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“The Hall textbook takes a holistic
approach to introducing the teaching
profession to students. The textbook
is progressive and current. It is much
more than a traditional textbook in
its ability to challenge students to
think about topics from multiple
perspectives and truly facilitates
learning.”

—Dana Hilbert
Cameron University

“Comprehensive, useful, informative,
well-organized.”

—James T. Jackson
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a very comprehensive understanding
of teaching and learning across the
PK-12 educational system.”
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“All-inclusive with so many resources.”

—James Kenyon
University of Nevada, Las Vegas

“A step in the right direction.”

—Harold London
DePaul University







ttttttttttttt

IIIIIII



This dedication provides a unique opportunity for the authors to express their appreciation for a few of the many
people who have made a significant difference in the learning opportunities for children and adults. We dedicated the first edition ro
“all the great teachers we have known.” In the second edition, we again acknowledged the great teachers we have known and go specific.
We named some who had significantly impacted us professionally, and in some cases personally.

We are dedicating this edition to the thousands of teachers who are retiring after many years in the classroom.
Think about the large number of students each of them has taught over the years. They have made a difference for so many.
They have strived to help all of their students learn. They have attended many meetings, prepared many lessons, and graded many student
assignments. They also have the satisfaction of being greeted by many of their past students who are now successful adults. Many of them
now are teachers and administrators.

These retiring teachers can tell you about the funny things that happened over the years and the special moments of joy.

Their efforts centered on learning, helping their students learn, and consistently working to become even better teachers.

Be sure to say “thank you” when you meet these experienced teachers. After all, without them,
you would not now be on your way to becoming a great teacher.
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PREFACE

Welcome to Introduction to Teaching: Making a Difference in Student Learning (3rd edition). We
are pleased and honored to have had the opportunity to develop this new edition. Instructor
and student feedback from the first two editions has been overwhelmingly positive. This feedback and
our continuing professional experiences have been combined to make this edition even better. Our
colleagues at SAGE also have been significant contributors to this book being so good.

The three-author team has wide-ranging experiences and deep knowledge about today’s schools
and teacher education. We continue to be very active in teacher education, accreditation, and research.
Each of us spends extensive time in schools and learning about the latest teacher education initiatives.
We are fully engaged in today’s schools, always experimenting with new approaches to teacher educa-
tion, and frequently collaborating with colleagues across the United States and in other countries. The
members of our author team have a strong commitment to improving teacher education, and we have
each worked on that goal in a variety of ways.

Over the past few years, as we would meet and talk about what is happening in today’s schools, we
came to the conclusion that most of the textbooks for introductory teacher education courses do not
accurately represent how schools and instruction are changing. Similarly, in many teacher education
programs, the increased emphasis on state-mandated testing, standards, and the importance of assess-
ing versus testing is not receiving as much attention as needed. We strongly believe that future teachers
need an introduction-to-teaching textbook that is heavily grounded in the new paradigm for schools,
which is focused on student learning.

We decided to write an introduction-to-teaching textbook that is grounded in today’s schools,
places a heavy emphasis on understanding student learning, and acknowledges the challenges of teach-
ing while also emphasizing the joy to be found in this profession. That such a book is needed and
desired is now reflected in our developing the third edition.

Also, the emerging pressures from many sources—including policy makers, parents, and society
in general—have led to schools and teachers responding in a number of new ways. Given all that is
happening, this was the right time to prepare this new edition. We have updated each chapter’s basic
content and inserted new examples of the many neat ways that teachers and schools are responding to
today’s pressures and needs.

A quick look through most introduction-to-teaching textbooks can leave the impression that they
all are the same. However, a closer look reveals there can be significant differences between these texts.
The differences go beyond how the books are organized and their design. The overall philosophy of
textbooks for the introduction-to-teaching course can vary dramatically. In this book, we have worked
to ensure that the view of teaching we reflect is grounded in what schools are really like today and where
they are headed in the near future. The examples, discussion questions, and field activities throughout
promote deep understanding of what it takes to become a teacher who improves student learning.

Our goal in writing this introduction-to-teaching textbook is to help future teachers prepare for
one of the most important, challenging, and worthwhile professions there is. We all know from our
own experience when we were students what it means to have an exceptional teacher. We also know
what it means to have a teacher who is not exceptional. We have combined our expertise to write a text-

book that will help you become one of those exceptional teachers.

THEMES

In the first edition, we established a set of key themes. These were identified through our work in schools

and teacher education and in our research agenda. Each theme is carried across each of the chapters in



this text. Each of these themes is foundational to your becoming a great teacher. Continue to reflect
on what each of these themes means and how you as a teacher shall bring them to life in your teaching.

Focus on Learning. The most important theme of this book, as is reflected in the subtitle, is making
a difference in student learning. In the past, including when each of us went through our teacher educa-
tion program, the major focus was on describing what zeachers do. It was “teacher-centered.” We were
taught about lesson plans, classroom management (which was called “discipline” in those days), and
developing units. Today, the focus has shifted to being learning-centered. The most important purpose of
teaching and schools is to have all students learning. This focus on learning extends to the adults in the
school, too. High-quality teachers (and principals) are always thinking about how what they are doing

is affecting student learning, and what they can learn now to have even greater effectiveness.

Understanding and Using Data. Most of today’s schools have more data available than can be used
effectively. The importance of data should not be underestimated. However, learning how to use data
and making decisions based on data are new skills for most teachers. One important resource for using
data efficiently and well is technology. Each chapter has a box feature that provides examples of the ways
teacher candidates, teachers, and principals can use data.

Real Educators, Real Schools, and Real Students. Given that each of us has been a teacher and
teacher educator for a long time, we know that it is important to include the words of teachers and
other education professionals. Therefore, every chapter begins with an interview of a real educator who
is working in schools and school districts at this time. Some chapters begin with an interview of a first-
or second-year teacher, while others introduce a more experienced educator. Each interviewee has solid
recommendations for beginning teachers today. Because schools cannot succeed without good leaders,
other chapters begin with an interview of a school or district administrator, and the opening interview
for one of the chapters features school law experts. There is no escaping the importance of legal aspects
of education, so we thought it would be important for you to read firsthand about the legal perspective
and how it affects the responsibilities of teachers and the opportunities for all students to learn.

Using Technology for Learning. We all see how the many types of technology are being used by
students. Integrating technology into instruction can be powerful, so uses of technology are referenced
throughout this book. In addition, with this text, SAGE provides users with access to several useful
and innovative technology-based resources, one of which is a set of videos of real classrooms. We asked
expert teachers with interesting classrooms to share what they are doing, and then produced these vid-
eos specifically for this book. We have just added some interviews with principals in which we ask them
what they look for in hiring teachers.

Facing Challenges. Now is not only a very important time to become a teacher; it is also a time dur-
ing which schools are facing many very difficult problems. Today’s students are more diverse than ever
before. For the first time in the history of the United States, there are governors and legislators who
are questioning the importance of public schools and reducing their support of teachers. In a textbook
designed to introduce aspiring teachers to real schools, we must address these serious challenges and
explore ways to deal with them.

Joy in Teaching. We would be remiss if we did not also address the important theme of joy in teach-
ing. There is much joy in teaching, but it is easy to overlook when you're confronted with all the work
and challenges. So, throughout this text, we have made reference to joy in teaching. There are cartoons
throughout, as well as a special feature called Teachers’ Lounge. For this feature, we asked teachers and
colleagues to share humorous, touching, and insightful stories from their experiences. As you become a

teacher, we will welcome your contributions to this feature in future editions.

FEATURES

Asyou read this text, you will find interesting and useful features.

Preface
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Educator Interviews open each chapter and offer an authentic look at what it means to be a teacher
today. Each chapter-opening interview is paired with Questions to Consider that are designed to stim-
ulate critical thinking about the chapter topic and prepare you to engage more deeply with the material
that follows.

Learning Outcomes at the beginning of each chapter guide the readers to think about what they
should take away from their reading.

Summaries close each chapter and are designed to help teacher candidates focus on key chapter

content.

Class Discussion Questions challenge students to think critically and apply what they have read in

discussions with others.

Self-Assessments allow you to examine your current level of understanding of the chapter content.
There is an Assessing Your Learning rubric that you can apply. With it, you can identify areas of weakness
that may require additional study or attention. The rubric stays the same for each chapter, while the
indicators of your level of learning are specific to each chapter’s content.

A Field Guide for Learning concludes each chapter and provides students with opportunities to
extend their learning beyond the pages of this book. Each field guide represents a critical resource to
help students develop the knowledge and skills that we find in expert educators by providing sugges-
tions for classroom observation activities, reflection questions to promote journaling, portfolio build-

ers, and suggested books and websites for further study.

Stories and Examples are important ways to learn about teaching (and improving student learning),

so each chapter includes plenty of these to illustrate the basic ideas.

Thinking Differently is a new feature. Given all the rules, procedures, and structures, in many ways
today’s educators are boxed in. We believe that an important part of being a great teacher is being able
to think outside the box, or at least push the walls of conventional thinking. So, in this feature, we
introduce novel approaches that some teachers and schools are trying out. These are introduced to illus-

trate some of the ways that today’s educators are thinking outside the box.
We also have a number of engaging boxed features:

Understanding and Using Data boxes present a set of research findings or data for you to form an
understanding of the information and attempt your own analysis. Using data is now a very important

skill for teachers. Follow-up information and sample answers are provided on the ancillary website.

Challenging Assumptions boxes engage future teachers in confronting “common sense” conclusions
they may hold about education practices that are, in fact, not supported by research. We have provided
examples of surprising research information that we hope will encourage candidates to question the

obvious, and to be rigorous when investigating and implementing teaching strategies.

Teachers’ Lounge boxes feature inspirational, humorous, and unexpected classroom moments shared
by educators from across the country. These boxes offer the reader a behind-the-scenes glimpse at the
stories teachers share with one another in the teachers’ lounge that define the day-to-day experience of

what it means to be a teacher.

Video Cases feature video clips that bring the reality of the modern classroom into focus. Each box fea-

tures two or three questions that prime students to think critically about the accompanying video (online).

Connecting to the Classroom boxes offer a convenient summary of suggestions for teaching best

practices presented in the chapter.

WHAT'S NEW?

Preparing the next edition of a book always is a challenge for the authors. We see much of the previous

edition being useful and important to retain. There are the necessary changes such as updating sources



and references. Readers and instructors will have provided reviews and suggestions based on using the
previous edition. The authors and their editors will have ideas about how to make this next edition even
better. At the same time, making too many changes can lead to instructors not seeing our textbook as
being the same as the previous edition that had worked so successfully.

In other words, there is a need to balance making changes and continuing to preserve the core con-
tent and elements. The feedback about the first and second editions from instructors and teacher educa-
tion candidates has been positive and encouraging. We authors have been pleased with the reception
that our textbook has received. There has been no glaring fault or demand for making a major change.

Therefore, our efforts have been to preserve, update, refine, and enrich. This does not mean that
this edition is not new: It most certainly is. In addition to the usual updating of sources and refining of

the wording, we have made the following changes in major elements to make this textbook even better.

o Thinking Differently: As discussed above, this new feature showcases creative ideas that
teachers and administrators are bringing into their schools to solve needs not met by
conventional methodologies, or to simply explore other ways to achieve the goals they have for

the school community.

o New Exceptional Educator Interviews: The third edition includes 16 new interviews with

teachers and administrators.

o Updating Content: Changing views of public education and implementation of the current
ESEA (aka ESSA) are important to update. There are completely new topics emerging that
now need to be addressed such as the teacher walkouts in several states and trauma-sensitive
approaches to teaching. The latest research is represented as well as introducing current issues

and topics within the discussions and the features.

o Updating Tables, Figures, and Sources: Recent information about funding, court cases, and
new federal and state statutes, as well as new approaches to curriculum and instruction, has

been included.

o Identifying Additional Student Differences: Native Hawaiians and Other Pacific Islanders are
now reported separately whenever possible from Asians. Another difference is the importance
of recognizing the need for providing safety for lesbian, gay, bisexual, transgender, and queer
or questioning (LGBTQ) students.

o Emerging Teacher Economic Concerns and Changing Politics came to the forefront just as we
were intently drafting the manuscript. In the spring of 2018, teachers initiated state-wide
boycotts in several states. During the same period, the U.S. Supreme Court ruled against
public teachers as employees being required to pay union dues. The New York Times and Time
magazine produced major publications that described the economic and classroom challenges
teachers are facing. It is amazing the challenges teachers are facing at a time when what

children need are excellent teachers.
Taken together, we have a new edition that builds on the strengths and successes of the first and

second editions. The interviews and stories, as well as the content updates, make this edition the best
yet for instructors and our readers—in other words, for teacher education candidates.

DIGITAL RESOURCES
®SAGE coursepacks

Instructor Resources

SAGE coursepacks and SAGE edge online resources are included FREE with this text. For a brief

demo, contact your sales representative today.

Preface
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SAGE coursepacks for instructors makes it easy to import our quality content into your school’s

learning management system (LMS).* Intuitive and simple to use, it allows you to

SayNOto...

Required access codes

Learning a new system

SayYESto...

Using only the content you want and need

High-quality assessment and multimedia exercises

*For use in: Blackboard, Canvas, Brightspace by Desire2Learn (D2L), and Moodle.

Don’t use an LMS platform? No problem, you can still access many of the online resources for your
text via SAGE edge.

With SAGE coursepacks, you get

Quality textbook content delivered directly into your LMS

An intuitive, simple format that makes it easy to integrate the material into your course with

minimal effort

Assessment tools that foster review, practice, and critical thinking, including

[e]

Diagnostic chapter pre-tests and post-tests that identify opportunities for improvement,

track student progress, and ensure mastery of key learning objectives

Test banks built on Bloom’s Taxonomy that provide a diverse range of test items with

ExamView test generation
Activity and quiz options that allow you to choose only the assignments and tests you want

Instructions on how to use and integrate the comprehensive assessments and resources
provided

Assignable SAGE Premium Video (available via the interactive eBook version, linked

through SAGE coursepacks) that is tied to learning objectives, and produced exclusively for

this text to bring concepts to life, featuring

[¢]

Footage from real classrooms showing what a typical day is like in an elementary or a
secondary school; you will see lead teachers and paraprofessionals working together in
small groups with their students, as well as students learning together as a class and in

smaller, differentiated groups

Engaging interviews with teachers and principals sharing the biggest joys and
challenges of being an educator, as well as their passion and enthusiasm for their students

Corresponding multimedia assessment options that automatically feed to your
gradebook

Comprehensive, downloadable, casy-to-use Media Guide in the Coursepack for every
video resource, listing the chapter to which the video content is tied, matching learning

objectives, a helpful description of the video content, and assessment questions

Chapter-specific discussion questions to help launch engaging classroom interaction while

reinforcing important content



e Exclusive SAGE journal articles built into course materials and assessment tools, which tie
influential research and scholarship to chapter concepts

e Editable, chapter-specific PowerPoint  slides that offer flexibility when creating multimedia

lectures so that you don’t have to start from scratch

o Sample course syllabi with suggested models for structuring your course that give you

options to customize your course to your exact needs

e Lecture notes that summarize key concepts on a chapter-by-chapter basis to help you with

preparation for lectures and class discussions

o Integrated links to the interactive eBook that make it easy for students to maximize their
study time with this “anywhere, anytime” mobile-friendly version of the text; it also offers

access to more digital tools and resources, including SAGE Premium Video

o Select tables and figures from the textbook

®SAGE edgeselect”

Student Resources

edge.sagepub.com/hall3e

SAGE edge for students enhances learning. It’s easy to use, and it offers

e An open-access site that makes it easy for students to maximize their study time, anywhere,

anytime
e eFlashcards that strengthen understanding of key terms and concepts

e eQuizzes that allow students to practice and assess how much they’ve learned and where they

need to focus their attention

e Exclusive access to influential SAGE journal articles that tie important research and

scholarship to chapter concepts to strengthen learning

¢ Video resources and multimedia links that appeal to students with different learning styles

Interactive eBook

Introduction ro Teaching, Third Edition, is also available as an Interactive eBook that can be packaged
with the text for just $5 or purchased separately. The Interactive eBook offers hyperlinks to original
videos, including video cases that feature real classroom footage showing what a typical day is like in
an elementary or secondary school, as well as engaging interviews with teachers sharing the biggest
joys and challenges of being an educator. Users will also have immediate access to study tools such as
highlighting, bookmarking, note-taking/sharing, and more!

A FINAL IMPORTANT NOTE

Teaching is hard work; in fact, becoming an exceptional teacher is very hard work. Although we have

years of experience in schools and thinking about teaching and learning, we still have times when we
wonder about our own effectiveness and what we could be doing differently that would help our stu-
dents learn more. All the thinking, doing, and reflecting that is necessary to be an exceptional teacher
can be exhausting. It is important that teacher candidates and teachers have a life outside of teaching,.
To paraphrase an old saying, if you only teach, you will indeed become a dull teacher. You will see in

several of the interviews that our interviewees have made reference to what they do outside of teaching,.

XXV



XXVi Introduction to Teaching

To be an exceptional teacher requires having a balance. Teachers can’t be “on” 24 hours a day, seven
days a week. Teachers need time to power down and regenerate. This is one of the reasons the photos we
have inserted below are of ourselves in nonprofessional educator settings. Teaching is hard work, and
you rarely stop thinking about it, so it is important to have a life outside of school.

As competitive as we are, it still is important to be able to say to others, and to yourself: Have fun!

Gene E. Hall, professor, husband, father, and grandfather, with son Greg and grandson Malcolm
(Glenwood Canyon, CO)

Donna Gollnick, administrator, mother, scholar, avid reader, and baseball fan

Linda F. Quinn, professor, wife, mother, grandmother, and dog
mistress
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Luis Zaldana

1 BECOMING A TEACHER

TEACHER INTERVIEW
Mr. Luis Zaldana

Meet Mr. Luis Zaldana, an English
teacher at Sunrise Mountain High
School. Mr. Zaldana teaches English
10, English 10 Pre-AP, and Advanced
Placement English Language and
Composition for 11th- and 12th-grade
students. His class sizes range from
30 to 40 students, and he has been
teaching for 10 years; he taught in pri-
vate schools for the first five years and
has been teaching in the public school
context over the last five years. Prior
to this, he was a teacher’s assistant for six years in various special educa-
tion middle school programs. He decided to invest in teaching because he
believes the aim of education is enabling humans to flourish. He tries his
best to do his part to make the world a little better.

The School Community

Sunrise Mountain High School (SMHS] is located in East Las Vegas,
Nevada. The school community is a highly transient one (over 35% tran-
siency rate in 2015-2016), with almost all of the students eligible for Free

LEARNING OUTCOMES

\

1.

After reading this chapter, you should be
able to do the following:

Identify the range of variables that

influence teachers and teaching.

Know the steps one can take to earn a

teaching license.

List reasons educators consider
teaching a profession similar to law and

medicine.

Look at the ways to find a job and assess

which one will work best for you.

Develop patterns of behavior that will
contribute to a successful career as a
teacher.

Track your personal and professional
growth as a teacher and the directions
that growth can lead.

or Reduced-Price Lunch services. There are over 2,500 students enrolled, mostly from minority
communities. SMHS also has the highest population of English Language Learners in the Clark
County School District. Yet, for all its challenges, SMHS boasts of an award-winning robotics pro-
gram, the top student newspaper in the district, and a graduation rate of over 90% for the class of
2017. When we consider that not very long ago (2012) only 36% of the students were graduating,

there is much to be proud of at SMHS.

Q: What brings you joy in teaching?

A: With a vision for education as a means of human flourishing, | find the greatest joy when
students discover that education is a powerful tool they themselves are responsible
for wielding, and what they do with it can change their lives and the lives of others.
My experience has been that the more students are challenged to cultivate a habit of
excellence, with a safe and positive classroom culture, the more likely they are to see
the value in what school can offer as it applies to their particular contexts. All students,
at heart, want to live in the fun of learning new things, and it's our job to give them that
without losing the rigor and authenticity of gaining knowledge that causes us—students

and teachers—to grow into better people.




4

Part| ® Today's Teachers, Students, and Schools

: How do you know that each student is learning?

There are certainly a variety of ways to measure learning as it happens in a day’s lesson.
Yet | have found one of the most effective ways to know how students are progressing is

to lead them to establish their own goals for learning and guide them in metacognitive
practices to continually refine and reflect on their efforts toward attaining these goals.
This avoids the danger of having students simply repeat information, equipping students,
rather, to demonstrate their knowledge in more meaningful ways. Creating this kind of
learning community paves the way for students to assert themselves and object, as one of
my students recently did, “Mr. Zaldafa, no one wants to take a multiple-choice quiz! Can
we have a Socratic Seminar about this?” As | see it, this approach more closely reflects the
dynamic and complex nature of teaching and learning, which, after all, is a process, not an
event. There is a self-evident quality about students who are really “getting it.” They want
to keep learning. They want to show you what they know. There’s a hunger in their eyes.

: How do you as a teacher learn? What are you learning at this time?

My learning begins with realizing that knowing or not knowing certain things shapes me as a
person. So, what I'm learning, if it's not incidental, has to really matter; it must make a difference.
| also need to know that what | seek to learn is realistic for me to accomplish. If | were to
summarize it, | would say that my learning begins with a vision for the end goal, a genuine desire
to reach it, and the means by which | may do so. Presently, my focus on learning to be more
effective as a teacher than | have been in the past has led me to engage with current research on
the topic more regularly. I've asked my colleagues if | can observe them as they teach to glean
what | can. I've invited others to observe me in the classroom and provide feedback to spur me
on. | ask my students to take my pulse so | can see what needs to change throughout the year. |
reflect, | plan, | experiment. Teaching is an art; it is deliberate; it is recursive; and there is always
the gnawing awareness that there’'s so much more to learn up ahead.

: What advice do you have for those who are studying to become teachers?

Determine, as you step into this profession, what kind of teacher you will be! Teach the
way you would love to learn and be the kind of teacher you would love to learn from. There
are certainly difficulties on the horizon, and it will be easy to get lost in them, but | believe
the great responsibility of teachers is to shape human lives for the good. That outweighs
it all, and we have to recognize that it does not happen accidentally. There will surely be
students for whom you wish you could have done more. But, with perseverance, with a
transparency about your craft, with an intentionality to continue to excel, with a teachable
spirit, you can find yourself free to reap the reward of a student who returns and says,
“Thank you. You changed my life.” And you'll know if you have done your job well when you
can say to that student with sincerity, “Thank you. You changed mine.”

Questions to Consider

1.

2.

3.

Mr. Zaldana's experience tutoring students and a desire to make the world a better place
led him to teaching. What other experiences or beliefs that people have or hold might lead
them toward choosing teaching as a career?

What are some of the joyful images that come to mind when you think about being a
teacher?

Would teaching in a rural area be much different from teaching in a large urban area like
the one where Sunrise Mountain High School is located? Why? Why not?

Do high school teachers usually get hired to teach the content in which they are experts?
Why? Why not?
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INTRODUCTION

Starting out on any journey requires a certain amount of anticipation, hope for a successful outcome,
and a sense of adventure. James H. Duke Jr. (1982) relates the journeys in life to climbing mountains
ever upwards toward self-discovery and realization of attained wisdom and maturity. The journey you
are about to embark upon is of unknown length and often characterized by uncharted territory, so your
carliest decisions regarding this journey should be thoughtfully considered.

There are probably as many reasons to become a teacher as there are teachers. Every teacher has a
personal story that served as the beginning of the journey toward a professional career as a teacher. The
major steps you will take on this journey are varied, rigorous, and amazing. Since your journey will be
both personal and professional, it will be shaped by your personality, by your life experiences (present
and past), and by the professional learning and growth of your knowledge (pedagogical and content),
the skills you have acquired, and your attitudes. In most ways, who you become as a teacher is up to you.
Andyouarenotalone. According to the Bureau of Labor Statistics (2011, as cited in Ingersoll, Merrill, &
Stuckey, 2014, p. 6), PreK-12 teachers form one of largest occupational groups in the nation.

Teaching is a noble profession. It is a joyful profession. Teaching is also hard work. Teaching is a
demanding profession that requires making hundreds of decisions during a school day, managing 20
to 40 students or more hour after hour, analyzing data about learning, and interacting with parents
and colleagues. Teaching has never been easy even in earlier times when the classroom was a one-room
schoolhouse. In addition to making sure all of their students were learning, teachers in former times
had to build the fire to keep the school warm and sweep up after the students went home. Teaching
requires high levels of sustained energy, effort, and motivation. Since you are reading this text, you are
no doubt thinking about teaching as a career.

Is teaching the right choice for you? Some candidates in teaching have started along this career
path because they enjoyed going to school. Some follow in the footsteps of parents, aunts, or uncles.
Others want to be part of kids’ lives, to advocate for children, and to give children exciting, meaningful
experiences to help them become educated adults. Many remember a favorite teacher and want to have
the same influence on others that that teacher had on them. Teaching seems familiar because we have
all spent so much of our lives in classrooms. It is possible to think that teaching can’t be too difficult
because many of our teachers made it seem easy. We saw teaching through the eyes of the students, not
the teachers. Teachers have a very different view of classrooms. This text will help you explore the pro-

fession of teaching and help you decide if it is the right profession for you.

WHY TEACH?

Mr. Zaldafa probably always had a desire to learn and to help others learn. His experiences as a tutor
helping special education students achieve success brought him a sense of worth and a conviction that
he should complete his journey to becoming a teacher. What brought you to consider a career in teach-
ing? Most teachers say they want to teach because they believe they can make a difference in the lives
of their students. Many secondary teachers report they chose teaching because they love the subject
they are teaching. Some chose teaching because they love to learn. Some chose teaching because of
the personal interactions teaching affords. Teachers are generally happy with their work, and teachers
in the United States rate their lives better than all other occupation groups, trailing only physicians
(S. Lopez & Sidhu, 2013). Most of us are happy to be doing something we love, that allows us time to be
with and support our families, to be a part of something larger than ourselves, and that gives us a sense
of personal worth. We can find all of this through teaching.

The Joy of Teaching

In a Gallup-Healthways Well-Being Index (Rich, 2013), teachers ranked above all other professions in

answers to questions as to whether they had “smiled or laughed yesterday.” Teachers have to be able to
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STUTAARAE laugh, to get their students to laugh, and to laugh with

their students. Learning should be fun. Smiles and laugh-
ter can brighten up any situation, relieve stress, and possi-
bly make whatever difficult task is at hand less daunting.
The joy that bubbles up when a group of students are
pleasantly surprised or excited should never be squelched.
New teachers may be admonished, “Don’t smile until
Christmas,” but hopefully you'll never find yourself in
such dire circumstances. A bit of silliness now and then
does not exclude the serious aspects of teaching.

A favorite science methods professor of one of your
authors (Linda) made every class a delight. He would
laugh, joke, and tease us into learning complex concepts.
He often reminded us that he was serious but not som-
ber about science education, and then he would smile.
It is the playfulness and spirit of teachers that endears
them to students. And it is what students remember of
their teachers. There is funny stuff about what happens
between students and their teachers on the Internet.
One of our favorite websites for silliness about teaching
is www.rd.com/funny-stuff/funny-teacher-stories. It’s
easy to laugh along with the students and the teachers
when you read what the students said and what they did.
As you read through this book, check out the Teachers’
Lounge features for more humorous and heartwarming
stories teachers have to tell.

It is through the sharing of stories that teachers
become aware of the strong ties they have to their profes-
sional community. Sharing stories also provides a venue for
understanding the mysteries of teaching and why it is so

rare and marvelous to be a teacher. Ask teachers you know

Teachers get to work with people of all sizes, and every day brings something to be to tell you a story about something funny that happened

happy about.

to them while they were teaching. As their stories unfold,
watch their faces, and you will see the joy in teaching,

The joy and rewards of teaching vary from teacher to teacher. The best teachers truly enjoy work-
ing with children and youth. They find a challenge in ensuring that underserved students learn at high
levels and take joy in the academic success of all students. Former teacher and author Jonathan Kozol
shares ideas about how to put the fun back into learning in his latest book, Letters ro a Young Teacher.
Francesca, the first-grade teacher Kozol shares teaching stories with, finds joy amid her struggles to
reach the most recalcitrant of students. Kozol tells Francesca, “I think teaching is a beautiful profession
and that teachers of young children do one of the best things that there is to do in life; bring joy and
beauty, mystery and mischievous delight into the hearts of little people in their years of greatest curios-
ity” (Kozol, 2007, p. 8). Every teacher has a story about the joy he or she finds in teaching. Teachers
treasure these moments and are always willing to share them.

One of most joyful parts of teaching is to see students achieve at high levels. This achievement
could be physical, social, or creative as well as intellectual. All are important in the development of the
whole person. During your teacher education program, you will learn how to develop lesson plans and
deliver instruction to meet the needs of all students. You will be expected to be creative in developing
rigorous and engaging lessons that draw on the cultural background and prior experiences of all of your
students. Your joy and success as a teacher will be expressed when students learn the concepts you are
trying to teach.
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Mr. Zaldafia finds joy in teaching when his students dis-
cover that education can be a powerful tool for improv-
ing their own lives. The joy in teaching can be found in
a variety of ways. Most teachers experience intrinsic
rewards when students grasp the concept or task they
have been teaching. Students are as different as night
and day. Some students are successful in everything
they pursue. Some are not. Some students are involved.
Others are not. Some students actually resist learning,.
When teachers can engage students, they are rewarded
for their efforts. The more teachers are able to bring stu-
dents together in a learning community, the more they
are rewarded. It is a positive cycle that excellent teach-
ers strive to perpetuate. It is challenging to try to meet
the needs of each individual student, and it is genuinely
exciting when teachers can accomplish this. Teaching is
never boring. It is different from minute to minute, and
there is no single formula that works for everyone.
Intrinsic rewards can also result in what teachers
do for themselves. When Mr. Zaldafa reads current
research on his practice or invites colleagues to exchange
classroom visits with him, he is helping himself learn.
When he asks his students to “take my pulse,” he is con-
stantly aware of what he might change in his approach to
teaching and what is going well. Mr. Zaldana definitely
reflects on his teaching and how his students are learning,
Extrinsic rewards for teachers come in the form
of acknowledgments from students, from other teach-
ers, from parents, and from prestigious awards such
as Teacher of the Year. It is interesting to learn how the

extrinsic reward of becoming a Teacher of the Year also

pl‘OVidCS intrinsic rewards through reflection on profes— The rewards of teaching can come from a variety of sources.

sional growth. Search for Sydney Chaffee, 2017 National
Teacher of the Year, on YouTube and watch her express her
compassion for teaching and her courage for taking risks.

Teachers receive visits and letters from former students thanking them for inspiration, comfort,
and happiness. Sometimes teachers are surprised at the influence they have had on certain students.
When that mischievous student who made them want to tear their hair out, day after day, shows up in
later years with a smile and a thank-you, the reward is clear. Parents write thank-you notes, volunteer
to be a teacher’s aide, and bake treats for special occasions. Other teachers ask for help with a specific
problem, or ask to use a lesson that you have developed. Their appreciation of your skill as a teacher is
rewarding. Teachers of the Year receive public accolades and have the opportunity to share their exper-
tise with others through speeches and demonstrations. Some awards are even accompanied by money.
Receiving payment for going an extra distance is rewarding, but most teachers will tell you it is not the
money that brings them joy in teaching,.

Can you think of a teacher who made a difference in your life? It may be one who really cared about

you, persuaded you to apply for college, challenged you to learn, or helped you develop self-esteem.
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Professional athletes, presidents of companies, and national leaders often attribute their success to a
teacher. Teachers may not know until years after a student has left their classrooms that they had such
an impact.

Parents believe that teachers make a difference in their children’s lives, especially when it comes to
learning. Many parents know who the good teachers are in their schools and do everything they can to
ensure their children are in those teachers classrooms. According to an August 2017 Gallup Poll of the
public’s attitudes toward the public schools, 79% of Americans were completely or somewhat satisfied
with the state of their own child’s education. However, only 47% were completely or somewhat satis-
fied with K-12 education in the United States. It is clear that when parents know the teachers at their
children’s schools and see the direct impact the teachers have on their children’s lives, they are more
likely to view the education their children are receiving as positive.

Research validates parents’ beliefs that effective teachers do make a difference in student learning.
In fact, teachers have been shown to have the greatest influence over student academic growth (Nye,
Konstantopoulos, & Hedges, 2004). In 1996, Sanders and Rivers, along with their colleagues at the
University of Tennessee, compiled achievement data from standardized tests for students in Tennessee
schools and followed the data through successive years of school. They found that two students who
performed at the same level in the second grade could be separated by as many as 50 percentile points
by the fifth grade if one of them had an effective teacher and the other an ineffective teacher for the next
three years. Gladwell (2009) estimated that the difference between a very good teacher and a very bad
one is “ayear’s worth of learning in a single year” (p. 318). Effective teachers do make a substantial dif-
ference in student achievement (Marzano, Pickering, & Pollack, 2001), and teacher effectiveness also
increases across the first several years (Henry, Bastian, & Fortner, 2011). Other researchers have found
that the influence of teachers on student achievement is greater than any other observable factor such
as small class sizes (Darling-Hammond, 1999; Rivkin, Hanushek, & Kain, 1998). These are very good
reasons for you to strive to be an effective teacher. Excellent teachers hardly ever stop thinking about
the subjects they teach. When you discover a subject that you love, the best way to enjoy it for the rest of

your life is to teach it to others.

When you become a teacher, you will spend every day of the school year, and some days when you
are not actually teaching, using the knowledge and practicing the skills that you gained during your
teacher education program. You will also be researching the practice of other teachers and reading
research studies to improve your knowledge and skills just as Mr. Zaldana is doing. What you may not
be aware of is that you will also be conducting research on a regular basis. Teachers are considered to be
practitioners while others, usually academics, conduct research on what teachers do, think, and prac-
tice. Teachers are actually research practitioners. Every lesson, every encounter with students, every
paper corrected becomes a source of data for teacher reflection and decision making. Teachers naturally
compile data over time to judge the effectiveness of a lesson or student growth in learning. Learning
is a process, and keeping track of how it occurs and evolves is a part of teaching. Change is intrinsic
to schooling. Understanding how any of us learn and how teachers think, learn, and develop skill in
practice is becoming of greater interest to policy makers and academic researchers. In 2017, the James
S. McDonnell Foundation announced a new program to fund educational research on the science of
teaching and expand the understanding of teachers as learners and as agents of change in education.
Teachers will definitely play a huge part in research in this area. For you as a future teacher, it will be
important to document your growth and to track changes that may have meaningful results for you
and for your students.

How will you know that students are learning at the expected levels? One of the most superficial
measures will be performance on standardized tests, which are required annually in most schools. Of
course, you will want students to perform well on those tests, but they measure only a narrow slice of
the knowledge that students should be acquiring. And they don’t measure student development in
areas other than knowledge and comprehension. Teachers are also helping students develop skills to

use the knowledge they have learned in real-life situations. Teachers provide opportunities for students
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THINKING DIFFERENTLY

THE POWER OF REFLECTION

Most teacher education programs encourage the teacher The more classes | take, the more | overreflect and
candidates to spend some time reflecting on teaching prac- the more complicated everything becomes. | start to
tices—to contemplate the success of lessons that have been see the words, algorithms, data, research, numbers,
planned and taught. Reflection is a powerful tool and neces- statistics, and strategies and get so overwhelmed.
sary if teachers wish to grow professionally. Reflecting on the But it is when | strip away all of these things and enjoy
fun times you've had with students is probably not something a simple moment sitting on the carpet with three
you've been asked to do on a regular basis, but it can certainly students using play spatulas to pick up letter-shaped
remind you of why you teach. In a discussion thread in one of cookies or when | hang up the “I miss you” notes from
Linda's courses, a teacher working on her master’'s degree previous students or taking last-day-of-school selfies
commented that the things she loved about teaching she never with my first-year class that | am reminded why | am
ended up writing about. She talked about a magical fall day here and what keeps us all coming back each day and
with her students being engulfed in a windstorm of fall leaves, each year. Thanks for sharing your leaf story! It made
stopping to make piles of the leaves, and then throwing them in me smile and think of my own stories like that | have
the airand running through them. Another teacherin the class had with my students!

responded to this story with the following:

to analyze and think critically about the subject. They
help students develop dispositions, or attitudes and
behaviors, that will show they value learning. Joy is see-
ing examples of student learning in multiple forms that
convince you that a student is ready for the next grade.

The Teaching Profession

Most teachers consider themselves professionals.
However, all too often teaching is identified by many as
a semiprofession as compared with the professions of law,
medicine, architecture, engineering, and accountancy.
One reason is that teaching does not provide the same
monetary advantages or prestige as the traditional pro-

fessional fields. Another reason is that teachers appear

Teachers collect data on student growth to make decisions about instruction.

to have relatively little control over the policies defining
their work. Other professionals or policy makers select
the curricula, set rules, and develop learning standards. Most teachers have limited access to an office,
telephone, and secretary. The structure of a teacher’s day leaves little time to interact with colleagues to
plan or challenge each other intellectually.

Merriam-Webster defines profession as “a calling requiring specialized knowledge and often long
and intensive academic preparation.” All states require at least a bachelor’s degree to be eligible for an
initial license to teach. Traditionally, states have required some specialized preparation in education
that includes student teaching or an internship. A growing number of universities are requiring teacher
candidates to have a bachelor’s degree in a content area before they begin graduate work in education.
Thus, over time, teachers can receive their specialized preparation for teaching at the graduate level.
Many teachers today have a master’s degree and continue to participate in Professional Development

activities throughout their careers.

A profession sets standards for entry into the profession. In addition, its members apply standards and

codes of ethics to themselves and others, disciplining one another when necessary by removing licenses
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from offenders. Professionals provide services to clients. Their work is intellectual, requiring specialized
knowledge and skills. They are bound by an ethical code that guides their relationships with clients
and colleagues. They also have an obligation to practice their profession in ways the public would
find acceptable. In professions other than teaching, standards and rules are set by the professionals
themselves. These standards often include codes of ethics as well as standards for practice. However, in
teaching, standards and rules for teachers are usually established by school administrators, members of

the school board, and state legislators.

To be a teacher leader, teachers must become involved in the teaching profession beyond their own
classrooms. Teacher unions provide an opportunity for teachers to negotiate contracts that outline salary
and working conditions. Teacher organizations in most states conduct annual or semiannual statewide
meetings for their members. These meetings provide Professional Development opportunities, a chance
to network with other teachers, and a mechanism for becoming involved at the state level. You can stay
engaged with your subject area and other educational interests by joining national organizations such
as the National Council of Teachers of Mathematics (NCTM) or the National Council of Teachers of
English (NCTE). Many of the national organizations have state affiliates of which you could become a
member or even a leader. Through teacher organizations, teachers can serve on accreditation teams that
evaluate schools and universities in their state or across the country. One sign of a true professional is
active and continued involvement in professional organizations at local, state, and national levels.

Two of the INTASC Model Core Teaching Standards and Learning Progressions for Teachers 1.0
(Council of Chief State School Officers, 2013) include professional learning and leadership and col-
laboration components. Standard 9 states that “the teacher engages in ongoing professional learning,”
and Standard 10 states that “the teacher seeks appropriate leadership roles . . . and to advance the pro-
fession.” You will read more about these INTASC standards later in the chapter.

Experienced teachers are being asked to become leaders in their school communities and to help
novice teachers become expert practitioners. They are often considered the onsite teacher educators to
support university and college programs that require field experience for the candidates. They serve
as mentors and coaches disseminating best practices for colleagues. They demonstrate credibility and

accountability in their actions and are willing to take on the additional responsibility leadership requires.

Teachers work with professors, parents, and the general public to set standards for students and teachers
in their school districts, states, and national organizations. In some states, teachers have the major-
ity control of professional standards boards that have the responsibility for developing licensure stan-
dards for teachers and other school professionals. When necessary, these boards withdraw licenses from
teachers whose behaviors have led to malpractice. In states without professional standards boards, these
functions are usually provided by a state board of education, whose members have been elected or

appointed by the governor.

Colleges and schools of education and specific teacher education programs are held to professional
standards. Most other professions require their members to graduate from an accredited program
before they can take the state licensure examination. In the past, some states required teacher education
programs to be nationally accredited by the National Council for Accreditation of Teacher Education
(NCATE) or the Teacher Education Accreditation Council (TEAC). Now these two accrediting
agencies have merged into one accrediting body with the new name Council for the Accreditation
of Educator Preparation (CAEP). Once you begin teaching, you are likely to be involved every few
years in an accreditation visit by the state and/or regional accrediting agency such as the Northwest
Accreditation Commission (now part of AdvancED).

When a college of education hosts an accreditation visit by a Board of Examiners (BOE), team

members will want to talk to the teacher education candidates and ask questions about specific
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programs and field experiences. The team may ask you about your portfolio and what you have learned
about working with students from diverse populations. They may ask how you know that the students
you teach are learning. They are also likely to ask you about the quality of teaching at the university,
particularly by education faculty members. Accreditation teams want to make certain that the teacher
candidates are prepared to meet the challenges of the profession and to meet the needs of all students.
A visiting accreditation team expects the educator preparation program to have a system in place
that provides assessment data on what teacher candidates are learning and how well they are demon-
strating this knowledge. Teacher preparation programs can create an assessment system tied to the
mission and goals of the institution, or they can implement educational programs designed to assess
teacher candidate learning. Taskstream, Tk20, and edTPA are all such assessment systems, and in fact
you may be asked to use one of these systems as you begin your teacher education program. Teaching
is a profession where the first-year teacher is expected to be capable of the same job as someone who
already has some experience as a teacher. Software programs and assessment systems can help you catch

up to your more experienced peers even before having a classroom of your own.

To teach in a public school, teachers must be licensed by a state agency to teach a specific subject (e.g.,
mathematics or social studies) at the middle or high school levels. Early childhood, elementary, special
education, physical education, music, and art teachers are licensed to teach children in specific grades
such as preschool, primary, K-6, or K~12. If you graduate from a state-approved program, which is con-
nected to national accreditation, you have usually met the requirements for a state license. You also will
be required to pass a state licensure test in most states. Some states will grant a provisional license that
allows you to teach for three to five years before meeting all of the requirements for licensure. Several
years of successful practice and possibly completion of a master’s degree is normally required to attain
a professional license to continue teaching. Requirements are different when you apply for a license in
a state other than the one in which you graduated. The second state may have additional requirements
that you must meet and may have higher cutoff, or qualifying, scores on the required licensure tests such
as the Praxis® Core exam or content exams. If you plan to move to a different state to teach, check the

requirements for a license so that you can take the appropriate courses during your program.

Teachers with three years of experience are eligible to apply for national certification by the National
Board for Professional Teaching Standards (NBPTS). Applicants provide evidence in the collection
of documents that are compiled in a portfolio to demonstrate meeting standards for their subject area at
a specific age level. Each portfolio must include a videotape of the teacher teaching a lesson, reflections
on teaching, and an analysis of student work. In addition, the teacher must complete assessment exer-
cises at a testing center. Teaching performance is judged by experienced teachers using rubrics aligned
with standards. Many states and school districts cover the costs for teachers to participate in this process.

What are the advantages of seeking national board certification? Most applicants report that the
process helped improve their teaching and the performance of their students. They learned to reflect
on their practice and make changes to improve student learning. A 2004 research study (Goldhaber &
Anthony, 2004) of student test scores in North Carolina supports the perceptions of these teachers. The
study found that the students of national-board-certified teachers are far more likely to improve their
scores on state tests than students of non-national-board-certified teachers. In addition, many national-

board-certified teachers receive annual bonuses or pay raises.

Teachers must know the subjects they will be teaching. The knowledge and related skills for teaching
the subject are described in the standards of the national organizations that represent teachers in that
field. You will be expected to understand the subject well enough to help young people know it and
apply it to the world in which they live. If students are not learning a concept or skills, teachers must be

able to relate the content to the experiences of students to provide meaning and purpose.
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'The professional and pedagogical knowledge needed by teachers is outlined in the widely accepted
standards of the INTASC, established by the Council of Chief State School Officers (CCSSO). In 2010,
an updated version of the standards was vetted to educational organizations for public comment, and
in April 2011, the new standards were adopted. The InTASC standards are used by most states as a
framework for individual state standards. The INTASC Model Core Teaching Standards and Learning
Progressions for Teachers 1.0 (CCSSO, 2013) are available online at https://ccsso.org. The effort behind
the development and adoption of the new InNTASC standards makes clear that teaching requires a great
deal of specialized knowledge and skill. Teachers have to be some of the brightest people on the planet.

Teaching may not be rocket science, but it is close.

Like members of other professions, teachers as a group have developed a code of ethics to guide their
work and relationships with students and colleagues. Professional standards boards and other state
bodies investigate teachers for infractions against the code of ethics adopted by the state. Ethics state-
ments address issues such as discrimination against students, restraint of students, protecting students
from harm, personal relationships with students, and misrepresenting one’s credentials.

Being a member of a profession is more than showing up for work by 7:30 and not leaving before
4:00. The parents of students in your classroom expect that you will help their children learn. They
expect their children to score at acceptable or better levels on achievement tests. They are counting on
you to contribute to their children’s literacy and to push them beyond minimal standards. Good teach-
ers manage their classrooms so that students can focus on learning. The public and parents become very
concerned when classrooms and schools appear out of control. As a teacher, you will have an obligation

to model acceptable behavior based on the norms of the profession.

WHAT DO TEACHERS NEED TO KNOW?

When you watch teachers at work, you may wonder why they do things in a certain way, or what
motivates them to address one student’s behavior differently from the way they might address another
student’s behavior. Since you can’t get inside teachers’ heads and they can’t stop what they are doing
to explain to you the reasons behind their actions, you have to accept the fact that they do know what
they are doing and why they are doing it. Understanding and being able to articulate teaching practices
is something that you will learn to do in your teacher education program. Becoming familiar with the
teaching standards developed by InTASC will also help you understand the specialized knowledge,
skills, and dispositions specific to the teaching profession.

Teacher Education Programs

Since teachers have to be well educated, the first step in getting into a teacher education program is to
demonstrate your brightness by completing university core requirements with a Grade Point Average
(GPA) of at least 2.5 or higher. The advising centers at most colleges of education have complete infor-
mation on what is required before anyone can be admitted to a traditional teacher education program.
Visit the website of your local institution of higher education and check out the steps you must take to
be admitted to one of its licensure programs for teachers.

The college of education website (www.csulb.edu/college-of-education) at California State
University, Long Beach, presents a range of links to different programs and different levels of profes-
sional work, and provides numerous links to career services and advising. It is easy to find out what you
must do to earn a teaching degree. All the information you need to have a successful beginning is right

at your fingertips.

Teacher education programs are traditionally designed to move candidates along a path of acquiring

knowledge of human development and behaviors, learning about laws affecting practice in schools,
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gaining understanding of counseling practices as well as the impact of cultural diversity on schools
and classrooms, and gathering an understanding of working with children with disabilities in regular
school classrooms. Candidates who are secking a secondary license to teach in middle schools or high
schools must, in addition to the general university core, complete a specified number of courses in their
elected field.

There is a great deal of debate in political and educational groups regarding the type of training nec-
essary for teachers to receive a license. Some believe it is only necessary that a teacher know the content
to be taught. Others believe knowing how to teach is as important as, and perhaps more important than,
content during the early grades (Shulman, 1986). It is quite possible that future programs in teacher edu-
cation will be entirely school based and candidates will learn as apprentices alongside an expert mentor.
The path to becoming a teacher will offer many opportunities and novel approaches. Some will fit you to

a'T. Find the right path, stay the course, and you will discover a very rewarding future.

Many teacher education programs include early clinical experience to provide the candidates with
opportunities to begin to learn what teaching involves (Darling-Hammond, Hammerness, Grossman,
Rust, & Shulman, 2005). A policy brief on the clinical preparation of teachers by the American
Association of Colleges for Teacher Education (2010) stresses the importance of clinical experiences
as a key factor in candidates’ success. Lortie (1975) made it clear that observing teaching wasn’t the
ideal way to learn how to teach—that teacher education candidates had to be actively involved in the
daily work of teachers. Now, more than 40 years after Lortie’s conclusions, university teacher education
programs work to align university course work with practice in the field. Field-based teacher education
programs place cohorts of candidates in partnership or Professional Development schools, assign them
site-based mentors and supervisors, and require evidence of reflection on practice to help the candi-
dates develop cognitive frameworks for teaching. One such field-based program is the 21st Century
Schools partnership between the University of Nevada, Las Vegas (UNLV), College of Education and
the Clark County School District in Nevada.

Different Pathways to Licensure

‘The majority of teachers have completed bachelor’s programs that prepared them for a license to teach.
Most often, they began their preparation soon after high school. Although some education courses
may be taken in the first two years of college, candidates are usually not admitted to education pro-
grams until they are juniors. Many education courses require candidates to complete field experiences
in schools as a component of the course. Some programs require candidates to observe and work in
schools several days a week. Candidates in traditional programs may student-teach under the supervi-
sion of a teacher and college supervisor during the final year of their bachelor’s program.

You can study to become a teacher through many routes. Programs are delivered in college class-
rooms and schools. Some programs can be completed via distance learning without stepping on campus.
A growing number of candidates begin exploring teaching as a career in community colleges, initially
developing portfolios and working with children and youth in schools and community projects.

Most colleges and universities offer a number of pathways for becoming a teacher. Not all teacher
education programs are traditional four-year undergraduate programs. Many colleges of education
offer postbaccalaureate courses to meet state licensure requirements. School districts may negotiate
Professional Development course work with state licensing agencies to provide on-the-job credit for
individuals who have the expertise to fill high-need positions but do not have a degree in teaching or a
state license to teach. A national debate regarding the credibility of differing routes to licensure is hotly
contested in educational journals and the popular media.

The U.S. Department of Education provides funding incentives to colleges of education and local
school districts for creating specialized routes to licensure for high-need areas of teaching. In 2011, the
DOE awarded approximately $90 million to 30 grant applicants from across the United States. Many
of these applications were to provide an Alternative Route to Licensure and increase the number of

teachers in specialized areas.
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Some teacher education programs are five-year programs that begin at the undergraduate level and end
with a master’s degree or eligibility for a license after completing a sequence of graduate courses. These
programs allow more time for candidates to study the art and science of teaching and learning. They
sometimes require a yearlong internship in schools, allowing candidates to practice under the guidance
of professionals who provide feedback and support throughout the internship.

Many colleges of education offer teacher education course work once a student has completed an
undergraduate program in a specific content area. The final or fifth year of a teacher education program
generally places the candidate in a school as a teacher or co-teacher under the supervision of college fac-
ulty and school personnel. The fifth-year student gains practical experience during the day and attends
classes in the evening. Once students finish their fifth year, they are eligible for licensure and are also

awarded a master’s degree.

College graduates who decide that they want to become teachers after they have completed a bachelor’s
degree in another area have several options for pursuing a teaching career. They could choose a Master
of Arts in Teaching (MAT) program that offers courses in pedagogy, human growth and develop-
ment, assessment practices, and some form of internship. Schools in Georgia, Oregon, and Hawaii,
to mention just a few, offer MAT programs to qualified candidates. You might also be interested in
checking out some of the MAT programs offered in other countries, such as Canada and Australia.
Many colleges and universities have certificate or licensure programs in which candidates can complete
the courses and field experience required for a state license. Some of these programs are offered entirely
online. Most MAT or certificate programs require observation time and supervised student teaching,
giving credit to the belief that before candidates are eligible to be teachers of record, they should have
some practical experience in classrooms under the tutelage of an experienced teacher.

A web search of fifth-year and MAT programs will provide you will a robust list of colleges and
universities where you can enroll in a program that will lead to a teaching license and a master’s degree.
There is some criticism that MAT and certificate licensure programs may not offer the value that should
be expected of a master’s degree (Robinson, 2011). As a professional and a technology native, you will

be able to search the Internet to find the program that best suits your intent.

A number of new teachers are entering the profession through alternative routes that allow them to
begin teaching without any specialized preparation in teaching and learning course work or field expe-
riences in schools. This is something that other professions such as medicine and engineering would
find unacceptable. Opening the entry to teaching to anyone with a bachelor’s degree challenges the
status of a profession because doing so requires no specialized training. However, most states require
these alternative-route teachers to take education courses and to be mentored by experienced teachers
while they are teaching and completing the course work required for licensure.

Many of these alternative routes to licensure (ARL) programs are designed for adults beyond the
traditional college age of 18 to 24. They build on the experience and background of candidates who
often have worked for a number of years in a nonteaching field. These programs may be similar to tra-
ditional undergraduate and graduate programs, but they offer greater flexibility in scheduling courses
through distance education and prompting candidates to schedule their own field observations. Many
candidates in these programs are working full-time in schools or other jobs. Not all teachers complete
programs at colleges and universities. School districts, state departments of education, and other orga-
nizations are also preparing teachers. The Utah Department of Education welcomes individuals who
have a disposition toward teaching who don’t want to go back to college, and Michigan and South
Carolina allow teachers to start working while gaining certification online (Zalaznick, 2017).

Military personnel may participate in Troops to Teachers, a program to assist men and women who
have completed their military service in becoming teachers. When the U.S. military organizations are

downsized, many well-trained individuals must seek employment in other fields. According to Martin



Chapter 1 ® Becoming a Teacher

(2014), “Troops to Teachers is a U.S. Department of Defense program that helps eligible military per-
sonnel begin a new career as teachers in public schools where their skills, knowledge and experience
are most needed.” Military personnel who sign on to this program can receive financial assistance in
tuition costs and in some cases are reimbursed for the expenses of moving to a new location. Purdue
University Global offers a MAT degree that is completely online and accommodates individuals who
are transitioning out of the military.

Teach For America (TFA), founded in 1990, recruits outstanding students from some of the nation’s
most prestigious universities to teach for two or more years in low-income communities throughout the
United States. The TFA candidates spend a month in intensive preparation for their initial placement.
During their years of teaching, they attend monthly Professional Development meetings conducted
by TFA mentors and may also attend courses at a local college of education that will lead to a master’s
degree. In 2016, TFA reported 53,000 alumni, 19,000 classroom teachers, and 1,000 principals in 280
school systems and 53 regions of the United States. The TFA organization receives financial support

from the federal government, state departments of education, and private donors.

Graduate licensure programs are generally limited to persons holding an undergraduate and/or gradu-
ate degree in a field other than education. Licensure programs lead to an elementary or secondary
teaching license and a master of education degree. Candidates in this type of program are required to
complete courses that mirror the undergraduate teacher education courses and must complete all of the

clinical practice required of undergraduates.

Trends in the Teaching Force

A projected 58 million students will be enrolled in U.S. public PreK-12 schools by the year 2022 (U.S.
Department of Education, 2014), and a projected 367,000 new teachers will be hired by 2022 (Hussar
& Bailey, 2014, p. 13). It would appear that in the near future there will be a need for your talent.
Teaching jobs become available as current teachers retire, move to other schools, or leave the profession.
Over the next decade, around 700,000 teachers—almost one of four current teachers—are projected
to retire. Teachers leave the profession and move from school to school for a variety of reasons. The
primary reasons for moving are layoffs, school closings, and other organizational changes in a school
or district. Personal reasons include family responsibilities, moving to a new location, and health prob-
lems. Perda (2013) reported that more than 41% of new teachers leave teaching in the first five years.

The teacher turnover rate in urban high-priority schools is almost one-third higher than in other
schools (National Commission on Teaching and America’s Future, 2003), but the largest turnover rate
is in small private schools. While the rate of teachers leaving large private schools is fairly low, small
private schools suffer from an annual turnover that is often one-fourth of the staff. Alchough teachers
in private schools report greater satisfaction and that their environments are more positive than public
schools, they are much more likely to transfer to a public school than their public school counterparts
are to transfer to a private school (Ingersoll, 2003).

Not all new hires in a school district are recent graduates. About half of them are teachers return-
ing to the classroom or moving from another district. A growing number of new teachers are not recent
college graduates. They are military retirees or people switching from business or other careers. They
often complete alternative pathways into teaching in school-based graduate programs that build on
their prior experiences.

You may not be able to find a teaching job in the community in which you grew up or near the
university you are attending because the schools have few openings. However, jobs do exist if you are
willing to move to a part of the country where there are shortages because of high turnover, a growing
student population, or a move to reduce the teacher-to-student ratio in classes. For instance, Nevada
recently mandated a class size reduction for all kindergarten classrooms. This mandate has resulted in
the need for nearly double the number of existing kindergarten teachers.

Opportunities to get a teaching job are greater in urban high-poverty areas where high turnover

exists. Generally, urban and rural areas have more openings than suburban areas, although acute
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shortages exist in high-poverty suburban areas as well. If you are willing to move to another state, your
job opportunities will grow. Alaska, western states, and southern states are actively recruiting new
teachers to staff the schools for a growing school-age population (National Commission on Teaching
and America’s Future, 2003). West Virginia has reported a shortage of teachers in all areas of learn-
ing, and six additional states reported shortages in 11 areas of learning: Washington, DC; Nevada;
Oklahoma; Rhode Island; California; and American Samoa (Shepherd University, 2016). All states
except Louisiana, New Mexico, and New York reported a shortage in special education, and math and
science were noted as shortage areas in more than 45 states. Striking out on a journey to unknown ter-
ritory at the same time you are beginning a new career can certainly be daunting. Both take courage,
something all teachers have, and you will be welcomed wherever you decide to go. Use technology to
find your new job through a geographic information system, and locate the place that most needs you.
Where you decide to teach might be determined by the salary that you can receive. However, buyer
beware: Some states offer higher salaries because the cost of living is also higher in that state. Figure 1.1
presents a list of the average starting salary for beginning teachers from school districts around the
nation, as reported by the National Education Association (NEA). There is variation in beginning
salaries within states due to dense population areas and need. For example, in Georgia, beginning
teachers in Atlanta are likely to be paid more than beginning teachers in Savannah. Most states also
offer incremental increases for longevity and course work and degrees earned. The average public school
teacher salary for 20152016 was $58,353. Salaries in the high range were in New York, California, and
Massachusetts, with South Dakota and Mississippi in the low range. For 2017-2018, starting salaries
in New York range from $54,000 (bachelor’s degree, no prior teaching experience) to $81,694 (master’s
degree, eight years of teaching experience, plus additional course work). New teachers with a master’s

degree but no prior teaching experience earn $60,704. Strangely enough, over the decade leading up

FIGURE 1.1 Average Starting Salary for Beginning Teachers by State: 2016-2017

Bl $46,001-$52,000 B $41,001-$46,000 B $36,001-$41,000
0 $32,001-$36,000 3 $27,000-$32,000

Source: NEA Collective Bargaining/Member Advocacy's Teacher Salary Database, based on affiliate reporting as of
December 2017. Adapted from http://www.nea.org/home/2016-2017-average-starting-teacher-salary.html.

Note: National Average Starting Teacher Salary = $38,617.
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t0 20152016, the average classroom teacher salary increased by 15.2%, but after inflation adjustment,
the average salary actually decreased by 3%.

Most teacher contracts are for less than 12 months, but teachers can earn additional income within
the school year or during the summer by having second jobs outside the school. Teachers can also
supplement their base salaries when they engage in the following activities related to schools or their

education:

e Servingasa mentor or staff developer

e Achieving additional teaching licenses or certifications

e Becoming national board certified

e Teaching in a subject area where there is a teacher shortage

e Working in a school more challenging to staff than other schools in the district

Teachers also may receive supplemental income for chairing departments, being team leaders, sponsor-

ing extracurricular activities, and coaching.

The first time the idea of teaching crosses our minds, we hold an image of teaching a certain age group
of children or a certain subject. One person will imagine a kindergarten room full of brightly col-
ored centers, another will visualize herself at a board working equations with a group of serious high
school seniors, another will imagine helping a group of students construct a model of the planets in
Earth’s solar system, and yet others might see themselves using technology to deliver distance educa-
tion. Teaching is an endless array of possibilities, and for each aspiring teacher, its attraction is to a
different reality.

Have you decided what subjects you would like to teach? Math? Art? History? Writing? Technology?
Or all of the above? Urban and rural schools are likely to have openings for all subjects, from elemen-
tary through high school. However, not enough teachers are being prepared or retained in schools
to teach mathematics and science classes, English Language Learners (ELLs), and students with
disabilities. Your chances of finding a job improve if you qualify for one of these high-need areas. The
U.S. Department of Labor, Bureau of Labor Statistics (2015) projects above-average national growth in
demand for professionals in key disciplines currently served by or aligned with programs in colleges or

schools of education. A few of these programs are listed in Figure 1.2.

FIGURE1.2 M Projected Growthin Demand for Professionals 2012-2022

Mental Health Counseling 29%
Substance Abuse/Behavioral Counseling
Higher Education Personnel
Speech-Language Pathology

Community and Social Service Occupations

Early Childhood Education

Special Education Teachers 8%

T T T T T T 1
0% 5% 10% 15% 20% 25% 30%
Projected Growth

Source: U.S. Department of Labor, Bureau of Labor Statistics, 2015.
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The increase in federal funding for Science, Technology, Engineering, and Mathematics (STEM) pro-
grams is the result of data showing that fewer than 50% of U.S. high school students are ready to
take college-level math and fewer than 40% are ready for college-level science. Since it is anticipated
that many of the job opportunities in the twenty-first century will require math skills and scientific
knowledge, the federal government has made it a priority to fund educational programs that focus on
STEM. There is also a concern that Latino and black U.S. students have not had equal opportunities
for instruction in STEM-content learning during high school.

Many secondary schools report they have had to hire teachers who did not major in mathematics
or science to teach their courses. These out-of-field teachers sometimes have not even minored in these
fields and lack the knowledge and skills to help students learn these core subjects. The lack of quali-
fied mathematics and science teachers in urban high schools has contributed to not offering Advanced
Placement classes in these subjects and to the poor test performance of students in these schools. Many

large urban school districts have an immediate need for qualified STEM teachers.

Another major shortage area is special education teachers for all grades, from preschool through high
school. These teachers may work with a classroom of special education students, but often work as
resource teachers with regular teachers in inclusive classrooms. They teach students with mental,
behavioral, sensory, physical, and learning disabilities. These jobs are usually very demanding, some-
times physically so, but they can lead to a great deal of joy as students become academically successful
or learn to be independent. Many large urban school districts desperately need highly qualified special

education teachers.

School districts report a shortage of culturally and linguistically diverse educators, especially in areas of
the country with large numbers of Latino and immigrant students. Over the past decade, the schools
with these needs have expanded to smaller cities and communities in the Midwest and South where
immigrants are employed and migrant workers have settled. Knowledge and skills in English as a
Second Language (ESL) and bilingual education will give a new teacher an advantage in many urban
and rural areas today. Large urban school districts have an immediate need for ELL/bilingual teachers.
This is certainly true for Clark County School District in Nevada, where the Latino school population
is now over 50% of the total school population.

As mentioned eatlier, beginning teachers often want to teach in the same community where they
grew up and went to school. However, the types of communities that most beginning teachers have
grown up in are not always the places that need the most teachers. If you want to be sure of beginning
your teaching career when you graduate, you must go where the jobs are. Highly qualified teachers are
always in demand. Make certain you meet the highest requirements for any job, and you will likely end
up where you want to be. In real estate, the three major areas of concern are location, location, location.
In teaching, location might have some influence, but good teachers can teach anywhere and discover

the joy of helping students learn.

WHAT ROLE DOES TECHNOLOGY PLAY
IN THE LIVES OF TEACHERS?

In this digital age, technology makes information, fact or not, myth or marketing, as close as a finger
tap or voice command. You all know how to use various forms of technology for personal purposes—
to discover that new restaurant, find out what time the movie starts, pay a bill, be a fan, check up on
friends, and let your circle of loved ones know where you've been and what you've been up to. It’s hard
to imagine life without the ease of connecting to the world that technology affords us today. As you
develop your teaching persona, you will have to think about how to use technology in a professional
manner and of course how to use it to help your students learn.
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Technology has always provided tools for teaching
and has been part of education in America since the first
student in Massachusetts etched a numeral or letter on a
slate. From stones for etching softer rocks, to styluses for
making marks in soft clay, to shaved brushes for paint-
ing icons, teachers have used tools to enhance their prac-
tice. Chalk and blackboards made it possible for teachers
to invent their own text in classrooms. Imagine where
Albert Einstein would have been without a chalkboard.
The science of photographic reproduction in the 19th

century made it possible for teachers to show students

photographs of famous art objects and historical sites F 4

in faraway places. The first Kodak slide projector, pro- ‘ ;‘
duced in 1937, offered another piece of technology for el .
teachers to enhance instruction. Teachers also learned to Teachers can use the ever-growing varieties of technology to teach online courses.

use movie projectors to show select 8-millimeter and

16-millimeter films to their students. Nearly anyone

graduating from a teacher education program in the 1950s had to take a course on audiovisual aids, and
today’s teacher candidates are often required to complete a course in technology for teachers.

When television was introduced in schools, there was a consensus among educators that the small
screens installed in many classrooms would revolutionize teaching and learning. Televisions did not
revolutionize teaching and learning. Unfortunately, typical television programming puts the viewer in
passive mode, except maybe for programs like Dora the Explorer. (Three-year-olds are known to stand
up during one of Dora’s silences and yell, “Backpack!”) Technology available to teachers today is fantas-
tically improved, and interactive modes of programming are readily available.

Much of what happens when you begin teaching is a mystery. In many ways, what happens from
day to day in any classroom can be surprising. You might be prepared for the worst and find the best.
You might discover something wonderful that you weren’t quite prepared for that stretches your knowl-
edge and skills in ways that are new and occasionally frightening. Teaching with the technology avail-
able to teachers today adds a dimension of magic to the art and science of teaching. It poses challenges
that can leave your head spinning and surprises that make you and your students go, “Wow!” Teachers
today must consider technology as a tool for student learning that can foster critical thinking, and must
learn to use the virtual interactive tools that their students use in their personal lives (McGrail, Sachs,
Many, Myrick, & Sackor, 2011).

Educational Technology Standards for Teachers

The International Society for Technology in Education (ISTE) has developed a set of standards for
teachers. These standards define the fundamental concepts, knowledge, skills, and attitudes that
teachers should exhibit. Candidates seeking certification or endorsements in teacher licensure should
meet these standards. The instructors at your institution are responsible for making sure that you have
knowledge of the standards and that you have had the opportunity to meet some of the performance
indicators. Table 1.1 lists ISTE’s five standards areas with the main objective for the performance indi-
cators. The standards are specific enough to define the broad goals of using technology in educational
settings, yet general enough to allow for a comfortable fit with local circumstances. Visit www.iste.org/
standards to learn more about the performance indicators for teachers. These performance indicators

will give you a better understanding of what will be expected of you once you begin teaching,.

WHAT DO TEACHER EDUCATION
CANDIDATES NEED TO DO?

The previous section of this chapter provided information regarding jobs, salaries, and expectations

for being part of the teaching profession. This section will help clarify the purpose of teacher education
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TABLE1.1 M International Society for Technology in Education Standards for Teachers

1. Facilitate and inspire student learning and Teachers use technology to advance student
creativity learning, creativity, and innovation in both face-to-
face and virtual environments.

2. Designand develop digital age learning Teachers design, develop, and evaluate authentic
experiences and assessments learning experiences and assessments to
maximize learning.

3. Model digital age work and learning Teachers exhibit knowledge, skills, and work
processes representative of an innovative
professional in a global and digital society.

4. Promote and model digital citizenship and Teachers understand local and global societal
responsibility issues and responsibilities in an evolving digital
culture.
5. Engage in professional growth and leadership Teachers improve professional practice, and

become lifelong learners and leaders in their
schools and professional community through use
of digital tools and resources.

Source: Adapted from the International Society for Technology in Education (ISTE) website, http://www.iste.org/standards/
for-educators © 2008, ISTE (International Society for Technology in Education), 800.336.5191 (U.S. & Canada) or 541.302.3777
(International), iste@iste.org, www.iste.org. All rights reserved.

programs and what you can do when you are enrolled. Knowing what is expected of you is one of the
best ways to feel confident and to ensure you get the most out of your classes and the clinical experiences
you will have to complete. Learning to teach in an actual classroom is called a “practicum.” It is practice.
Practice is just as valuable for a teacher as it is for a pianist learning a new piece of music. In your teacher
education program, you will have to practice, test yourself, practice again, test yourself again, and most
important of all reflect on your practice and how well it went. Nothing will help you quite as much as

learning to reflect on your practice. All expert teachers have learned to be reflective practitioners.

How to Get Off to a Good Start in Your Teacher Education Program

Usually, people spend some time planning and charting a path before they embark on a long journey.
There are maps to read and places of interest to check out to see if a side trip is warranted. Some folks
even develop strategies for getting the most out of every mile. Not much planning is required for a trip
to the supermarket, though a list is always helpful. But when committing to something that might be a
benchmark in your life goal of becoming a teacher, planning is certainly essential.

Teacher candidates are usually required to pass a basic skills test before they are admitted to a teacher
education program. Every teacher should be competent in the basic skills of reading, writing, and
mathematics. These tests are designed to determine that future teachers have the basic knowledge and
skills in these areas. In order to be admitted to the professional course work in a teacher education
program, most states require that you demonstrate aptitude by achieving passing scores on basic skills
tests. The Educational Testing Service (ETS) website at www.ets.org/praxis offers detailed information
about taking a basic skills test. The ETS website also contains a drop-down menu for individual state
testing requirements for licensure. The Pearson National Evaluation Series website provides detailed
information about its test services and how you can take exams at its test centers. Some states have
developed their own tests of basic skills and other tests required for teacher licensure. The California
Basic Educational Skills Test (CBEST) is a standardized test administered throughout the state of
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California and Oregon for individuals who want to teach
at public schools. Individual state test requirements and
passing scores can also be found at state departments of

education websites.

Teacher candidates are not expected to be passive learn-
ers during the course work in a teacher education pro-
gram to be eligible for a license to teach. You will be
required to show evidence that you meet professional ;
and state standards through a number of performance .“
assessments throughout your program that demonstrate
that you know your subject matter and can teach. These -
assessments are usually administered at three major
transition points within a program: (1) before admission
to the program, (2) before you can student-teach, and
(3) at completion of student teaching and the program.
The assessments can include standardized paper-and-
pencil tests, portfolios, case studies, evaluations of your
student teaching or internship, comprehensive examina-
tions at the end of the program, and projects. You will
also be expected to show that you can help all students
learn. Earlier in this chapter, you read about companies
that provide software and guidelines for candidates to
keep track of their progress. However, even without pro-
fessional software support, you will be able to track your
professional growth toward becoming a teacher.

Your professors and field-based supervisors will
evaluate your performance in the classroom on assess-
ment rubrics that describe the areas you must reach to

show you are proficient in the skills and knowledge to

help all students learn. When you receive the feedback Teachers must demonstrate their knowledge of basic skills and their readiness to

from the supervisors and professors, you will know where

you need to improve your practice to meet the standards.

Potential teachers in most states must pass one or more tests to be eligible for a license to teach. States
cither develop their own licensure tests or contract with a major test company such as the ETS or
Pearson National Evaluation Series. A state board of education or standards board determines the cut
score that test takers must achieve to pass the test. The score required to pass the same or similar
tests varies from state to state. Your score could be high enough to be licensed in one state, but not in
another. Ohio, Virginia, and Connecticut have set higher cut scores than other states as part of their
effort to raise the quality of teachers in the state. Check with the state in which you plan to work to

determine the tests you will be required to pass before you receive a license.

Content Tests. Content tests assess candidates’ knowledge of the subject or subjects they will be teach-
ing or the field in which they will be working (e.g., ESL, algebra, or special education). These tests
generally assess the knowledge outlined in the state and professional standards for the field, which is
another reason to be familiar with the standards. You should develop the knowledge bases for your field
in the courses you have taken in the sciences, humanities, arts, psychology, and social sciences. Second-
ary and middle-level teacher candidates often major in the academic discipline they plan to teach. Some

states require elementary teacher candidates to major or have a concentration in one or more academic

21

teach. Standardized tests provide states with evidence of a teacher’s qualifications.
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fields such as social sciences, mathematics, science, a foreign language, or English. Are you required to
have an academic, rather than education, major to be licensed in your state? Check out the state depart-
ment of education website for this information.

Most states require new teachers to pass content tests before they receive the first license to
teach. Many institutions require candidates to pass this test before they are eligible to student-teach.
Knowledge of the subject you teach and how you teach it may seem like different sides of the same coin,
but they are truly quite different. It is possible to be an expert in a field and not be able to explain one bit

of it to a group of students in a classroom. Because of this, many states require that teachers pass tests

in pedagogy.

Knowledge, Skills, Dispositions, and Student Learning. Knowledge is one of the easier areas to
assess. The most popular assessment of knowledge is a standardized, pencil-and-paper test, which now
is often completed on a computer. Teacher-developed quizzes and tests provide information on what is
known or understood. Grades and your performance on papers, projects, presentations, and case studies
contribute to the overall evaluation of the knowledge needed to teach.

Skills or performances are usually demonstrated as you collaborate with your peers, interact with
your professors, and work with teachers and students in schools. Your skills can be observed and mea-
sured by how successful you are in helping students achieve on tests and other assessments. Field experi-
ences and student teaching provide opportunities for you to apply your knowledge about a subject and
pedagogy. You and others will assess your effectiveness in these settings. Although standardized assess-
ments exist, they are relatively expensive to implement.

A few states require beginning teachers to complete Praxis III, in which trained assessors evaluate
their performance as a first-year teacher against standards using a scoring rubric. Teacher education
programs in those states emphasize the development of the skills assessed by Praxis III. Other states,
including Connecticut, require their new teachers to submit a portfolio after their first year of teach-
ing as evidence they are meeting state standards. At UNLYV, at the end of student teaching education,
candidates present a digital portfolio to an audience of their peers and professors. Artifacts collected for
the portfolio are tied to the INTASC standards.

Many teacher education programs have identified the dispositions that you should demonstrate

before you become a teacher. They might include proficiencies such as these:

e Believing that all children can learn at high levels, which requires persistence in helping all

children be successful

e Appreciating and valuing human diversity, showing respect for students’ varied talents and

perspectives, and commitment to the pursuit of individually configured excellence

e Respecting students as individuals with differing personal and family backgrounds and
various skills, talents, and interests

These proficiencies cannot be easily measured on a test. They come across in the papers you write, the
presentations you make, the lessons you teach, and the interactions you have with students and parents
in schools. Over time and in multiple ways, your dispositions are demonstrated and assessed.

In most teacher education programs, you are expected to learn how to assess student learning and
how to respond when a student is not learning. During your field-based practica, you most likely will
be required to collect data on student learning, analyze those data, and determine next steps if one or
more students are not learning. Figure 1.3 provides an example of an assessment exercise you may be
asked to complete during student teaching. See Figure 1.4 for an example of a rubric that accompanies
the student learning assessment.

You might be asked to design an assessment that will help you know whether students are learning.
You might be given a sample of student work and asked to analyze it and describe any concerns raised
by the student’s work. By the time you finish your program, you should be familiar with a number of
assessments besides a test. You should also know that students learn in different ways, requiring that

you teach using strategies that build on their prior experiences and cultures.
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FIGURE 1.3 B Assessment for the Analysis of Student Learning in a Teacher Work

Sample

Teacher Work Sample Standard: The teacher candidate uses assessment data to profile student learning and
communicate information about student progress and achievement.

Task: Analyze your assessment data, including pre-/postassessments and formative assessments to determine
students’ progress related to the unit learning goals. Use visual representations and narrative to communicate
the performance of the whole class, subgroups, and two individual students. Conclusions drawn from this

analysis should be provided in the “Reflection and Self-Evaluation” section.

Prompt: In this section you will analyze data to explain progress and achievement toward learning goals
demonstrated by your whole class, subgroups of students, and individual students.

Whole class. To analyze the
progress of your whole class,
create a table that shows pre- and
postassessment data on every
student on every learning goal.
Then, create a graphic summary
that shows the extent to which your
students made progress (from
pre- to postassessment) toward
the learning criterion that you
identified for each learning goal
(identified in your Assessment
Plan section). Summarize what
the graph tells you about your
students' learning in this unit (i.e.,
the number of students who met
the criterion).

Subgroups. Select a group
characteristic (e.g., gender,
performance level, socioeconomic
status, language proficiency) to
analyze in terms of one learning
goal. Provide a rationale for your
selection of this characteristic

to form subgroups (e.g., girls

vs. boys, high vs. middle vs. low
performers). Create a graphic
representation that compares
pre- and postassessment results
for the subgroups on this learning
goal. Summarize what these data
show about student learning.

Individuals. Select two students
who demonstrated different
levels of performance. Explain
why it is important to understand
the learning of these particular
students. Use preformative

and postassessment data with
examples of the students’ work to
draw conclusions about the extent
to which these students attained
the two learning goals. Graphic
representations are not necessary
for this subsection.

Suggested Page Length: 4 + charts and student work examples

Source: Hussar, W. J., & Bailey, T. M. (2011). Projections of Education Statistics to 2020 (NCES 2011-026). Washington, DC: U.S.
Department of Education, National Center for Education Statistics.

FIGURE1.4 M AScoring Guide to Assess Student Learning

Teacher Work Sample Standard: The teacher candidate uses assessment data to profile student
learning and communicate information about student progress and achievement.

Rating — 1 Indicator
Indicator | Not Met

Clarity and Presentation is not

Accuracy of clear and accurate;

Presentation it does not
accurately reflect
the data.

Evidence Analysis of student

of Impact learning fails to

on Student include evidence of

Learning impact on student

learning in terms
of numbers of
students who
achieved and made
progress toward
learning goals.

2 Indicator
Partially Met

Presentation is
understandable and
contains few errors.

Analysis of student
learning includes
incomplete evidence
of the impact on
student learning in
terms of numbers
of students who
achieved and made
progress toward
learning goals.

3 Indicator Met

Presentation is easy
to understand and
contains no errors of
representation.

Analysis of student
learning includes
evidence of the
impact on student
learning in terms of
numbers of students
who achieved and
made progress
toward each learning
goal.

Source: Elliott, E. (2003). Assessing education candidate performance: A look at changing practices. Washington, DC: National
Council for Accreditation of Teacher Education. Reprinted with permission of the National Council for Accreditation of
Teacher Education.
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