mexico. Aqueducts provided the city with fresh 

water, and three causeways connected the city to the mainland.



 Focus Questions

1. How did the networks of trade and the cultures 

of native peoples enable and shape European 

settlement in the Americas?

2. What were the ideas about racial difference 

constructed during the period of European 

global exploration, and why did they persist?

grand stucco squares built upon the ruined founda-

tions of ancient temples. By the middle of the six-

teenth century, Catholic Spain, dominant in South 

America, sought to foil the colonization of North 

America by its great Protestant rival, England, by 

sending expeditions north from Mexico and up 

the coast of California. In 1565, Spain also fortified  

St. Augustine on the coast of Florida. The struggle 

for North America had begun in earnest. 

Other contestants soon entered the field. As 

early as the 1530s, seeking wealth from the fur 

trade and souls for Christ, France dispatched rug-

ged trappers and pious priests deep into the North 

American interior. French forts and missions spread 

from the mouth of the St. Lawrence River to the 

banks of the Mississippi, pushing French claims 

through the territories of powerful indigenous 

empires and menacing the borders of New Spain. 

Meanwhile, Dutch traders established a busy trad-

ing post on the thicketed island of Manhattan. 

Swedish settlements dotted the fertile plain along 

the Delaware River. 

England was a relative latecomer to the grand 

project of North American conquest. Until the 

late sixteenth century, England had been preoccu-

pied with conflicts closer to home. First came the 

Protestant Reformation, then the violent subjugation 

of Catholic Ireland. The first English settlement to 

prove permanent, founded at Jamestown, Virginia, 

in 1607, suffered cruelly from disease, starvation, 

and cannibalism, barely surviving its first few win-

ters. Tense relations with Native Americans—who 

vastly outmatched the colonists in numbers and 

might—periodically exploded into armed conflict. 

During these first centuries of European pres-

ence in the Americas, it was by no means clear 

which, if any, Europeans would prevail. Few signs 

indicated that the English-speaking colonies would 

come to dominate North America. Yet hardships 

and an ocean’s distance strengthened common 

bonds in the English colonies, even though colo-

nists came to the New World for very different 

reasons. These original colonists may have viewed 

themselves as Europeans, but the lived experience 

of the New World—including conspicuously the 

mingling of several different European, Native, and 

African peoples—gradually shaped distinctly Ameri-

can identities. 

I.2A & B Canyon de Chelly For thousands of years, Puebloans raised corn and other crops in the base of this canyon 

in northeastern Arizona (see I.2A). Here they built homes and carved their history onto the walls (see I.2B).
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Focus on AP® SuccessFocus on AP® Success

●● Native American societies in North 

America prior to 1492

●● Spanish exploration and patterns of 

colonization

●● Columbian exchange

●● The Spanish Empire in the Western 

Hemisphere

●● Capitalism

●● Plantation-based agriculture

●● Encomienda system

●● Pueblo Revolt 

Chapter 1 New World Beginnings 33,000 b.c.e.–1680 c.e.

MUST UNDERSTAND: Essential Knowledge from Period 1 (1491–1607) and Period 2 
(1607–1754)
The AP® United States History Curriculum Framework divides U.S. history into nine chronological 
periods. In order to succeed on the AP® Exam, students must acquire essential knowledge in each 
chronological period. In this and subsequent chapters, the relevant components of the essential 
knowledge addressed in the chapter are phrased as questions. After you read each chapter, you can 
check your understanding of the essential knowledge by answering these questions. Remember that 
specificity is the key to understanding. That is, be sure your answers to the questions are thorough 
and utilize specific examples from the chapter. If you maintain your answers in a designated section 
of your notebook as you read this book, you will have a detailed outline of the essential knowledge  
when you begin to review for the AP® Exam. Please note that Chapter 1 contains an unusually large 
amount of essential knowledge due to its chronological scope of approximately 35,000 years. 

Period 1

●● How did native populations in North America develop 

distinct and increasingly complex societies by adapting to 

and transforming their environments through innovations in 

agriculture, resource use, and social structure? (pp. 5–10)

●● How did maize cultivation in present-day Mexico and the American 

Southwest support economic development, settlement, advanced 

irrigation, and social diversification among societies? (pp. 8–10)

●● Why did native populations in the Great Basin and western Great 

Plains develop mobile lifestyles? (pp. 8–10)

●● How did some societies in the Northeast, Mississippi River Valley, 

and along the Atlantic seaboard develop mixed agricultural and 

hunter-gatherer economies that favored the development of 

permanent villages? (pp. 8–10)

●● How did societies in the Northwest and present-day California 

support themselves by hunting and gathering, and in some 

areas develop settled communities supported by the vast 

resources of the ocean? (pp. 8–10)

●● How did contact among Europeans, Native Americans, and 

Africans result in the Columbian exchange? (pp. 14–16)

●● How did European nations’ efforts to explore and conquer 

the New World stem from a search for new sources of wealth, 

economic and military competition, and a desire to spread 

Christianity? (pp. 18–23)

●● How did the Columbian exchange bring new crops and new 

sources of mineral wealth to Europe from the Americas and 

facilitate the European shift from feudalism to capitalism?  

(pp. 14–16; 18–19)

●● How did Spanish exploration and conquest of the Americas 

accompany and further widespread deadly epidemics that 

devastated native populations and introduce crops and animals 

not found in the Americas? (pp. 16–23)

●● How did Spanish colonial economies use the encomienda system 

to marshal Native American labor to support plantation-based 

agriculture and extract precious metals and other resources?  

(pp. 16–23)

●● How did European traders partner with some West African 

groups who practiced slavery to forcibly extract slave labor for 

the Americans? (pp. 12–14)

●● How did the Spanish develop a caste system that incorporated, 

and carefully defined the status of, the diverse population of 

Europeans, Africans, and Native Americans in their empire?  

(pp. 18–23)

●● How did extended contact with Native Americans and 

Africans foster a debate among European religious and 

political leaders about how non-Europeans should be 

treated? (pp. 16; 22–23)

●● How did extended contact with Native Americans and 

Africans foster a debate among European religious and 

political leaders about evolving religious, cultural, and racial 

justifications for the subjugation of Africans and Native 

Americans? (pp. 21–23)

MUST KNOW: Events and People
The people and events identified in the “Must Know” section are explicitly mentioned in the AP®  United 
States History Curriculum Framework and may be the topic or subject of exam questions; therefore, you 
need to know this essential information on exam day. As you read The American Pageant, you may want 
to maintain a notebook where you define or summarize the “Must Know: Events and People” in your 
own words.
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Focus on AP® Historical Thinking Skills
The written portion of the annual AP® United States History Exam requires students to analyze historical 
evidence and construct historical arguments in order to demonstrate their understanding of the themes in 
the AP® United States History Curriculum Framework. In this and subsequent chapters, the activities in this 
section will help you organize the content of The American Pageant thematically, hone your analytical writ-
ing skills, and enhance your AP® Historical Thinking Skills. As the book progresses, you will notice that one 
aspect of the AP® Historical Thinking Skills will be introduced in a chapter and reinforced in the follow-
ing chapter. That is, every other chapter will introduce a new aspect of the AP® Historical Thinking Skills 
and provide activities to help you develop it (Must Develop: AP® Historical Thinking Skills). The following 
chapter will further your understanding of how to apply the historical thinking skills to one of the themes 
in the AP® U.S. History Curriculum Framework (Must Apply: AP® Historical Thinking Skills to Themes in 
U.S. History). In order to help you understand this distinction, this chapter includes both development and 
application of AP® Historical Thinking Skills.

●● Essential Knowledge: Contact among Europeans, 

Native Americans, and Africans resulted in the Columbian 

exchange.

Contextualization Can you place the Columbian 

exchange in a global context? That is, how do the interactions 

and adaptations among societies across the Atlantic fit into 

the larger story of world history? What evidence can you find 

in the chapter to support your position?

●● Essential Knowledge: Native populations in North 

America developed distinct and increasingly complex societies 

by adapting to and transforming their environments through 

innovations in agriculture, resource use, and social structure.

Comparison Can you create a chart that contrasts the 

ways Native American societies adapted and transformed their 

environments in various regions of North America: (a) present-

day Mexico and the American Southwest, (b) the Great Basin 

and the Great Plains, (c) the Northeast, the Mississippi River 

Valley, and the Atlantic seaboard, and (d) the Northwest and 

present-day California? 

●● Essential Knowledge: Spanish exploration and 

conquest of the Americas were accompanied by widespread 

deadly epidemics that devastated native populations and 

by the introduction of crops and animals not found in the 

Americas.

Causation After reading the chapter, can you explain the 

cause-effect relationship between (a) Spanish exploration 

and conquest of the Americas (the cause) and the widespread 

deadly epidemics that devastated native populations (the 

effect) and (b) Spanish exploration and conquest of the 

Americans (the cause) and the introduction of crops and 

animals not found in the Americas (the effect)?

●● Essential Knowledge: Spanish efforts to extract 

wealth from the land led them to develop institutions based 

on subjugating native populations, converting them to 

Christianity, and incorporating them, along with enslaved and 

free Africans, into the Spanish colonial society.

Continuity and Change over Time The authors 

of The American Pageant conclude that “the Spaniards were 

genuine empire builders and cultural innovators in the New 

World.” As you read this chapter, can you create a timeline that 

supports this conclusion with key developments (i.e., changes) 

in Spanish colonial society from 1492 to 1680?

MUST CONNECT: Essential Knowledge and Historical Thinking Skills and 
Reasoning Processes

You will be expected to demonstrate your ability to use all of the historical thinking skills and reasoning pro-
cesses to explain the essential knowledge tested on the annual AP® United States History Exam. In this and 
subsequent chapters, the activities in this section will help you use the content of The American Pageant to 
make connections between discrete historical thinking skills and reasoning processes and randomly selected 
essential knowledge. Remember that you are ultimately responsible for using your historical thinking skills 
and reasoning processes to explain all of the essential knowledge outlined in the AP® United States History 
Curriculum Framework. 

Period 2

●● How did Spanish efforts to extract wealth from the land lead 

them to develop institutions based on subjugating native 

populations, converting them to Christianity, and incorporating 

them, along with enslaved and free Africans, into the Spanish 

colonial society? (pp. 16–23)

●● How did American Indian resistance to Spanish colonizing 

efforts in North America, particularly after the Pueblo Revolt, 

lead to Spanish accommodation of some aspects of American 

Indian culture in the Southwest? (pp. 21–22)
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●● The Columbian exchange brought new crops to Europe 

from the Americas, stimulating European population 

growth, and new sources of mineral wealth, which 

facilitated the European shift from feudalism to capitalism 

(Chapter 1).

●● Improvements in maritime technology and more organized 

methods for conducting international trade, such as joint-

stock companies, helped drive changes to economies in 

Europe and the Americas (Chapter 1).

●● Spanish exploration and conquest of the Americas were 

accompanied and furthered by widespread deadly 

epidemics that devastated native populations and by 

the introduction of crops and animals not found in the 

Americas (Chapter 1).

1. For Europeans as well as for Africans and Native Americans, the 

world after 1492 would never be the same, for better or worse. 

2. The misdeeds of the Spanish in the New World obscured their 

substantial achievements and helped give birth to the Black Legend. 

Which of the following six pieces of relevant evidence do the 

authors cite in this chapter to support the first claim? Which ones 

support the second claim? (Suggested answers are located at the 

bottom of the next page.) 

a) Some 160,000 Spaniards, mostly men, had subjugated 

millions of Indians. 

b) The reverberations form the Columbian exchange echoed 

for centuries after 1492.

c) Native New World plants such as tobacco, maize, beans, 

tomatoes, and especially the lowly potato eventually 

revolutionized the international economy as well as the 

European diet, feeding the rapid population growth of the 

Old World.

d) In the Battle of Acoma in 1599, the Spanish severed one foot 

of each surviving Indian.

e) Columbus returned to the Caribbean island of Hispaniola in 

1493 with seventeen ships that unloaded twelve hundred 

men and a virtual Noah’s Ark of cattle, wine, and horses. 

f ) The Spanish paid the Native Americans the high compliment 

of fusing them through marriage and incorporating 

indigenous culture into their own. 

Can you justify your choices by describing the connection between 

the claim and the specific evidence? In other words, can you 

identify how the specific evidence used in this chapter supports 

the arguments that emerge from these two claims?

  Refer to this outline as you demonstrate your ability to identify the evidence used in a source to support an 

argument:

GEOGRAPHY AND THE ENVIRONMENT (GEO-1):  Geographic and environmental factors, including 

competition over and debates about natural resources, shape the development of America and foster regional 

diversity. The development of America impacts the environment and reshapes geography, which leads to debates 

about environmental and geographic issues.

Columbian Exchange, Spanish Exploration, and Conquest

One of the key components of source claims and evidence is the ability to identify evidence used to support 
an argument. In other words, when historians make an argument in a book or article, they have to justify it 
with pertinent facts (i.e., evidence). The persuasiveness of the argument is directly related to the quality and 
quantity of the relevant evidence the author provides. Throughout the chapter, the authors of The American 
Pageant develop numerous arguments based on historical defensible claims (i.e., theses or main points). Here 
are two examples of claims that form the basis of broader arguments:

MUST DEVELOP: AP® Historical Thinking Skills (Source Claims and 
Evidence) 
Identify the evidence used in a source to support an argument.

MUST APPLY: AP® Historical Thinking Skills to the Themes in U.S. History  
(Source Claims and Evidence)*
Identify the evidence used in a source to support an argument.
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Answers: b, c, and e support Claim 1 and a, d, and f support Claim 2.

*For complete outlines of all the Themes, refer to the Appendix posted on the teacher companion 
website under Student Resources.

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product. 

The authors of The American Pageant assert that “Columbus’s 
discovery initiated the kind of explosion in international 
commerce that a later age would call ‘globalization.’” 
Can you identify relevant evidence from the outline that 
supports this claim? As you read Chapter 1, how much 

additional specific evidence can you identify that supports 
this claim? How would you organize the relevant evidence 
you located in both the outline and the chapter into an 
argument supporting this claim?


